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Introduction
The burnout concept was first voiced by Freudenberger (1974) as a phenomenon
of physical, emotional, and mental exhaustion accompanied by underachievement,
depersonalization, and apathy at work. In particular, burnout is more common in
occupations that require face-to-face communication and intense interaction (Cokluk,
2003). Researchers have tried to identify causes of individual and organizational
burnout in research directed towards teachers in this context (Colak, 2017; Emery &
Vandenberg, 2010; Fernet et al., 2012; Girgin & Baysal, 2005; Kapar, 2016). Individual
causes of burnout include age, educational level, personality and emotional
characteristics, expectations, values, goals, motivation, professional experience,
marital status and number of children, family characteristics, and living conditions
(Gozum, 1996). These factors affect individuals in different ways.
Research examining burnout in teachers who work with disabled people has
spread in recent years (Akinci, 2016; Aksoy, 2007; Arslan & Aslan, 2014; Aydemir,
2013; Girgin & Baysal, 2005; Mistan, 2017; Oruc, 2007; Ozcan, 2016; Sahin & Sahin, 2012;
Tuncbilek, 2016; Yuksel, 2009). Demographic variables such as age, gender, and
marital status related to burnout have been examined in most of this research. In the
research findings, no significant difference was found in terms of burnout variables
such as gender (Arslan & Aslan, 2014; Cabuk, 2015; Sucuoglu & Kuloglu, 1996; Sahin
& Sahin, 2012), marital status (Arslan & Aslan, 2014; Cabuk, 2015; Kaybasi, 2008; Oruc,
2007; Sahin & Sahin, 2012), whether or not receiving support from colleagues (Celik,
2016; Cabuk, 2015), age and duration of duty (Aydemir, 2013; Cam, 1989; Cabuk, 2015;
Sucuoglu & Kuloglu, 1996; Tumkaya, 1996; Tuncbilek, 2016), or recognition by
managers (Aksoy, 2007; Cam, 1989; Cabuk, 2015). A negative relationship was found
between manager support and burnout levels.
On the other hand, job satisfaction, expressed as an emotional reaction to work
experiences, arises from employee attitudes about their work (Avsaroglu, Deniz, &
Kahraman, 2005). Individuals lose their initial organizational loyalty and working
qualifications by being unable to cope with stressful situations brought about by
business life, and they become uninterested in their jobs. For personal and
organizational reasons, employees experience dissatisfaction with work first and then
experience burnout (Otacioglu, 2008). The literature shows that research on the
relationship between occupational burnout and job satisfaction has begun with
teachers in recent years (Ari, 2015; Erturk & Kececioglu, 2012; Filiz, 2014; Gunduz,
Capri, & Gokcakan, 2013; Kinman, Wray & Strange, 2011; Sagir et al., 2014). However,
there are only a few studies on occupational burnout and job satisfaction among
teachers working in special education and rehabilitation (Ciftci, 2015; Mistan, 2017;
Tarakci, Tutuncuoglu & Tarakci, 2012; Yalcin & Bek, 2010).
Similarly, studies of occupational burnout and teachers’ competence beliefs, one of
the most important concepts of social learning theory, and are done mostly on specific
beliefs rather than general competence beliefs (Evers, Brouwers & Tomic, 2002;
Friedman, 2003). At this point, it stands out that new research is needed to reveal the
relationship between general competence beliefs and teachers’ professional burnout of
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teachers, including special education teachers. The teaching profession, which has a
with high-stress level, becomes even more stressful when it comes to educating
children with disabilities. Based on these students’ characteristics and the intensity of
direct contact with the students, special education teachers are more likely to
experience burnout than the other teachers. The burnout level of the teachers working
in private institutions is higher than those who work in state institutions (Akinci, 2016,
Girgin & Baysal, 2005; Weiskopf, 1980).
Burnout is an important issue in the special education field. Difficulties in
controlling these students’ behavior and the students being difficult and tiring to teach
are risk factors for burnout in special education teachers (Sucuoglu & Kuloglu, 1996).
Most of the teachers in special education and rehabilitation centers in Turkey are
graduates from fields other than special education. This situation can become
exhausting for teachers who are working out of their fields of education. Thus, these
teachers are included in the burnout risk group due to occupational responsibilities
and applications that require special knowledge and skills.
Problems that arise as a result of teacher burnout can negatively impact both the
individual and the education and training services. Identifying burnout levels of
participants regarding socio-demographic variables, job satisfaction, and general
competence beliefs can contribute to examining the variables causing burnout,
determining future practices to be carried out for teachers to prevent burnout,
improving socioeconomic conditions and environment where teachers provide
services. This could lead to new studies on the subject.
In light of the above information, the general aim of this study is to examine the
occupational burnout levels of teachers working in special education and
rehabilitation centers affiliated with the Ministry of National Education regarding
socio-demographic variables, job satisfaction, and general competence belief scores.
Answers are sought for the below questions:
1- Do the occupational burnout scores of teachers in special education and
rehabilitation centers differ according to their gender, age, marital status, branch,
duration of duty, their perceived fitness for the job, whether they receive support from
their colleagues, whether they are appreciated by their superiors, or their loyalty to the
job?
2- Are job satisfaction and general competence belief scores predictors of burnout
scores of teachers in special education and rehabilitation centers?
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Method
Research Design
The relational scanning model with descriptive method was used in this study.

Research Sample
The research group consists of 297 females and 155 males, a total of 452 teachers
who participated in the “Special Education Specialist Training Course” in
Aydın/Kuşadası, Mersin, and Erzurum provinces between 04/20/2015 and
07/10/2015 for participants in different cities in Turkey. Thirty-three (7.5%) of the
teachers are graduates of the department of child development and education; 257
(56.9%) are from the department of primary school teaching, and 161 (35.6%) are from
the department of early childhood education. From the group, 166 (36.7%) teachers
were age 20-29; 97 (21.5%) were age 30-39; 44 (9.7%) were age 40-49, and 145 (32.1%)
were age 50 and older. Of the teachers, 243 (53.8%) were married, and 209 (46.2%) were
single. 150 (33.2%) of them were in the teaching profession for five years or less; 95
(21.0%) for 6-10 years; 86 (19.0%) for 11-15 years, and 121 (26.8%) for 16 years or more.

Research Instruments and Procedures
Burnout Scale-Short Form (BS-SF). The Burnout Scale-Short Form was created by
Pines (2005); validity and reliability studies of its Turkish version were done by Capri
(2013). It consists of ten items and is a scale of seven grades (1=Never to 7=Always) to
measure individuals’ occupational burnout level. It was determined that the internal
consistency coefficients of the scale calculated with data acquired from different
groups of ethnic backgrounds, occupations, and students vary between .85 and .92.
Minnesota Job Satisfaction Scale. The Minnesota Job Satisfaction Scale, developed by
Weiss, Dawis, England, and Lofquist (1967) and adapted to Turkish by Baycan (1985),
is a 20-item, five-point Likert, where the five options range from "Never Satisfied" to
"Very Satisfied" and measure the degree of satisfaction. The original reliability
coefficient of the scale was .83, and the test-retest reliability of the scale was found to
be .89 in many studies conducted abroad. The reliability study in Turkey was
conducted by Baycan (1985), and the internal consistency coefficient was found to be
.77.
General Competence Belief Scale (GCBS). The initial form was developed by Jerusalem
and Schwarzer (1981) as 20 items and then reduced to a ten-item form by Jerusalem
and Schwarzer (1992) and adapted to Turkish by Celikkaleli and Capri (2008). Items
of the Likert type scale are scored between 1 and 4 in the original form. The lowest
score in the scale is 10, and the highest score is 40. First, validity and reliability studies
were conducted in three different cultures by Schwarzer and Schroder (1997), and the
Cronbach Alpha reliability coefficients were calculated as .84, .81 and .91, respectively.
Personal Information Form. This form, which contains information related to the
participants’ gender and occupational variables, was prepared by the researchers.
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After informing the participants about the purpose of the research and its
voluntary basis, practices were conducted in the course environment of participants.
In the implementation process, basic guidelines related to the implementation of the
scales and the purpose of the research were explained normatively to all participants.

Data Analysis
The data obtained from the measuring instruments were transferred to the
computer environment and made ready for corresponding statistical processing. SPSS
16.0 software package was used for statistical analysis of the data obtained from the
study. The t-test was applied for binary comparisons, and one-way analysis of
variance (ANOVA) was applied for multiple comparisons to determine whether
teachers’ professional burnout levels differed significantly regarding sociodemographic variables. The Scheffe test was applied as the post hoc test to determine
the source of differentiation, while the eta-squared (η2) value was used to determine
the effect size. Also, Pearson Correlation Coefficient was used to identify the relation
between occupational burnout levels and levels of job satisfaction and general
competence beliefs of teachers. Multiple regression analysis was used to address the
contribution of job satisfaction and general competence belief scores in predicting the
occupational burnout scores. The error margins in the analyses were assumed to be
0.01 and 0.05.

Results
Findings obtained from statistical analyses of data collected in the direction of the
research purpose are presented in this section.
1-

The occupational burnout levels of participants do not differ based on gender,
age, marital status, branch, duty term, whether thinking themselves fit for the
job, whether being supported by colleagues, being appreciated by superiors,
and devotion to the job.

Findings on Gender
Findings of whether the occupational burnout levels of participants differ
depending on their gender are shown in Table 1.
Table 1
The t-Test Results on Gender
Dependent
Variable
Occupational
Burnout
*p<.05

Gender
Female
(F)
Male (M)

n

X

S

297

2.67

.93

155

2.62

.94

t

p

.56

.579

Significant
Difference

2

-

-

128

Burhan CAPRI – Mustafa GULER / Eurasian Journal of Educational Research 74 (2018) 123-144

When Table 1 is examined, it is seen that the occupational burnout scores of the
participants do not differ significantly according to gender (t (450) = .56, p>.05).
Findings on Age
Findings related to whether the occupational burnout levels of participants differ
depending on their age are given in Table 2.

Table 2
One-Way Analysis of Variance (ANOVA) Test Results on Age
Dependent
Variable

Occupational
Burnout

Age

n

X

S

20-29

166

2.87

.96

30-39

97

2.66

.95

40-49

44

2.53

.85

50+

145

2.65

.93

F

Significant
Difference

p

2

20-29
6.28

.000*

>
40-49,

.040

50+

*p<.05
Table 2 shows that there is a statistically significant difference according to age in the
average of the scores of occupational burnout (F (3-448) = 6.28, p <.05) of the
participants. According to the results of the Scheffe test, which is applied as a post hoc
test to investigate the source of this difference, the occupational burnout scores of those
in the age range of 20-29 are significantly different and higher than those 40-49 and 50
or more in terms of ages of the participants. Also, the effect of the age variable on the
average of occupational burnout (η2 = .040) scores was found to be at a minor level
according to eta-squared variables. It can be said that 4% of the observed variance in
occupational burnout scores depends on the age variable.
Findings on Marital Status
Findings related to whether the occupational burnout levels of participants differ
depending on marital status are shown in Table 3.

Table 3
The t-Test Results of Marital Status
Dependent
Variable

Marital
Status

n

X

S

Occupational
Burnout

Married

243

2.58

.60

Single

209

2.72

.63

*p<.05

t

p

Significant
Difference

2

1.56

.119

-

-
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When Table 3 is examined, it is seen that the occupational burnout scores (t (450) =
1.56; p> .05) of participants do not differ significantly according to their marital status.
Findings on Branch
Findings related to whether the occupational burnout levels of participants differ
depending on their branch are given in Table 4.
Table 4
The One-Way Analysis of Variance (ANOVA) Test Results on Branch
Dependent
Variable

Occupational
Burnout

Branch

n

X

S

Child
Development

34

2.50

.80

257

2.62

.91

161

2.72

.97

Primary
School
Teaching

F

p

Significant
Difference

1.04

.354

-

2

-

Preschool

*p<.05
In Table 4, there is no statistically significant difference regarding the average of
occupational burnout (F (2-449) = 1.04; p> .05) according to the branches of
participants.
Findings on Duty Term
Findings related to whether the occupational burnout levels of participants differ
depending on their duty term are shown in Table 5.
Table 5
The One-Way Analysis of Variance (ANOVA) Test Results on Duty Term
Dependent
Variable

Occupational
Burnout

*p<.05

Duty
Term
(Years)

n

X

S

1-5

150

2.80

.94

6-10

95

2.71

.93

11-15

86

2.62

.97

16 and
over

121

2.43

.85

F

p

Significant
Difference

2

1-5,
3.73

.011*

6-10
>
16 and over

.024
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According to Table 5, a significant difference can be seen statistically in the average of
occupational burnout (F (3-448) = 3.73, p <.05) according to the duration of duty of the
participants. According to the results of the Scheffe test, applied as a post hoc test to
investigate the source of this difference, the occupational burnout scores of those who
worked for 1-5 and 6-10 years were significantly different and higher than those who
worked for 16 years and over participants. Also, the effect of the duty term variable on
the average of occupational burnout (η2 = .024) scores was found to be at a small level;
it can be said that 2.4% of the observed variance in occupational burnout scores
depends on the duty term variable.
Findings on Fit for the Job
Findings related to whether the occupational burnout levels of participants differ
depending on if they think themselves fit for the job are shown in Table 6.

Table 6
The One-Way Analysis of Variance (ANOVA) Test Results on Fit for the Job
Dependent
Variable

Occupational
Burnout

Fit for the
job

n

X

S

Not Fit (NF)

23

2.44

1.03

Partially Fit
(PF)

107

3.01

1.06

Fit (F)

225

2.61

.87

Good Fit
(GF)

97

2.38

.75

F

p

Significant
Difference

2

PF
9.02

.000*

>

.056

NF, F, GF

*p<.05
Table 6 shows a statistically significant difference in the average of occupational
burnout scores (F (3-448) = 9.02; p <.05) according to the variable of whether the
participants think themselves fit for the job. According to the results of the Scheffe test,
applied as post hoc test to investigate the source of this difference, the occupational
burnout scores of those Partially Fit for the job (PF) are significantly different and
higher than those of the Not Fit (NF), Fit (F), and Good Fit (GF) regarding the variable
of whether participants think themselves fit for the job. Further, the effect of the
variable on the average of occupational burnout (η2 = .056) scores was found to be at
a minor level. It can be said that 5.6% of the observed variance in occupational burnout
scores were related to the variable of whether teachers think themselves fit for the job.
Findings on Colleagues Support
Findings related to whether the occupational burnout levels of participants differ
depending on colleagues’ support are shown in Table 7.
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Table 7
The One-Way Analysis of Variance (ANOVA) Test Results Colleagues Support
Dependent
Variable

Colleagues’
support

n

X

S

Occupational
Burnout

Yes

237

2.57

.91

No

63

2.74

.96

Sometimes

152

2.73

.94

F

p

Significant
Difference

6.79

.167

-

2
-

*p<.05
In Table 7, there is no statistically significant difference in the average scores of
occupational burnout (F (2-449) = 1.67; p> .05) according to the variable of colleagues’
support of teachers working in special education and rehabilitation centers.
Findings on Superior Appreciation
Findings related to whether the occupational burnout levels of participants differ
depending on being appreciated by superiors are given in Table 8.

Table 8
The One-Way Analysis of Variance (ANOVA) Test Results on Superior Appreciation
Dependent
Variable

Superiors’
appreciation

Occupationa
l Burnout

Yes
No
Sometimes

n

X

2
2
5

2.4
0

8
3
1
4
4

3.0
5
2.7
9

S

F

p

Significant
Difference

2

.80
1.1
0
.89

No,
18.8
0

.000
*

Sometime
s>

.07
7

Yes

*p<.05
Table 8 shows that there is a statistically significant difference in the average of the
scores of occupational burnout (F (2-449) = 18.80, p <.05) regarding superiors’
appreciation of teachers who work in special education and rehabilitation centers.
According to the results of the Scheffe test, applied as post hoc test to investigate the
source of this difference, in terms of superiors’ appreciation, the occupational burnout
scores of teachers who are not appreciated by superiors and who are sometimes
appreciated by superiors are significantly different from and higher than those who
are appreciated by superiors. Additionally, the effect of the variable of appreciation by
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superiors on the average of occupational burnout (η2 = .077) scores was found to be
moderate according to the obtained eta-squared values, and it can be said that 7.7% of
the variance observed in occupational burnout scores depends on the variable of
appreciation by superiors.
Findings on Job Devotion
Findings related to whether the occupational burnout levels of participants differ
depending on their devotion to the job are shown in Table 9.

Table 9
The One-Way Analysis of Variance (ANOVA) Test Results on Job Devotion
Dependent
Variable
Occupation
al Burnout

Devotion to job

n

X

S

Devoted (D)
PartiallyDevoted
(PD)
Not Devoted
(ND)

3
5
3

2.5
5

.87

2.9
5

.99

3.0
4

1.1
4

6
2
3
7

F

p

Significant
Difference

2

8.4
7

.000
*

PD, ND >
D

.036

*p<.05
In Table 9, it is seen that there is a statistically significant difference in the average of
scores of occupational burnout (F (2-449) = 8.47, p<.05) according to the teachers’
devotion to the job. According to the results of the Scheffe test, applied as post hoc test
to investigate the source of this difference, in terms of devotion to the job, the
occupational burnout scores of teachers who are not devoted to the job and who are
partially devoted to the job are significantly different from and higher than those who
are devoted to the job. Additionally, the effect of the variable of devotion to the job on
the average of occupational burnout (η2= .036) scores was at a minor level according
to the obtained eta-squared values. It can be said that 3.6% of the variance observed in
occupational burnout scores depends on the variable of devotion to the job.
2-

Findings of whether job satisfaction and general competence belief levels are
predictors of occupational burnout levels of participants.

Correlation analysis was performed to determine the relationship between
occupational burnout scores and job satisfaction and general competence belief scores
of participants. Then multiple regression analysis was applied to the data to examine
the contribution of job satisfaction and general competence belief scores of participants
in predicting their occupational burnout scores.
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Table 10 shows the results of correlation analysis and the mean and standard deviation
values associated with the relationship between the scores of job satisfaction and
general competence beliefs and occupational burnout scores for participants.
Table 10
Results of Correlation Analysis Regarding the Relationship Between Job Satisfaction and
General Competence Belief Scores and Occupational Burnout Scores
Variables

1

2

3

1. Occupational Burnout

1

2. Job Satisfaction

-.37**

1

3. General Competence
Belief

-.26**

.27**

1

X

S

2.65

.93

29.73

4.96

3.69

.58

**p<.01; *p<.05
When Table 10 is examined, significant negative correlations were found between
occupational burnout scores and the scores of job satisfaction (r = -.37, p <.05) and
general competence belief (r = -.26, p <.05) of the participants. However, positive
correlations were found between job satisfaction and general competence belief scores
of participants (r = .27; p <.05).
Based on these results, to examine the contribution of job satisfaction and general
competence belief scores in predicting occupational burnout scores of the participants,
job satisfaction and general competence belief scores were included in the multiple
regression analysis, and the results are given in Table 11.
Table 11
Results of Multiple Regression Analysis Regarding the Relationship Between Job Satisfaction
and General Competence Belief Scores and Occupational Burnout Scores
Occupational Burnout

Variables

t

p

-

18.51

0.00

.07

-.33

-7.32

0.00

.01

-.17

-3.72

0.00

B

SH

Constant

4.87

.26

Job Satisfaction

-.53

General
Competence Belief

-.03

R= .41,
F(2-449)= 44.43,
**p<.01

R2= .17
p=0.00**

β

134
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According to Table 11, job satisfaction and general competence belief scores of
participants together have a significant negative correlation with the teachers’
professional burnout scores (R = .41, R2 = .17, p <.01). Both job satisfaction and general
competence belief scores of the participants were significantly predictive of
occupational burnout scores. Also, job satisfaction and general competence belief
scores together account for 17% of the variance for occupational burnout scores.
Finally, according to the standardized regression coefficients (β), the order of
importance of the predictors over the teachers’ occupational burnout scores was
determined as job satisfaction (-.33) and general competence belief (-.17).
According to the results obtained from the study, it was found that while there was
no significant difference in the teachers’ occupational burnout scores regarding the
variables of gender [(t(450)= .56, p>.05) ], marital status [(t(450)= 1.56; p>.05) ], branch [(F(2449)= 1.04; p>.05)], and colleagues’ support [(F(2-449)= 1.67; p>.05)]. Also, there were
significant differences in terms of age [(F(3-448)= 6.28, p<.05)], duty term [(F(3-448)= 3.73;
p<.05)], fit for the job [(F(3-448)= 9.02; p<.05)], superiors’ appreciation [(F(2-449)= 18.80,
p<.05)] and devotion to the job [(F(2-449)= 8.47, p<.05)]. In addition, the effect of the
variable of superiors’ appreciation was moderate (η2 = 0.08), while the effect of other
variables with significant difference was found to be small on the average of the
teachers’ burnout scores in terms of the eta-squared values obtained to determine the
effect size. Significant negative correlations were found between occupational burnout
scores and job satisfaction (r = -0.37; p <.01) and general competence belief scores (r =
-0.26; p <.01); job satisfaction and general competence belief scores together (R = .041,
R2 = 0.17, p <.01) are significant predictors of 17% of the variance for occupational
burnout scores.

Discussion, Conclusion, and Recommendations
In the study, significant negative correlations were found between occupational
burnout scores of teachers and job satisfaction and general competence beliefs scores,
and it was found that job satisfaction and general competence belief scores together
were significant predictors of occupational burnout scores. Also in this study,
occupational burnout scores were examined regarding socio-demographic variables.
There was no significant difference regarding the gender variable. Similar results have
been obtained in some studies about the burnout of teachers (Arslan & Aslan, 2014;
Cabuk, 2015, Sucuoglu & Kuloglu, 1996; Sahin & Sahin, 2012). Similar results were
obtained in research on the academic staff of Surgevil (2005), doctors and nurses of
Ozkan (2008), nurses of Sahin (2009), and primary school inspectors of Tanriverdi
(2008). Although there is no significant difference in the research results, burnout
scores of female teachers are higher than male teachers. The literature reports that
more women experience emotional burnout (Cimen, 2007; Surgevil, 2005; Sahin, 2009).
There are also other research findings that men experience burnout more than their
female counterparts (Demirbas, 2006; Tumkaya, 1996). In studies conducted by Girgin
and Baysal (2005) and Ciftci (2015) in private educational institutions, it was found
that the burnout level of male teachers working in these institutions is higher than that
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with female teachers. In the literature, it is seen that different results related to gender
exist. In this study, it is thought that the indifference of burnout in male and female
teachers is because special education services are carried out under equal conditions
for male and female teachers, and male and female teachers are similarly affected by
working conditions.
As a result of the analysis made to examine whether burnout levels of teachers
were different according to marital status, it was found that marital status of the
teachers is not a predictor of burnout. When the literature was examined, it was found
that there was no significant difference between teachers’ burnout scores regarding
marital status in the researches performed by Oruc (2007), Kaybasi (2008), Sahin &
Sahin (2012), Arslan & Aslan (2014) conducted. On the other hand, some research
findings indicate that single teachers have higher burnout levels than do married
teachers (Celik, 2016). The lack of a significant difference regarding the marital status
of the teachers suggests that factors that cause burnout are similar for married and
single teachers.
Significant differences were found between burnout scores according to age and
duration of duty. There was a significant difference between the 20-29 age group and
the 40-49 age group; burnout in the 20-29 age group was the maximum, and burnout
in those 50 and above was the least. As teachers’ duty term increases, the level of
burnout decreases. The burnout level of teachers who have 1-5 years of job experience
is the highest. This finding supports the study results of Cam (1989), Tumkaya (1996),
Sucuoglu & Kuloglu (1996), Aydemir (2013), Cabuk (2015) and Tuncbilek (2016). As
duty term and age of teachers in special education increases, they may feel that they
have become more successful and competent, have more realistic expectations about
the work, have gained experience, and feel more successful. When studies with age
variable within the country are examined, different findings also exist in the literature.
However, most research findings indicate that the level of burnout decreases as age
increases. Burnout decreases when age increases as found in surveys conducted on
health care workers (Aslan, 1997; Cam, 1989), special education teachers (Sucuoglu &
Kuloglu, 1996), school administrators (Izgar, 2001), police officers (Sanli, 2006), and
teachers (Cimen, 2007). However, in some studies, no relationship was found between
age and burnout (Surgevil, 2005; Tanriverdi, 2008). Similarly, there was no difference
between the burnout levels of teachers regarding age and years of work in a study
conducted on special education teachers (Sahin & Sahin, 2012). Increased professional
experience with age, learning more skills to cope with burnout (Sahin, 2009), increased
competence through professional experience are reasons the level of burnout
decreases as age increases. Work experience, seniority, becoming more resistant to
burnout, gaining a footing, and learning ways to cope with difficulties are effective for
burnout (Aslan, 1997). The possibility of burnout decreases with increased
professional experience. The fact that younger teachers are exhausted can be explained
by the fact that younger teachers are more stressed (Forlin, 2001), lack work
experience, are unable to make independent decisions, are idealists, and have
difficulties managing the students’ behavior. It is thought that the average burnout of
teachers in the 20-29 age group in the study is high; most teachers at this age are
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married and have children, so the excess work and household burdens may affect their
burnout level.
Due to the low number of special education programs in universities and special
education graduate teachers, individuals with degrees in different fields can work in
special education and rehabilitation centers by participating in short-term in-service
courses. There was no significant difference in the burnout scores of graduates of child
development, primary school teaching, and preschool teaching departments in the
study. Since most of the teachers who graduated from different fields are not assigned
to state institutions, they may be forced to work in this area; they may have low
expectations because their goal was to be assigned to state institutions. Burnout is
related to expectations, and the low expectations of teachers who graduated from
different areas may have caused burnout. The research results are similar to the results
of the research of Sucuoglu & Kuloglu (1996), Aksoy (2007), and Kaybasi (2008).
There was no significant difference between the level of burnout among the
participants and the variable of having support from colleagues. This finding supports
the results of surveys conducted by Quick (2015) and Steel (2016). Strasmeier (1992)
explained that teachers’ lack of support from colleagues increased burnout. Peer
support is an essential element regarding burnout and has a protective effect. The lack
of a significant difference in the research can be explained by the fact that teachers
working in special education and rehabilitation centers provide individual education
to students and communicate with students and parents rather than colleagues.
Superiors’ appreciation is one of the factors related to the work environment. The
burnout levels of teachers who are never appreciated by superiors have been higher
than teachers who have been appreciated or sometimes appreciated; results are
significant. Aksoy (2007), Cam (1989), and Cabuk (2015) found that there was a
negative relationship between managerial support and burnout scores. It can be said
that teachers who are appreciated by administrators decrease their burnout through
improved motivation, commitment to work, and sense of belonging.
Significant differences were found when the burnout scores were examined
according to whether the participants think their professions are suitable for them.
Burnout scores of those who find their profession unsuitable are higher than those of
teachers who find the teaching profession fits. The results obtained support research
on this topic (Aksoy, 2007; Cabuk, 2015; Oruc, 2007). The high burnout scores of
teachers who do not find their profession suitable for them can be attributed to their
working in a different field from their undergraduate program.
The fact that teachers are working in a different field from their original field of study
affects their commitment to work. There is a significant difference between devotion
to job and burnout scores. It can be said that teachers working in a different field and
the difficulties of special education have negative impacts on teachers’ devotion to the
job. Therefore, their burnout levels increase.
Regarding the results obtained from the study, there was no significant difference
in the teachers’ occupational burnout scores regarding marital status, gender, branch,
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and colleagues’ support variables. There were significant differences regarding age,
duty period, suitable for the job, appreciation by superiors and devotion to the job.
Significant negative correlations were found between teachers’ occupational burnout
scores and job satisfaction and general competence beliefs scores. Job satisfaction and
general competence belief scores together were significantly predictive of occupational
burnout scores.
Teachers should be informed about burnout syndrome. Especially, precautions
should be taken to increase the positive feelings of teachers who have experienced
professional burnout. Organizing in-service training, courses, and seminars which will
contribute to professional development of teachers in the field of special education will
also be helpful for burnout. The working environment of teachers working in the area
of special education should be improved, and they should be provided social
opportunities. The emphasis should be on family education studies. The burden of
special education teachers should be reduced by providing the necessary counseling
and guidance services for families parenting children with disabilities. The need for
trained personnel in the area of special education should be satisfied. As a result, the
number of special education departments in universities must be increased, and these
departments should provide graduates in a number that meets their needs. It is
thought that assessing burnout with some variables such as life satisfaction, marital
adjustment, loading patterns, stress, problem-solving, self-efficacy would be useful in
new research on participants.
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Öğretmenlerin Mesleki Tükenmişliklerinin Sosyo-Demografik
Değişkenler ile İş Doyumu ve Genel Yetkinlik İnancı Açısından
İncelenmesi
Atıf:
Capri, B. & Guler, M. (2018). Evaluation of burnout levels in teachers regarding
socio-demographic variables, job satisfaction and general self-efficacy. Eurasian
Journal of Educational Research, 74, 123-144, DOI: 10.14689/ejer.2018.74.7

Özet

Problem Durumu: Meslek yaşamı insan yaşamının önemli ve vazgeçilmez bir alanıdır.
İnsanlarla yüz yüze iletişimin yoğun olduğu alanlarda çalışanlarında yoğun duygusal
tepkiler gözlenmektedir. Çalışanlar, çalışma koşulları ve örgütsel yapı nedeniyle
yüksek düzeyde stresle karşı karşıya kalabilmekte ve uzun süreli stres tükenmişliğe
dönüşebilmektedir. Eğitim ve hizmet sektörü çalışanları daha fazla tükenmişlik
yaşamaktadır. Stres düzeyi yüksek meslekler arasında yer alan öğretmenlik mesleği,
engelli çocukların eğitimi söz konusu olduğunda daha da stresli hale gelmektedir.
Özel eğitimde doğrudan temasın yoğunluğu, çocukların özellikleri, gereksinimleri, bu
çocukların davranışlarını kontrol etmede güçlükler yaşanması ve öğretimin zor ve
yorucu olması tükenmişlik açısından özel eğitim öğretmenleri için risk faktörleri
olarak değerlendirilmektedir. Özel eğitim ve rehabilitasyon merkezlerinde çalışan
öğretmenlerin çoğu, özel eğitim alanı dışında farklı alanlardan mezun öğretmenlerdir.
Bu durum, öğretmenlerin lisans eğitimini almadıkları bir alanda ve farklı özellikteki
çocuklarla çalışmak durumunda kalmaları ve beklenti ve mesleki rolleri öğretmenler
için yıpratıcı ve yorucu olabilmektedir. Özel eğitim ve rehabilitasyon merkezinde
çalışan öğretmenler, mesleğin gerektirdiği sorumluluklar ve özel bilgi ve beceri
gerektiren uygulamaları nedeniyle tükenmişlik riski taşıyan grupta yer almaktadırlar.
Öğretmen tükenmişliğinin sonucunda oluşan sorunlar, hem bireyi hem de eğitim ve
öğretim hizmetlerini olumsuz etkileyebilmektedir. Özel eğitim ve rehabilitasyon
merkezlerinde çalışan öğretmenlerin sosyo-demografik değişkenler ile iş doyumu ve
genel yetkinlik inancı açısından tükenmişlik düzeylerinin belirlenmesi, tükenmişliğe
neden olan değişkenlerin incelenmesine, konuya ilişkin önlemler alınmasına,
tükenmişlik konusunda öğretmenlere yönelik yapılacak çalışmaların belirlenmesine,
öğretmenlerin hizmet sundukları ortamlar ve sosyo-ekonomik koşulların
iyileştirilmesine, konu ile ilgili yeni çalışmaların yapılmasına katkılar sunabileceği
düşünülmektedir. Bu çalışmanın genel amacı, Milli Eğitim Bakanlığı’na bağlı özel
eğitim ve rehabilitasyon merkezlerinde çalışan öğretmenlerin mesleki tükenmişlik
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puanlarının sosyo-demografik değişkenler ile iş doyumu ve genel yetkinlik inancı
puanları açısından incelenmesidir.
Araştırmanın Yöntemi: Bu çalışmada betimsel yöntemle yapılmış ilişkisel tarama
modeli kullanılmıştır. Araştırma grubu, Milli Eğitim Bakanlığı tarafından Özel eğitim
ve rehabilitasyon merkezinde görevli öğretmenlere yönelik Aydın/Kuşadası, Mersin
ve Erzurum illerinde açılan “Özel Eğitim Alanında Destek Verecek Uzman Öğretici
Yetiştirme Kursu”na Türkiye’nin farklı illerinden katılan 297 kadın 155 erkek olmak
üzere toplam 452 öğretmenden oluşmaktadır. Araştırmada, Tükenmişlik Ölçeği Kısa
Formu, Minnesota İş Doyum Ölçeği, Genel Yetkinlik İnancı Ölçeği ve kişisel bilgi
formu
kullanılmıştır.
Uygulamalar;
katılımcıların
kurs
ortamlarında
gerçekleştirilmiştir. Uygulama sürecinde, tüm katılımcılara araştırmanın amacı ve
ölçeklerin uygulanmasına ilişkin temel yönergeler standart bir şekilde açıklanmıştır.

Verilerin Analizi : Araştırmadan elde edilen verilerin istatistiksel analizi için SPSS 16.0
paket programı kullanılmıştır. Öğretmenlerin mesleki tükenmişlik puanlarının
sosyo-demografik değişkenler açısından
anlamlı düzeyde farklılaşıp
farklılaşmadığını belirlemek amacıyla verilere ikili karşılaştırmalar için t testi, çoklu
karşılaştırmalar içi Tek Yönlü Varyans Analizi (ANOVA) uygulanmıştır.
Farklılaşmanın kaynağını belirlemek üzere post hoc test olarak verilere Scheffe testi
uygulanırken, etki büyüklüğünü belirlemek için de eta kare (η2) değerine bakılmıştır.
Ayrıca öğretmenlerin mesleki tükenmişlik puanları ile iş doyumu ve genel yetkinlik
inancı puanları arasındaki ilişkinin belirlenmesi için Pearson korelasyon Katsayısı ve
iş doyumu ile genel yetkinlik inancı puanlarının mesleki tükenmişlik puanlarını
yordamadaki katkılarını ele almak için çoklu regresyon analizi kullanılmıştır.

Araştırmanın Bulguları: Araştırmadan elde edilen sonuçlara göre, öğretmenlerin
mesleki tükenmişlik puanları üzerinde cinsiyet [(t(450)= .56, p>.05) ],medeni durum
[(t(450)= 1.56; p>.05) ], branş [(F(2-449)= 1.04; p>.05)] ve çalışma arkadaşlarından destek
görüp görmeme [(F(2-449)= 1.67; p>.05)]değişkenleri açısından anlamlı bir farklılık elde
edilmezken, yaş [(F(3-448)= 6.28, p<.05)], görev süresi [(F(3-448)= 3.73; p<.05) ], mesleğini
kendine uygun görme [(F(3-448)= 9.02; p<.05)], yöneticilerinden takdir görme [(F (2-449)=
18.80, p<.05)] ve mesleğe bağlılık [(F(2-449)= 8.47, p<.05) ] değişkenleri açısından anlamlı
bir farklılık elde edildiği görülmüştür. Buna ek olarak, etki büyüklüğünü belirlemek
üzere elde edilen eta kare değerleri açısından öğretmenlerin mesleki tükenmişlik puan
ortalamaları üzerinde, yöneticilerinden takdir görme değişkeninin etkisi orta düzeyde
(η2= 0.08) bulunurken, diğer anlamlı fark elde edilen değişkenlerin etkisinin ise küçük
düzeyde olduğu bulunmuştur. Diğer yandan, öğretmenlerin mesleki tükenmişlik
puanları ile iş doyumu (r= -0.37; p<.01) ve genel yetkinlik inancı puanları (r= -0.26;
p<.01) arasında negatif yönde anlamlı ilişkiler elde edilmiş ve iş doyumu ile genel
yetkinlik inancı puanlarının birlikte, mesleki tükenmişlik puanlarına ilişkin varyansın
% 17'sini açıklayarak, mesleki tükenmişlik puanlarının anlamlı birer yordayıcı olduğu
(R= .041, R2= 0.17, p<.01) görülmüştür.

Araştırmanın Sonuçları ve Öneriler: Araştırmadan elde edilen sonuçlara göre,
öğretmenlerin mesleki tükenmişlik puanları üzerinde branş, cinsiyet, çalışma
arkadaşlarından destek görüp görmeme ve medeni durum değişkenleri açısından
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anlamlı bir farklılık elde edilmezken,
görev süresi, yaş, mesleğe bağlılık,
yöneticilerinden takdir görme ve mesleğini kendine uygun görme değişkenleri
açısından anlamlı bir farklılık elde edildiği görülmüştür. Diğer yandan, öğretmenlerin
mesleki tükenmişlik puanları ile iş doyumu ve genel yetkinlik inancı puanları arasında
negatif yönde anlamlı ilişkiler elde edilmiş ve iş doyumu ile genel yetkinlik inancı
puanlarının birlikte mesleki tükenmişlik puanlarının anlamlı birer yordayıcı olduğu
görülmüştür. Tükenmişlik sendromu konusunda öğretmenlerin bilgilendirilmesi,
özellikle mesleğinde tükenmişlik yaşayan öğretmenlere önlemler alınması,
öğretmenlerin özel eğitim alanında mesleki gelişimleri katkı sağlayacak, hizmet içi
eğitim, kurs ve seminerlerin düzenlenmesi, öğretmenlerin tükenmişliklerini
azaltabilir. Özel eğitim alanında yetişmiş personel ihtiyacı giderilmelidir. Bu yüzden
üniversitelerde özel eğitim bölümlerinin sayısı arttırılmalı, bu bölümlerde ihtiyacı
karşılayacak sayıda mezun verilmelidir. Özel eğitim ve rehabilitasyon merkezinde
çalışan öğretmenlere tükenmişliği konusunda, yapılacak yeni araştırmalarda,
yapılacak yeni araştırmalarda, problem çözme, yaşam doyumu, stres, evlilik uyumu,
öz-yeterlik, yükleme biçimleri gibi farklı değişkenlerle incelenmesinin yararlı olacağı
düşünülmektedir.

Anahtar Kelimeler: Mesleki Tükenmişlik, İş Doyumu, Genel Yetkinlik İnancı, Özel
Eğitim Öğretmenleri

