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Investing and Optimizing Resources in Higher Education: Bridging and Benefitting 
Students, Academia, and the industry 
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A R T I C L E   I N F O A B S T R A C T 

Purpose: Upon enrolling in universities, students 
anticipate a return on their investment, encompassing 
resources, effort, and prospects for a successful career. 
This study was undertaken to explore the interplay 
among student investment, their knowledge and skills, 
the resources provided by higher education 
institutions, program alignment with industry 
demands, and adaptability to labour market trends. 
Method: Data was collected from university students 
in the Kingdom of Saudi Arabia, employing a random 
sampling method to gather responses from 384 
participants through a Likert scale questionnaire. 
Statistical analyses were conducted using SPSS version 21. 

Findings: The study revealed significant associations between student investment, knowledge and 
skills, university resources, program relevance to industry, and adaptability to labour market 
dynamics. Implications for Research and Practice: These findings contribute novel insights from both 
practical and theoretical standpoints, suggesting potential avenues for future scholarly inquiry. 
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Introduction 

Attaining higher or vocational education has perennially represented a significant 
milestone in the personal and professional advancement of individuals (O Jawabreh et al., 
2023). Success in higher education confers social status, benefits, merit, and recognition, 
purportedly facilitating future professional careers. Consequently, students and parents 
invest in higher education institutions. However, the high expectations placed on 
universities by students and parents pose numerous challenges to fulfilling their roles 
(Yang & Ali, 2023). The challenges encompass curriculum design, faculty engagement, 
institutional investment expenses, regulatory compliance, reputation management, and 
intense global competition within the higher education sector (Rukmana et al., 2023). 

While universities do not guarantee post-graduation employment, they significantly 
contribute to furnishing students with pertinent knowledge, skills, and support services to 
facilitate their entry into the workforce or entrepreneurship endeavours (Al-Hosaini et al., 
2023). Nevertheless, accomplishing this necessitates capital investment, human resources 
(comprising faculty and administrative staff), and infrastructure development (Li et al., 
2022; Qudah et al., 2014). Furthermore, universities must remain abreast of industry trends 
to ensure that their students' education aligns with the evolving demands of the labour 
market within their respective domains. Conversely, industries and corporations maintain 
high expectations of universities and students regarding outcomes and contributions 
(Omar Jawabreh et al., 2023; Jawabreh et al., 2022). Achieving congruence in the objectives 
and anticipations of higher education necessitates alignment among students, universities, 
and the industry labour market in fulfilling their respective roles. 

Scholarly literature suggests that providing support through higher education is 
imperative for students to realize their aspirations. Julianti et al. (2021) indicated that 
students exhibiting high levels of motivation tend to perform more effectively in their 
educational pursuits. Furthermore, Kipli et al. (2023) emphasized the necessity for higher 
education institutions to provide students with both a productive approach and financial 
support. Ochieng and Gyasi (2021) indicated that students who benefit from scholarships 
exhibit enhanced performance when relieved of financial constraints. Aithal and Aithal 
(2023) stated that educational institutions must effectively execute organizational 
objectives to enhance their productive performance. Meanwhile, Maiya and Aithal (2023) 
emphasized that the study determined the necessity for higher education institutions to 
assist students in enhancing their skills to meet industry demands. Despite the significant 
findings of prior research, there remain gaps in the existing body of knowledge. 

Upon enrolment in universities, students anticipate a tangible return on their 
investment in resources, effort, and the prospect of a promising career (Murad et al., 2022). 
This study aimed to assess the correlation between student investment, knowledge and 
skills, higher education resources, program relevance to the industry, and adaptability to 
labour market trends. Data was collected from 384 university students in Saudi Arabia 
using random sampling and analysed with SPSS. Significant relationships were found 
among the variables, offering novel insights for both practical and theoretical 
considerations, with potential future research directions. 

Review of Literature 

Universities primarily provide educational services, with the curriculum and associated 
degrees constituting the fundamental components of these services (Al-Hosaini et al., 
2023). Designing a curriculum proves challenging due to various dynamic factors that may 
influence the relevance of a comprehensive three- or four-year degree program upon its 
implementation by the institution. The curriculum itself undergoes a "life cycle," whereby, 
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by the conclusion of a student's four-year academic journey, certain courses, content, or 
case studies may no longer align with contemporary relevance or currency (Zeidan & 
Bishnoi, 2020). Without regular updates, textbooks integrated into syllabi and classroom 
instruction risk becoming outdated, considering the time required for writing and 
publishing new editions. The review and approval of the curriculum, subject to the 
regulations and licensing authorities such as ministries of higher education or relevant 
bodies, may entail a protracted bureaucratic process for completion. Conversely, business 
schools in certain countries may be exempt from adhering to such regulatory procedures 
(Theobald et al., 2021). Given the absence of industry experts' involvement in curriculum 
design, development, and delivery, a significant portion of learning content tends to be 
theoretical and deficient in practical, hands-on experience. 

Additionally, the faculty assumes a pivotal role in both student success and the overall 
achievement of the learning institution (Yang & Ali, 2023). Through direct engagement and 
regular interaction, faculty members provide guidance to students across the curriculum 
and deliver designated course content. However, the majority of faculty members are 
typically recent postgraduates or recruited based on their demonstrated research 
achievements, publications, and teaching experience over the years (Aithal & Aithal, 
2023a). They may generally lack practical industry experience or field expertise relevant to 
their course subjects. Traditional assessment methods for courses, including exams, essays, 
and quizzes, may no longer be optimal for evaluating student progress and success (Pacher 
et al., 2021). This is attributable to the expectation of companies for students to possess the 
necessary skills and knowledge for entry-level positions and roles upon graduation (Jjuuko 
et al., 2021). In essence, companies desire recent graduates to demonstrate immediate 
competence upon employment. However, emerging technologies, software, and 
applications are disrupting conventional educational paradigms. 

Numerous considerations and implications arise for students as they contemplate their 
choice to pursue higher education studies (Kipli et al., 2023). The initial consideration 
involves deciding whether to pursue university education, which typically entails a 
commitment of three to four years. Additionally, students may underestimate the 
determination, time, and effort required to obtain a degree (Aithal & Aithal, 2023b). Higher 
education is commonly viewed as an individual-level investment, wherein a student's 
commitment of time, effort, and financial resources is anticipated to yield returns in the 
form of enhanced knowledge, skills, and increased earnings post-graduation. Martha et al. 
(2021) emphasized that while higher education yields benefits for many individuals, the 
precise returns for each student remain highly uncertain and subject to change. These 
returns encompass various interrelated components, including the net cost of higher 
education post-grants or loans, duration of university attendance, degree completion rates, 
earnings potential associated with specific degrees or institutions, student demographic 
characteristics, and local economic circumstances (Maiya & Aithal, 2023). 

Given the variability of tuition fees across universities, programs, and countries, 
students and parents also anticipate a swifter return on investment (Zhuang & Liu, 2022). 
They advocate for concise studies and curricula to facilitate early career commencement, 
especially among aspiring entrepreneurs who seek specific skill sets and knowledge 
(Sheikh et al., 2022). Students and parents often presume the presence of a seamless 
connection between academia and industry, thereby facilitating post-graduation 
employment prospects for students. Personal inclinations, familial considerations, and 
external circumstances and opportunities may sway a student's choice to pursue higher 
education (Ashour et al., 2020). 

Numerous inquiries emerge upon a student's initiation into university. Among them is 
the inquiry into whether their initial interest and motivation endure sufficiently to sustain 
their academic pursuit until completion (Mourtzis et al., 2019). Initial perceptions 
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regarding the support, quality, standards, and overall atmosphere within the university 
exert an intangible yet influential effect on students. In fostering confidence and self-
assurance, students require tangible indications of support and advancement toward their 
employment aspirations and goals (Bergquist et al., 2019). A student might opt for an 
alternate job or feel compelled to accept any available opportunity. In the long run, various 
facets of the higher education sector and business landscape must be deliberated upon 
when making investments and allocating resources (Alrabei et al., 2022; Salameh et al., 
2020). This encompasses aspects such as branding and identity establishment, compliance 
with legal and operational standards, formulation of business plans and budgets, 
implementation of marketing and recruitment strategies, development of facilities and 
infrastructure, creation of staffing and development plans, acquisition of funding and 
financial resources, design of programs and curricula, establishment of policies and 
procedures, and cultivation of industry relationships. 

It is essential to acknowledge that no business enterprise, including those within the 
higher education industry, is devoid of risk. In the context of investment by higher 
education institutions, these risks may manifest in financial, operational, environmental, 
political, or reputational dimensions (Julianti et al., 2021). Higher education institutions can 
explore various initiatives and methodologies to harmonize their curriculum with industry 
standards and fulfil student expectations. One potential approach involves establishing 
advisory committees comprised of professionals, subject matter experts, and other relevant 
stakeholders for individual college departments Rasiah et al. (2020). The input and 
assistance provided by committee members would facilitate the curriculum review 
process, offer perspectives on present and forthcoming industry trends and labour market 
dynamics, and aid students in networking and securing internships and employment 
opportunities (Rukmana et al., 2023). Given that practical application is intrinsic to 
authentic work experiences, course content and evaluations should integrate theoretical 
knowledge, practical training, and technical proficiency (Kanan, 2020; Kanan et al., 2022). 
For instance, the culminating assessments for university degree courses could include a 
blend of individual traditional exams, collaborative team projects, and individual 
assignments. The incorporation of these varied assessments aims to cultivate students' 
ability to work independently and enhance their problem-solving aptitude (Ochieng & 
Gyasi, 2021). Concurrently, team assessments serve to cultivate collaborative skills and 
promote adaptability to diverse communication styles among students. 

Enhancing faculty input may entail encouraging them to pursue professional 
certifications alongside their academic qualifications (Bhatnagar et al., 2021). By obtaining 
professional certifications, faculty members can remain current with industry trends and 
best practices, thereby integrating updated knowledge into their teaching and aligning it 
with relevant industry standards. Similarly, students can enhance their skills and 
competencies by pursuing professional certifications under the tutelage of industry expert 
trainers (Scalabrin Bianchi et al., 2021). Additionally, students can receive training to 
enhance their interpersonal skills, thereby better preparing them for their future careers. 
Moreover, considering the transferability of skill sets, the resilience of these skills offers a 
framework that enables higher education institutions to refine and more effectively align 
their programs and curricula with the changing demands and trends of the labour market, 
industry, and business landscape. The following hypotheses are developed. 

Hypothesis 1: Investment in students has a relationship with knowledge and skills attained by 
students. 
Hypothesis 2: Investment in students relates to knowledge and resources allocated by higher education. 
Hypothesis 3: Investment in students relates to the program's relevance to the industry. 
Hypothesis 4: Investment in students relates to knowledge and ability to adapt to students' trends. 
Hypothesis 5: Investment in students is related to knowledge and labour market needs. 
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Methodology 

The research findings were assessed through quantitative data collected via a Likert 
scale questionnaire, which was constructed based on items developed specifically for this 
study. Initially, a review of prior studies was conducted to identify a suitable scale; 
however, no scale corresponding to the operationalization of this research was found. 
Consequently, this study devised a scale to evaluate the relationships among the research 
variables, adhering to recommended methodologies by Jebb et al. (2021). The development 
of this scale involved a systematic process. Initially, the operationalization of the variables 
was undertaken. Subsequently, a set of items was generated to gauge the relationships 
between variables. Finally, the face and content validity of these items were assessed by 
drawing upon insights from prior research findings. 

Additionally, scholars affiliated with various universities were enlisted to provide 
support for developing scale items. Subsequently, a dataset was gathered from a subset of 
the population to assess the questionnaire's validity. The reliability of the questionnaire 
was determined through exploratory and confirmatory factor analyses. Following the 
establishment of item reliability, the scale developed for the study was finalized for data 
collection. However, any scale items removed during the reliability testing process were 
excluded from the study. 

Moreover, the study population comprised students enrolled in various universities 
across the Kingdom of Saudi Arabia. These participants were approached in person to 
facilitate data collection, with permissions obtained from the respective universities. 
Ethical considerations regarding data collection were rigorously observed throughout the 
study. Initially, 550 questionnaires were distributed for data collection purposes. However, 
following preliminary analysis, a sample of 384 respondents was deemed suitable for 
subsequent data analysis, aligning with recommended sample size considerations Krejcie 
and Morgan (1970). In this study, SPSS 21 software was utilized for data analysis. 
Descriptive statistics, Pearson's correlation, model summary, Analysis of Variance 
(ANOVA), and regression coefficients were computed to evaluate the findings. 

Findings 

The research findings were examined using SPSS 21 software. Initially, descriptive 
analysis was conducted on the dataset, comprising 384 responses, revealing the absence of 
missing values. Additionally, skewness and kurtosis were assessed to determine the 
distribution of the data, with values falling within the range of -2 to +2 indicating 
significance. The analysis confirmed that the data exhibited significant skewness and 
kurtosis, suggesting a normal distribution, as presented in Table 1. 

Table 1 

Descriptive Statistics 
 IS KSAS KRAHE RPI KAATS KNLM 

Valid 384 384 384 384 384 384 

Missing 0 0 0 0 0 0 

Mean 3.956 3.771 3.625 4.096 4.156 3.891 

Std. Deviation 0.962 1.054 1.145 0.944 0.828 1.044 

Skewness -0.867 -0.646 -0.498 -1.110 -1.103 -0.749 

Std. Error of Skewness 0.125 0.125 0.125 0.125 0.125 0.125 

Kurtosis 0.507 -0.170 -0.656 1.045 1.773 -0.215 

Std. Error of Kurtosis 0.248 0.248 0.248 0.248 0.248 0.248 

Minimum 1.000 1.000 1.000 1.000 1.000 1.000 



Amir Dhia / Eurasian Journal of Educational Research 108 (2023) 34-46 39 

 
Maximum 5.000 5.000 5.000 5.000 5.000 5.000 

Secondly, the study evaluated the results of Pearson's correlations. The Pearson 
correlation coefficient (r) is widely utilized as a measure of linear correlation. According to 
Benesty et al. (2009), It is a numerical value ranging from -1 to 1, which indicates the 
strength and direction of the relationship between two variables. Moreover, when one 
variable changes, the other variable changes in the same direction. The findings presented 
in Table 2 confirmed the significant achievement of Pearson's correlation, demonstrating 
significant correlations among the variables. 

Table 2 

Pearson's Correlations 

Variable  IS KSAS KRAHE RPI KAATS KNLM 

1. IS 
Pearson's r —      

p-value —      

2. KSAS 
Pearson's r 0.556 —     

p-value < .001 —     

3. KRAHE 
Pearson's r 0.445 0.441 —    

p-value < .001 < .001 —    

4. RPI 
Pearson's r 0.292 0.229 0.335 —   

p-value < .001 < .001 < .001 —   

5. KAATS 
Pearson's r 0.373 0.185 0.280 0.585 —  

p-value < .001 < .001 < .001 < .001 —  

6. KNLM 
Pearson's r 0.372 0.323 0.350 0.419 0.497 — 

p-value < .001 < .001 < .001 < .001 < .001 — 

Thirdly, the study examined the results of the model summary to assess the model's 
characteristics. The R-value of this test reflects the correlation between the dependent and 
independent variables, with values exceeding 0.4 warranting further analysis. Similarly, 
the R-square of the model summary indicates the proportion of total variation in the 
dependent variable explained by the independent variables. A value exceeding 0.5 
suggests the model's effectiveness in elucidating the relationship. 

Moreover, the adjusted R-square within the model summary indicates the extent to 
which the results can be generalized, specifically the variation of sample outcomes from 
the population in multiple regression analysis. A minimum difference between the R-
square and adjusted R-square is essential. The observed R and R-square values surpassed 
the recommended threshold, resulting in minimal disparity between the R-square and 
adjusted R-square outcomes. Consequently, the model summary is deemed significant, 
and the findings are delineated in Table 3. 

Table 3 

Model Summary 

Model R R² Adjusted R² RMSE 

H₀ 0.000 0.000 0.000 1.044 

H₁ 0.579 0.735 0.726 0.857 

Fourthly, the study conducted ANOVA to determine the significance of the model for 

further analysis. In ANOVA, a 95% confidence interval or a 5% significance level is 

typically selected. Therefore, the p-value should be less than 0.05 to be considered 

significant. In this study, the p-value was < .001, indicating significance. Similarly, the F-
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values were examined, signifying the improvement in variable prediction achieved by 

fitting the model while considering the model's inherent inaccuracies. An F-ratio exceeding 

1 indicates an efficient model. In ANOVA, the obtained F-value was 38.097. Consequently, 

the data reported in Table 4 confirmed the significance of the ANOVA findings. 

Table 4 

ANOVA 

Model  Sum of Squares df Mean Square F p 

H₁ Regression 139.862 5 27.972 38.097 < .001 
 Residual 277.544 378 0.734   

 Total 417.406 383    

Note. The intercept model is omitted, as no meaningful information can be shown. 

Lastly, the research hypotheses were evaluated using regression coefficients. 

Relationships with p < 0.05 were deemed significant. The results of hypothesis 1 confirmed 

a positive association between investment in students and the knowledge and skills 

acquired by students. Similarly, hypothesis 2 revealed a significant correlation between 

investment in students and the resources allocated by higher education. Additionally, 

hypothesis 3 findings indicated a relationship between student investment and the 

program's alignment with industry requirements. 

Furthermore, the findings of hypothesis 4 validated a connection between investment 

in students and their capacity to adapt to evolving trends. Finally, the results of hypothesis 

5 indicated a correlation between student investment, knowledge, and labour market 

demands. The regression coefficients' outcomes are detailed in Table 5. 

Table 5 

Coefficients 

Model  Unstandardized Standard Error Standardized T p 

H₀ (Intercept) 3.891 0.053  73.031 < .001 

H₁ (Intercept) 0.314 0.265  1.186 0.237 
 IS > KSAS 0.191 0.019 0.184 9.684 < .001 
 IS > KRAHE 0.133 0.052 0.134 2.551 0.011 
 IS > RPI 0.107 0.045 0.117 2.354 0.019 
 IS > KAATS 0.143 0.059 0.130 2.437 0.015 
 IS > KNLM 0.419 0.068 0.333 6.180 < .001 

Discussion 

The empirical results of this study contribute significant insights to the existing 
literature. Hypothesis 1 findings affirm a positive correlation between investment in 
students and the acquisition of knowledge and skills. Nonetheless, these findings were 
juxtaposed with those of prior research. According to Kipli et al. (2023), foremost 
consideration is whether to seek admission to a university, a decision often influenced by 
the perceived benefits of pursuing higher education studies, typically spanning three to 
four years. Additionally, students may underestimate the determination, time 
commitment, and rigorous effort required throughout the duration to attain a degree. 
According to Scalabrin Bianchi et al. (2021), higher education is widely acknowledged as 
an investment undertaken by individuals, who are anticipated to allocate their effort, time, 
and financial resources in return for the acquisition of knowledge, skills, and enhanced 
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earnings post-graduation. Previous studies underscore the financial advantages associated 
with pursuing higher education for numerous individuals. According to Rasiah et al. 
(2020), the particular returns for each student remain subject to significant uncertainty and 
evolution over time. These components encompass the factors contributing to an 
individual's return on investment in higher education. The interrelated components 
frequently include the post-subsidy or loan cost of higher education, the duration of 
university enrolment, the likelihood of degree completion, the financial returns associated 
with a particular degree or institution, the demographic attributes of the student, and the 
regional economic factors and circumstances. According to Ochieng and Gyasi (2021), 
variability in tuition fees across universities, programs, and countries, students and parents 
alike seek and expect a swifter return on their investment. Particularly, they aim to reduce 
the duration of their studies and curriculum to hasten the initiation of students' 
professional careers. This desire is particularly pronounced among students aspiring to 
pursue entrepreneurship, as they require specialized skills and knowledge. They and their 
parents often perceive an inherent link between academia and the industry, facilitating 
their prospects of securing employment post-graduation. 

The results of hypothesis 2 confirmed a significant association between investment in 
students and the knowledge and resources provided by higher education. Nevertheless, 
this correlation was evaluated in comparison to the findings of previous research. 
According to Mourtzis et al. (2019), higher education institutions have the opportunity to 
explore various initiatives and methodologies to align their curriculum with market 
demands and meet student expectations. One such initiative entails establishing advisory 
committees comprising professionals, experts, and stakeholders to assist college 
departments. The insights and support provided by committee members would enrich 
curriculum evaluation, provide valuable insights into current and future industry trends 
and labour market conditions, and facilitate student networking and access to internships 
and job opportunities. According to Pacher et al. (2021), practical application, course 
content and assessments should integrate theoretical concepts, practical training, and 
technical proficiency. Additionally, the final evaluations for university degree courses may 
be diversified to include individual traditional exams, collaborative projects, and 
individual assignments. According to Zhuang and Liu (2022), integrating diverse 
assessments would foster students' autonomy and bolster their problem-solving skills. 
Concurrently, team-based evaluations would cultivate collaborative competencies and 
encourage appreciation for diversity and varied communication styles among students. 
Augmenting faculty contribution could entail incentivizing them to pursue professional 
certifications alongside their academic credentials. According to Bergquist et al. (2019), 
individuals will remain abreast of contemporary trends and best practices, enabling the 
application of novel insights in their teaching methodologies while aligning with their 
respective sectors and domains. Furthermore, students can enhance their competencies and 
skills by engaging in professional certifications offered by expert trainers in the field. 
According to Maiya and Aithal (2023), students can undergo training to augment their 
interpersonal competencies, thereby enhancing their preparedness for professional 
pursuits. Furthermore, when assessing the transferability of particular skill sets, the 
enduring nature of these skills provides a framework that aids higher education 
institutions in refreshing and harmonizing their programs and curricula with the evolving 
needs and trends of the labour market, industry, and commerce. 

Moreover, the outcomes of hypothesis 3 indicated a correlation between student 
investment and the program's alignment with industry standards. Nonetheless, this 
correlation was juxtaposed with the results of prior research. According to Theobald et al. 
(2021), universities primarily offer education as a service, with curricula and associated 
degrees constituting the core of this provision. Curriculum design presents a multifaceted 
challenge, as various components and dynamic factors can impact the efficacy of a 
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comprehensive three- or four-year degree program once it is implemented by the 
educational institution. According to Aithal and Aithal (2023), at the end of a student's 
four-year academic trajectory, specific courses, content, or case studies might have become 
antiquated. Textbooks that remain undated may lapse into obsolescence, given the lengthy 
process involved in writing and publishing them, which typically spans a few years. 
According to Aithal and Aithal (2023), assessing and sanctioning the curriculum can entail 
a protracted bureaucratic procedure contingent upon the regulations and licensing bodies 
involved, including ministries of higher education or pertinent authorities. Nevertheless, 
it is pertinent to acknowledge that business schools in specific nations might be exempt 
from such regulatory oversight. According to Ashour et al. (2020), the curriculum's design, 
development, and delivery lack the involvement of industry specialists, resulting in a 
substantial portion of the learning material and content remaining theoretical and devoid 
of practical application. 

Furthermore, the findings of hypothesis 4 affirmed a correlation between investment in 
students, knowledge, and their capacity to adapt to evolving trends. However, this 
association was juxtaposed with the findings of prior studies. According to Sheikh et al. 
(2022), decision of a student to pursue higher education may be swayed by personal 
preferences, familial factors, and external opportunities. Upon enrolment, numerous other 
considerations arise. One such concern pertains to the endurance of their interest and 
motivation, which must be robust enough to sustain them until the completion of their 
degree. The initial perceptions regarding the support, quality, standards, and overall 
experience at the university exert an intangible yet immediate impact on the student. 
According to Julianti et al. (2021), to foster confidence and self-assurance, students seek 
tangible support and demonstrable progress toward their professional objectives, 
including participation in career and recruitment events. A student might explore 
alternative career paths or feel compelled to accept available opportunities. When 
undertaking long-term investments and resource allocation, it is imperative to consider 
various aspects of the higher education industry and its business dynamics. According to 
Bhatnagar et al. (2021), the elements involved in this framework include brand 
establishment and identity, legal and operational prerequisites, development of a 
comprehensive business plan and budget, strategic marketing and recruitment strategies, 
infrastructure establishment, staffing and professional development plans, financial 
resource acquisition and management, curriculum design, policy formulation, and 
cultivation of industry partnerships. According to Martha et al. (2021), It is imperative to 
recognize that no entity, including those in the higher education sector, is immune to risk. 
Higher education institutions encounter various financial, operational, environmental, 
political, and reputational risks in their investment pursuits. 

Ultimately, the results of hypothesis 5 indicated a correlation between student 
investment, knowledge acquisition, and alignment with labour market requirements. 
However, this association was juxtaposed with findings from previous studies. According 
to Zeidan and Bishnoi (2020), the faculty assumes a pivotal role in both the academic 
accomplishments of students and the overall effectiveness of the educational institution. 
Through consistent and intimate interaction, they mentor students and deliver the assigned 
course content throughout the program. However, a majority of faculty members are either 
recent graduates or recruited on the basis of their proven proficiency in research, 
publication, and teaching experience. According to Rukmana et al. (2023), they possess 
limited practical experience within the sector or disciplines they teach. Traditional 
evaluation methods, including exams, essays, and quizzes, may no longer suffice in 
assessing a student's progress and performance in a course. Employers expect students to 
possess requisite skills and knowledge for entry-level roles upon graduation. According to 
Jjuuko et al. (2021), they anticipate recent graduates to demonstrate immediate proficiency 
upon employment. However, emerging technologies, software, and applications are 
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instigating substantial disruptions in traditional education methodologies. According to 
Murad et al. (2022), students must meticulously evaluate the ramifications of their choice 
to engage in higher education programs. 

Conclusion 

By delving into the intricate nexus between students and academia, this study 
underscored the pivotal role of student expectations and institutional investments in 
higher education, crucial for facilitating students' entry into the job market or venturing 
into entrepreneurship. The efficacy of this symbiotic investment is gauged by the 
acquisition of knowledge and skills by students, the allocation of resources by higher 
education institutions, the alignment of programs with industry needs, and the capacity to 
adapt to evolving trends and demands of the labour market. Ultimately, students 
anticipate a timely and meaningful return on their investments of effort, time, and financial 
resources. Conversely, industry and society at large expect students and higher education 
institutions to actively and purposefully contribute to their advancement. 

Implications and Future Directions 

This research significantly contributes to the literature by unveiling novel relationships. 
Firstly, it establishes that investment in students correlates with the acquisition of 
knowledge and skills, a fresh insight. Secondly, it reveals a link between student 
investment and the allocation of resources by higher education institutions, resolving 
inconsistencies in prior studies. Thirdly, it identifies a connection between student 
investment and program relevance to the industry, a previously unexplored area. 
Additionally, it unveils a relationship between student investment and their ability to 
adapt to trends, previously overlooked. Lastly, it highlights the correlation between 
student investment and meeting labour market needs, a noteworthy addition to the 
literature. In sum, these findings notably enrich the existing body of literature. 

The study suggests that investing in students is crucial for their knowledge 
enhancement and goal achievement. Universities in Saudi Arabia should focus on 
facilitating student advancement to enhance learning outcomes. Financial support is 
recommended to aid students in their success. Tailoring student training to meet industry 
requirements is essential for their performance and motivation. Government support for 
student development is crucial for their productivity. Providing extensive support enables 
students to adapt to new techniques and knowledge, fostering entrepreneurial endeavours. 

The study revealed a significant correlation between investment in students, their 
knowledge and skills, resources provided by higher education, program relevance to the 
industry, and adaptability to labour market trends. These findings offer novel insights from 
both practical and theoretical standpoints. However, avenues for further research are 
evident. Firstly, scholars should gather longitudinal data from students to assess the impact 
of educational investment on strategic learning outcomes, thereby advancing 
organizational objectives. Secondly, data should be collected from diverse geographical 
regions to compare findings and identify potential variations. Additionally, future studies 
should explore the moderating role of students' psychological health on their learning 
outcomes, contributing further to the existing body of literature. 

Abbreviations: IS = Investment on Students, KSAS = Knowledge and Skills Attainted by 
Students, KRAHE = Knowledge and Resources Allocated by Higher Education, RPI = Relevance of 
Program to the Industry, KAATS = Knowledge and Ability to Adapt the Trends by Students, and 
KNLM = Knowledge and Needs of Labor Market 
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