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Purpose: Due to the COVID-19 pandemic, which
restricted face to face instruction, most of the
educational institutions have been obliged to

continue their education through distance education
without examining the conditions necessary for
effective online learning. The researcher who offered
more than 100 class hours of English instruction
realized that the students did not participate in online
courses as much as expected. Therefore, this study
aimed to examine the level of students’ online
learning readiness (OLR) and the factors predicting
their participation in online English courses.
Method: The study employed a correlational research design to discover the relationship
between variables. The sample included 177 students selected from the Departments of Civil
Aviation and Translation and Interpreting. Data were collected using a validated and reliable
OLR scale. This instrument was conducted as an online form, which included an additional
part to obtain information about some characteristics of the sample, which were used to
examine relationships. Data were analyzed using descriptive statistics and binary logistic
regression.

Findings: The findings revealed that the students had an average level of OLR. The results of
logistic regression analysis indicated that students” department type, previous experience in
online courses, computer ownership, computer/internet self-efficacy (CIS) and motivation for
learning (ML) influenced students” participation in online courses, while internet limit, self-
directed learning (SDL), learner control (LC) and online communication self-efficacy (OCS)
were not significant variables influencing their participation frequency.

Implications for Research and Practice: Further research was suggested to examine the
relationship between different predictors and the outcome variable. It was suggested to take
actions to maximize students’ participation for more learning gains.
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Introduction

Learning, which can simply be defined as the process of change in behaviors of the
individuals in a general sense, has started with the birth of human beings and various
concepts, approaches, models and theories of learning have emerged throughout the
history of humankind. It is possible to suggest that all of them are based on diverse
philosophical and psychological stances and they not only contradict but also support
and complement one another. With the development and advancement of technology
in every aspect of life, and especially due to the spread of the internet, many concepts
regarding educational technology have emerged, which in turn led to the emergence
of new approaches in teaching and learning on a global scale. Some of the most
popular ones include distance education, web-based learning, mobile learning and
online learning. Online learning is one of these innovations, and it has become very
popular in the education field all around the world as a result of these developments.

As the COVID-19 pandemic, which started in China in late 2019 and spread to all
around the world, restricted face to face education, most of the educational institutions
were obliged to continue their education through online learning, which was utilized
mainly as an alternative or complement to face-to-face education in the recent past in
the mode of blended learning. As suggested by Keegan (2005) and Usun (2006), online
teaching should be provided on the condition that the necessary technological and
pedagogical foundations are available. However, the Turkish Council of Higher
Education, inevitably and without losing time, gave all higher education institutions
the approval of teaching from a distance without knowing whether the students are
ready in all aspects to learn online. To this connection, the current debate in education
is no longer whether computers and the internet should be used in the learning and
teaching process but rather how to do so and how to facilitate and improve learning
through the use of them due to this pandemic.

In AgriIbrahim Cecen University, MOODLE and Adobe Connect were utilized for
distance education. However, the researcher who offered more than 100 hours of
synchronous and asynchronous English courses realized that the students did not
participate in these courses as much as expected. This problem is highlighted as one
of the most frequent problems in the online learning process (Bilgic, Dogan, &
Seferoglu, 2011; Ilgaz, 2014; Sumer, 2016; Tuncer & Taspinar, 2008). Therefore, the
present study aimed to find out the likely reasons behind this insufficient participation
rate. The pandemic caused many deaths, it continues to take lives and it is not known
when it will come to an end. Therefore, the investigation of the likely reasons behind
insufficient participation, which can be influenced by the characteristics of the students
and instructors, and the course can guide future instructional design plans and thus
“guide students toward successful and fruitful online learning experiences” (Hung et
al.,, 2010, p. 1080). In addition, the chance of success in online learning is low as long
as the students’ level of readiness for online learning is insufficient (Moftakhari, 2013),
so success in online learning comes with the determination of the participants” needs
and an understanding of their readiness (Mercado, 2008). In other words, there is a
correlation between learning and OLR (Kruger-Ross & Waters, 2013). The present
research aims to examine students’” OLR and the factors predicting students’
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participation in online English courses. The following research questions were
formulated to find answers for this purpose:

1. What is the students” OLR level?
2. What are the predictors of student participation level in online English courses?
Literature Review

The first section of the literature review includes information about the theoretical
perspectives regarding online learning and OLR, while the second section focuses on
the studies conducted to examine students” OLR. The central purpose of this review
was to investigate the predictors of OLR and the factors predicting students’
participation in online courses.

The Theoretical Perspectives on Online Learning and OLR

Online learning is viewed as a subcategory of distance education (Bates, 2015;
Kruger-Ross & Waters, 2013), which makes use of the internet and the World Wide
Web (Web) (Bates, 2015). Ally (2002) describes online learning as

[t]he use of the Internet to access learning materials; to interact with the content,
instructor, and other learners; and to obtain support during the learning process,
in order to acquire knowledge, to construct personal meaning, and to grow from
the learning experience (as cited in Ally, 2008, p. 17).

There are many benefits of online learning (Bates, 2005), and the use of knowledge
and communication technologies is thought to make learning easier (Broadbent &
Poon, 2015; Celen, Celik & Seferoglu, 2011; Lim & Richardson, 2016; Pearson &
Trinidad, 2005; Todhunter, 2013). However, students are expected to be ready to learn
online to reap the benefits of online learning (Alsancak-Sirakaya & Yurdugul, 2016;
Chung, Noor & Mathew, 2020; Hukle, 2009), which refer to the OLR. OLR, which was
first suggested by Warner, Christie and Choy (1998), is thought to influence students’
participation (Demir-Kaymak & Horzum, 2013) and success in online learning (Artino,
2009; Demir-Kaymak & Horzum, 2013; Galy, Downey & Johnson, 2011; Horzum,
Demir-Kaymak & Giingoren, 2015; Ibrahim, Silong & Samah, 2012; Kruger-Rose &
Waters, 2013; Oliver, 2001).

Engagement and participation are often highlighted as key components for
effective learning in online courses (Palloff & Pratt, 2011), so it should be instructors’
first duty to establish the presence of the learners in online learning environments
(Palloff & Pratt, 2011). Literature suggests many factors influencing their
engagement/ participation and thus success in online learning. Mostly, the students’
success/failure and engagement/ participation in online learning have been associated
with some concepts and constructs which are viewed as sub-dimensions of OLR
including motivation (Kanuka & Nocente, 2003; Lim, 2004; Kaya, 2002; Kilinc & Yuzer,
2015; Pillay, Irving & Tones, 2007; Saadé, He, & Kira, 2007; Smith, Murphy & Mahoney,
2003; Smith, 2005; Stansfield, McLellan & Connolly, 2004; Watkins, Leigh & Triner,
2004); self-directed learning (Daniel & Moore, 2000; Eunjoo, 2006; Hung et al., 2010;
Lin, & Hsieh, 2001); learner control (Hung et al., 2010; Wang & Beasley, 2002);
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computer self-efficacy (Celen, Celik & Seferoglu, 2011; Compeau & Higgins, 1995; Lim,
2001; Wang & Newlin, 2002) and internet self-efficacy (Celen, Celik & Seferoglu, 2011;
Eastin & LaRose, 2000; Tsai & Tsai, 2003; Tsai & Lin, 2004), the computer technologies
utilized and the quality of internet (Sun, Tsai, Finger, Chan & Yeh, 2008; Chang &
Tung, 2008) and online communication self-efficacy (Hung et al., 2010). These concepts
and constructs are reported to have an important role in influencing and shaping
students” behaviors in the learning process (Compeau & Higgins, 1995; Hung et al.,
2010). Participation, which refers to the interaction with the course content, has been a
central issue in debates about online learning (Masters & Oberprieler, 2004), and
ensuring active participation of the students has been highlighted as an intrinsic aspect
of learning (Hrastinski, 2006).

Studies Conducted on OLR

Literature suggests many studies conducted to examine students” OLR level and
the factors influencing readiness level. Chung, Noor and Mathew (2020) investigated
students” OLR and the findings revealed that students” OLR was low concerning LC,
moderate regarding SDL and ML, while it was high for CIS. In addition, gender was
not a significant factor influencing students” OLR. On the other hand, grade level was
a significant factor influencing their CIS and LC. Lastly, the poor internet connection
was highlighted as the biggest challenge in the online learning process. Alsancak-
Sirakaya and Yurdugul (2016) analyzed OLR levels of pre-service teachers using grade
level, gender, type of department and the time spent on the internet as predictors.
Gender was a significant factor that influenced pre-service teachers” SDL and CIS.
Grade level and type of department were significant factors influencing their CIS.
Lastly, the time spent on internet was a significant factor affecting their LC, CIS and
OCS. Cakir and Horzum (2015) investigated the relationship between the OLR of 599
teacher candidates and their demographic characteristics. A significant difference was
found between students” gender and their SDL on behalf of females, while significant
differences were not found regarding their LC, CIS, OCS and ML. Lastly, department
type and age did not cause a significant change in students’ readiness level. Cigdem
and Yildirim (2014) conducted a study to examine the OLR level of vocational college
students and the factors influencing their readiness level. The findings revealed that
students were ready for online learning. The highest readiness level was found in
motivation for learning, LC and SDL, while the students needed to develop themselves
in CIS and online communication self-efficacy. In addition, a significant relationship
was found between the independent variables like computer ownership, type of
department and type of high school and the students” OLR level. To illustrate, the
students who had a computer had higher CIS, OCS and LC. Likewise, students who
experienced web-based education before had a higher readiness level in all sub-
dimensions of the OLR scale except for ML. Lastly, the students’ department type
caused significant differences in their CIS level. Hung et al. (2010) aimed to develop
an OLR scale in their studies. The findings indicated that gender was not a significant
predictor in the five OLRS dimensions. On the other hand, grade level was a significant
predictor influencing students’ readiness in the dimensions of SDL, CIS, ML, and LC
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in favor of higher graders. In addition, the highest readiness level was found in CIS,
which was followed by ML, OCS, SDL and LC.

Literature also suggests studies conducted to find out the factors influencing
students” participation in online courses. Ozyurek, Begde, Yavuz-Ferah and Ozkan
(2016) aimed to evaluate distance education applications based on students’
perspectives. Internet connection was the biggest problem preventing engagement
and participation in online courses. Duncan, Kenworthy and McNamara (2012)
examined the relationship between MBA students’ final exam and course performance
outcomes and the quality and quantity of their participation in synchronous and
asynchronous accounting courses. Findings revealed that the quality of students’
participation was positively related to their final exam outcomes, while the quantity
of their participation was related to their overall course performance. They suggested
that higher quality and more frequent participation in both synchronous and
asynchronous courses would maximize their performance. Lastly, Lim (2001) aimed
to examine adult learners’ satisfaction in a Web-based distance education course and
their intent to participate in future similar courses. The only significant predictor was
the computer self-efficacy dimension. In addition, the findings suggest that higher
student satisfaction meant higher intent to participate in future Web-based courses.

Method
Research Design

The design employed in this study was a correlational design which “enables a
researcher to ascertain whether, and to what extent, there is a degree of association
between two variables” (Cohen, Manion & Morrison, 2007, p. 516), that is why
“correlational research, like causal-comparative research, is an example of what is
sometimes called associational research” (Fraenkel, Hyun & Wallen, 2012, p. 329). The
purpose in this design is simply to discover the relationship between variables (Gall,
Gall & Borg) without establishing cause and effect relationships (Fraenkel, Hyun &
Wallen, 2012). The major advantage of this research design is that it enables the
researcher to analyze the relationships among a large number of variables in a single
study (Gall, Gall & Borg, 2003). “Correlational research is conducted for one of two
basic purposes — either to help explain important human behaviors or to predict likely
outcomes” (Fraenkel, Hyun & Wallen, 2012, p. 329). In this study, it was used to
analyze how well some of the students’ characteristics and their OLR level predicted
students’ participation in synchronous and asynchronous English courses.

Research Sample

The minimum acceptable sample size for a correlational study is considered by
most researchers to be no less than 30 (Fraenkel, Hyun & Wallen, 2012; Gall, Gall &
Borg, 2003). The sample of this study included 177 students selected from Civil
Aviation and Translation and Interpreting Departments at a public university in
Turkey utilizing a simple random sampling method. Concerning the adequacy of
sample size, the literature has not offered specific rules applicable to logistic regression
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analysis. However, Lawley and Maxwell (1971), Marascuilo and Levin (1983),
Tabachnick and Fidell (1996, 2001) “have recommended applying a minimum ratio of
10 to 1, with a minimum sample size of 100 or 50, plus a variable number that is a
function of the number of predictors” (cited in Peng, Lee & Ingersoll, 2002, p. 10). Quite
similarly, Hair, Black, Babin, and Anderson (2014) advised to include at least 10
observations per predictor variables for each category of the dependent variable. Since
there are nine predictor variables, each category of the dependent variable should have
90 observations (9x10). The dependent variable has two categories (higher
participation group or lower participation group), so 180 observations can be regarded
as an adequate sample size for logistic regression in this study (2x90). Thus, data,
collected from 177 participants were judged as adequate for sample size.

Some characteristics of the students are presented in Table 1. As seen in Table 1,
students had an average age of 21, and the sample included 103 females (58.2%) and
74 male students (41.8%). Of these students, 108 students (61%) were from the Civil
Aviation Department, while 69 (39%) were from the Department of Translation and
Interpreting. Regarding grade level, 110 students (62.1%) were in the first grade, while
67 (37.9%) were second-grade students.

Table 1
Characteristics of the Sample

Variables Categories M SD f %

Age 21 179

Gender Female 103 582
Male 74 418

Department Civil Aviation 108 61
Translation and Interpreting 69 39

Grade level First 110 621
Second 67 379

Previous experience Yes 64 362
No 113 638

Living area Urban 128 723
Rural 49 27.7

Computer ownership ~ Yes 74 41.8
No 103 582

Internet Limit Unlimited 73 41.2
Limited 104 588

Tool Computer 51 28.8
Smartphone 126 712

In addition to above-mentioned demographics, some other characteristics were
investigated as well. As seen in Table 1, 113 students (63.8%) did not have any online
courses before, while 64 students (36.2%) had this experience before; 128 students
(72.3%) lived in an urban area, while 49 students (27.7%) lived in a rural area; 103
students (58.2%) did not have a computer, while 74 students (41.8%) had one
computer; 73 students (41.2%) had unlimited internet connection, while 104 students
(58.8%) had limited connection; lastly, 51 students (28.8%) followed online courses via
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a computer, while a great majority (71.2%) of the students used smartphones to follow
the courses.

Research Instruments and Procedures

OLR developed by Hung et al. (2010) was used as a data collection instrument in
this study. This scale consisted of five sub-dimensions which included 18 items
measuring OLR on a five-point Likert type scale (1= Strongly disagree, 2= Disagree,
3=Neither agree nor disagree, 4=Agree, 5=Strongly agree). The first sub-dimension,
computer/internet self-efficacy, had three items, SDL was formed from five items, LC
included three items, ML was composed of four items and the last sub-dimension,
online communication self-efficacy, included three items. This scale was adapted to
Turkish in three studies (Demir-Kaymak & Horzum, 2013; Ilhan & Cetin, 2013;
Yurdugul & Alsancak-Sirakaya, 2013). Among these adaptions, that of Yurdugul and
Alsancak-Sirakaya (2013) was used in this study as it yielded better reliability scores.
The Cronbach’s alpha values were.92, .84, .85, .80 and .91 for CIS, SDL, LC, ML and
OCS, respectively. Five students not included in the sample were requested to read the
items of the scale to measure face validity of the instrument. Results revealed that the
instrument was clear and understandable.

For this research, Ethical permission was taken from Scientific Research Ethics
Committee of Agri Ibrahim Cecen University with decision numbered 114. The
instrument was conducted as an online form which included an additional part
seeking information about some demographic characteristics of the students which
were used to examine relationships. In the demographic part, they were asked to
report their age, gender, department type (civil aviation vs. translation and
interpreting), grade level (first grade vs. second grade), previous experience with
online courses (yes vs. no), living area (rural vs. urban), whether they have a computer
(yes vs. no), internet limit (unlimited vs. limited), the vehicle to use while participating
the online courses (computer vs. smartphone). They were also asked to report
frequency of their participation in online English courses on five point Likert type scale
(1= Never, 2= Seldom, 3=Sometimes, 4=Often, 5=Always).

Data Analysis

Data were analyzed using both descriptive statistics, including frequencies,
percentages, means and standard deviations and logistic regression analysis using
SPSS 22. Two research questions were formulated to answer in this study as explained
in the following paragraphs.

The first one was asked to find out the students” OLR level. Means and standard
deviations were used to analyze the data collected to answer this research question.
For the second research question, which was asked to find out the factors predicting
the students’ participation level, binary logistic regression analysis was conducted as
it allows to predict the outcome variable which is categorical based on predictor
variables which could be categorical or continuous (Field, 2009). The outcome variable
had two alternatives, namely whether they would be in the lower participation group
or higher participation group. The students who never or seldom participated in the
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online courses were placed in the lower participation group, while the students who
often or always participated were placed in the higher participation group. The
students, who sometimes participated, were not included in the sample as the aim was
to find out the difference between the extreme groups. To this connection the research
question was formulated as “How well do students’” demographic characteristics
(department type, previous experience with online courses, internet limit, computer
ownership and their OLR level) predict students’ placement in either lower
participation group or higher participation group?”

Before conducting logistic regression, assumptions, including absence of
multivariate outliers, absence of multicollinearity, expected cell frequency and
linearity in the logit, were examined. Multivariate outliers were checked using Cook’s
distance, DfBeta(s) and Leverage values in the data. For multicollinearity, Tolerance
values, which should be bigger than .20, and VIF values, which should be smaller four,
were interpreted using correlation matrix (Field, 2009). Expected cell frequency was
checked with cross-tabs. According to Field (2009), expected cell frequencies should
be more than five because there will be little power in the analysis if the expected
frequencies are small (Tabachnick & Fidell, 2013). Last of all, linearity was checked
using Box-Tidwell approach. Logistic regression assumes a linear relationship
between continuous predictors and the logit transform of the dependent variables
(Tabachnick & Fidell, 2007). As the results were not significant, linearity of logit was
not violated (Tabachnick & Fidell, 2013). As all these assumptions were met, in short,
the regression analysis was conducted.

Results

The first research question was asked to find out students” OLR level, which was
measured with an OLR scale, including five sub-dimensions. The findings are
presented in Table 2. The findings, as seen in the table, revealed that the highest
readiness level was found in the OCS dimension (M=3.77, SD=.73), which was
followed by ML (M=3.69, SD=.62), SDL (M=3.56, SD=.53), CIS (M=3.27, SD=.91) and
LC (M=3.14, SD=.74), respectively.
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Table 2

Students’ OLR Level
Sub-dimensions M SD
CIS 3.27 91
SDL 3.56 53
LC 3.14 74
ML 3.69 .62
OcCs 3.77 73

The second research question was asked to examine the factors predicting
students’ participation in online English courses. Some descriptive findings regarding
the dependent variable are presented in Table 3. As seen in the table, 123 students
(69.5%) were in the lower participation group, while 54 students (30.5%) were in the
lower participation group based on the grouping criteria mentioned before. Findings
indicated that the likelihood ratio test of the full model versus null (model with
intercept only) was statistically significant, ¥2 (9) = 68.33, with Nagelkerke R? = 45, and
Cox and Snell R? = .32. In other words, the logistic model was more effective than the
null model.

Table 3
Descriptive Statistics of the Study
f %
Participation frequency Never 50 28.2
Seldom 73 41.2
Often 49 27.7
Always 5 2.8
Participation groups Lower participation group 123 69.5
Higher participation group 54 30.5

Using Wald’s statistics as seen in Table 4, department type (Wald's y2 =5.71, p <
.05), previous experience in online courses (Wald’'s y2 = 13.62, p < .05), computer
ownership (Wald’s y2 = 6.20, p < .05), the level of CIS (Wald’s y2 = 12.38, p < .05) and
the level of ML (Wald’s y2 = 4.29, p < .05) were significant variables influencing
students’ participation level. On the other hand, internet limit (Wald’s y2 = 1.87, p >
.05), the level of SDL (Wald's y2 = 1.78, p > .05), the level of LC (Wald’s y2 = 41, p > .05)
and the level of OCS (Wald’s y2 =1.86, p > .05) were not significant variables.
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Table 4

Logistic Regression Analysis of 177 Observations

Variables B SE.ofB  Wald df P Odds ratio
Department type 123 52 5.71 1 .02r 344
Previous experience -1.97 54 1362 1 .00 .14
Computer ownership 148 .59 6.20 1 .01 437
Internet limit .73 .53 1.87 1 17 2.07
CIS 111 32 1238 1 .00+ 3.03
SDL 72 .54 1.78 1 18 2.05
LC .30 47 41 1 .52 1.35
ML -95 46 429 1 .038* .39
OCs 47 .34 1.86 1 17 1.60
Constant -7.68 214 1286 1 .00+ .00
*p<.05

Regarding the direction of the relationship, except for the variables “previous
experience” and motivation for learning, which had a negative relationship with the
outcome variable, there was a positive relationship between the outcome variable and
the remaining variables. To this connection, the students who experienced distance
education before tended to participate less frequently than the students who did not.
Likewise, the students having higher ML tended to participate less than the students
having less motivation. Regarding department type, the students from the Department
of Translation and Interpreting tended to participate more frequently than the other
group of students. Concerning computer ownership, the students who had a computer
participated more frequently than the students who did not. Lastly, students having
higher CIS participated more frequently than the students who had less
computer/internet self-efficacy. Judging by the odds ratio levels, the most influential
predictor in predicting the outcome variable was the status of computer ownership
with an odds ratio of 4.37. It was followed by department type with an odds ratio of
3.44, CIS with an odds ratio of 3.03, ML with an odds ratio of .39, and previous
experience with an odds ratio of .14, respectively.

Table 5 presents the classification success rate of the model, which yielded an
overall rate of 82.5%. As seen in the table, the model correctly predicted 93.5% of
students” placement in the lower participation group, while it correctly predicted
56.6% of their placement in the higher participation group. To put it more concretely,
as seen in Table 5, of 124 observations predicted by the model to be placement in the
lower participation group, 116 occurred, so 116 were classified correctly; on the other
hand, eight were misclassified. Likewise, of 53 observations predicted by the model to
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be placement in the higher participation group, 23 were classified correctly; on the
other hand, 30 were misclassified.

Table 5

The Observed and the Predicted Frequencies for being in Higher Participation Group or Lower
Participation Group by Logistic Regression with the Cutoff of 0.50

Predicted
Being in a higher or lower
participation group Percentage
Observed Lower Higher Correct
Step Participation = Lower participation, 6 3 935
1 group group
Higher 23 30 56.6
participation group
Overall Percentage 82.5

Discussion, Conclusion and Recommendations

This study was conducted to find out students” OLR level and the predictors
influencing their participation in online English courses. The outcome/dependent
variable had two alternatives, namely the students could be either in the higher
participation group or lower participation group. The independent
variables/predictors the scores obtained from five sub-dimensions of an OLR scale,
which were continuous variables and some characteristics of the students including
their department type, previous experience in distance education, computer
ownership and internet limit which were categorical variables having two levels. The
findings are discussed in relation to the corresponding literature in the following
paragraphs.

The findings concerning students” OLR indicated that the scores obtained from all
sub-dimensions of OLR were above three, which can be interpreted as the average
OLR level for these students. This result was supported by the studies of Cakir and
Horzum (2015) and Alsancak-Sirakaya and Yurdugul (2016). Compared to the studies
of Cigdem and Yildirim (2014) and Hung et al. (2010); however, the students in this
study reported lower readiness levels in all sub-dimensions of the OLR scale. This
finding may arise from the characteristics of these specific students. Further findings
revealed that the highest readiness level was found in the OCS sub-dimension while
the students had the least scores in the LC sub-dimension. This study partly supported
the study of Hung etal. (2010), which indicated the least readiness in the LC dimension
of online learning, while Cigdem and Yildirim (2014) pointed to least readiness in CIS
level.

The results of binary logistic regression analysis, which was conducted to examine
the predictors of students’ participation in online English courses, indicated that
department type, previous experience in online courses, computer ownership, the
level of CIS and the level of ML were significant predictors influencing the frequency
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of students” participation. On the other hand, internet limit, the level of SDL, LC and
OCS were not significant variables. Although the internet was highlighted as the
biggest challenge in online learning by Ozyurek et al. (2016) and Chung, Noor and
Mathew (2020, it did not influence their participation frequency in this study. To this
connection, it is possible to state that some variables were more influential in
predicting their participation frequency.

Concerning the direction of the relationship, except for the variable “previous
experience”, which had a negative relationship with the outcome variable, there was
a positive relationship between the outcome variable and the remaining significant
variables. To illustrate, the students who experienced distance education before
tended to participate less frequently than the students who did not. This finding was
supported in the study conducted by Lim (2001), who found a positive relationship
between learners’ satisfaction with their Web-based distance education courses and
their intent to participate in future Web-based courses. In this respect, it is possible to
put forward the idea that these students were not satisfied with the previous online
courses, so they decided not to participate in other courses. Likewise, the students
having higher ML tended to participate less than the students who had less
motivation. This finding is contradicted by the literature, which indicates that the
higher motivation would bring about more participation (Kanuka & Nocente, 2003;
Lim, 2004; Kaya, 2002; Kilinc & Yuzer, 2015; Pillay, Irving & Tones, 2007; Saadé, He &
Kira, 2007; Smith et al., 2003; Smith, 2005; Stansfield, McLellan & Connolly, 2004;
Watkins, Leigh & Triner, 2004). The explanation for this contradicting result can be
attributed to other independent variables included in the analysis. To illustrate, the
students who had a computer participated more frequently than the students who did
not, and the students having higher CIS participated more frequently than the students
who had less computer/internet self-efficacy. In this respect, it is possible to state that
maybe the students having higher ML did not have a computer to use or they did not
have sufficient computer/internet self-efficacy, which hindered their participation.
Therefore, further research may focus on this issue to see whether the students having
all these characteristics will participate as much as expected. Lastly, the students from
the Department of Translation and Interpreting tended to participate more frequently
than the other group of students, which might have resulted from characteristics of the
different groups of students.

Implications for Practice

This study offers some implications for researchers, policymakers and educators.
Based on the findings of this study, policymakers are suggested to examine and see
whether the necessary conditions for an effective online learning are available before
deciding on distance education. Otherwise, participation will cause problems, which
in turn may result in low learning gains. As stated by Hrastinski (2009), we should
increase learner participation if we want to enhance online learning.

This study indicated that many students did not have a computer and had low
computer/internet self-efficacy, which influenced their participation in online English
courses. Although higher motivation is suggested to bring about more participation in
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literate, this study indicated an opposite finding, which might have resulted from
these two predictors or others included in the analysis. Therefore, policymakers are
suggested to take actions to solve this problem; if not, they should not insist on
distance education. Similarly, the instructors are suggested to take this situation into
account while planning an online course. In addition, actions should be taken to
maximize students’ participation.

Limitations of the Study and Implications for Further Research

Like most of the research studies, this study has some limitations that can be
considered while planning future research about the issues examined in this research.
The limitations and suggestions are presented in the following paragraphs.

First of all, the influence of nine predictors could be analyzed in this study because
of the sample size adequacy suggested for logistic regression analysis, so future
research can be conducted with larger sample sizes to include more predictors. Some
independent variables were more influential than others, which might prevent or
decrease the power of other predictors. Therefore, future studies can control these
variables to see the influence of other variables utilizing hierarchical regression
analysis.

This study compared the data collected from students from two departments;
further research, in this respect, can focus on the comparison of different groups of
students. Likewise, only the participation in online English courses was investigated,
so future research can focus on participation in different courses to compare the
results.

The findings also revealed that the students who experienced online courses before
tended to participate less. Literature suggests a positive relationship between learners’
satisfaction with online courses and their intent to participate in future online courses
(e.g., Lim, 2001). Therefore, future research can focus on students’ satisfaction with
online courses and examine the relationship between their satisfaction and
participation rate to compare the results. Lastly, future research can focus on the
relationship between students’ achievement and their participation frequency.
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Ogrencilerin Cevrimigi Ingilizce Derslerine Katilimin1 Yordayan Faktorler
Atuf:

Kaya, S. (2021). The factors predicting students’ participation in online English
courses. Eurasian Journal of Educational Research 91, 301-320, DOI:
10.14689/ejer.2021.91.14

Ozet

Problem Durumu: Bireylerin davramislarinda genel anlamda bir degisim stireci olarak
tanimlanabilen 6grenme, insanlarin dogumu ile baglamistir. Insanlik tarihi boyunca
cesitli kavramlar, yaklasimlar, modeller ve 6grenme teorileri ortaya cikmustir.
Hepsinin farkl felsefi ve psikolojik duruslara dayandigini ve birbiriyle celistigini,
destekledigini ve tamamladigini soylemek miimkiindiir. Yasamin her alaninda
teknolojinin gelismesi ve ilerlemesi ile ve 6zellikle internetin yayilmasi nedeniyle,
egitim teknolojisi ile ilgili bircok kavram ortaya ¢ikmistir ve bu da dgretim ve
ogrenmede kiiresel lcekte yeni yaklasimlarin ortaya ¢ikmasina yol agmustir. Uzaktan
egitim, internet tabanli 6grenme, mobil 6grenme, cevrimi¢i Ogrenme vb. bu
yaklasimlara 6rnek olarak verilebilir. Cevrimigi 6grenme bu yeniliklerden biridir ve
bu gelismeler sonucunda tiim diinyada egitim alaninda ¢ok popiiler olmustur.

2019 y1l1 ikinci yarisinda Cin’de ortaya ¢ikip biitiin diinyaya yayilan COVID-19 salgini,
yiiz yiize egitimi kisitladig: i¢in, egitim kurumlarinin ¢ogu, egitimde yakin gegmiste
yiiz ytize egitime alternatif olarak veya orgiin egitimin tamamlayicisi olarak kullanilan
uzaktan egitim yoluyla egitimlerine devam etmek zorunda kalmistir. Bu baglamda,
egitimdeki mevcut tartisma artik bilgisayarlarin ve internetin 6grenme ve 6gretme
stirecinde kullanilmasi gerekip gerekmedigi degil, bunun nasil yapilacagi ve bu salgin
nedeniyle bunlarin kullammmi yoluyla 6grenmenin nasil kolaylastirilacagtr ve
gelistirilecegi ile ilgilidir. Bazi1 yazarlar tarafindan onerildigi gibi, gerekli teknolojik ve
pedagojik temellerin mevcut olmasi sartiyla ¢evrimici 6gretim saglanmalidir. Ancak,
Turkiye Yiiksekdgretim Kurumu, kaginilmaz olarak ve zaman kaybetmeden, tim
yiiksekogretim kurumlarma 6grencilerin gevrimici 6grenmeye her acidan hazir olup
olmadiklarini bilinmeden uzaktan 6gretime gegis onay1 verdi. Agri Ibrahim Cecen
Universitesinde uzaktan egitim icin MOODLE ve Adobe Connect sistemleri
kullanildi. Ancak, 100 saatten fazla eszamanli ve eszamansiz Ingilizce dersi sunan
arastirmaci, 6grencilerin cevrimigi derslere beklendigi kadar katilmadigini fark etti.

Aragtirmamin Amaci: Bu calismada, ¢evrimigi ingilizce derslerine katilim oraninin
yetersiz olmasinin muhtemel nedenlerini bulmak amaglanmustir. Salgin bir¢ok sliime
neden oldu, hayat almaya da devam ediyor ve ne zaman sona erecegi bilinmiyor. Bu
nedenle, ogrencilerin belli ozelliklerinden etkilenebilecek yetersiz katilimin
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arkasindaki olasi nedenlerin arastirilmasi, gelecekteki 6gretim tasarim planlaria
rehberlik edebilir. Bu baglamda, asagidaki arastirma sorularina yarutlar aranmustir:

1. Ogrencilerin cevrimici 6grenmeye hazir olma diizeyi nedir?
2. Cevrimici ingilizce derslerine 6grenci katilim diizeyinin yordayicilar: nelerdir?

Arastirmamin  Yontemi: Bu calismada, bazi 6grenci ozelliklerinin ve c¢evrimici
dgrenmeye hazir olma diizeylerinin, 6grencilerin eszamanli ve eszamansiz 1ngilizce
derslerine katilimini ne kadar iyi yordadigini analiz etmek icin korelasyonel bir
arastirma deseni kullanilmistir. Arastirmanin drneklemini Turkiye’'deki bir devlet
iiniversitesinde Sivil Havacilik Meslek Yiiksek Okulu ve Miitercim Terciimanlik
Bolumii'nden secilen 177 6grenci olusturmustur.

Calismada yabanci bir yazar tarafindan gelistirip Tiirkge'ye uyarlamasi yapilan bir
¢evrimici 6grenme hazir bulunusluk 6lgegi veri toplama araci olarak kullanilmustir.
Bu olcek bes maddelik Likert tipi bir 6lgekte ¢evrimici 6grenmeye hazir bulunuslugu
Olcen 18 maddelik bes alt boyuttan olusmaktadir (1 = Kesinlikle katilmiyorum, 2 =
Katilmiyorum, 3 = Ne katiliyorum ne katilmiyorum, 4 = Katiliyorum, 5 = Kesinlikle
katiliyorum ). Tlk alt boyut olan bilgisayar/internet 6z-yeterligi'nde tic madde, 6z-
yonelimli 6grenme alt boyutunda bes madde, 6grenci kontrolii alt boyutunda tig
madde, 8grenme motivasyonu alt boyutunda dort madde ve son alt boyut olan
cevrimici iletisim 6z-yeterlik’te ti¢ madde bulunmaktadir.

Veri toplama arag, iliskileri incelemek icin kullanilan 6grencilerin bazi demografik
ozellikleri hakkinda bilgi arayan ek bir bslim de iceren cevrimigi bir form olarak
uygulanmustir. Bu ek béliimde, 6grencilerden yaslarini, cinsiyetlerini, boltimlerini
(Sivil Havacilik/Miitercim-Terctimanlik), sinif seviyelerini (birinci sinuf/ikinci smuf),
cevrimici derslerle ilgili onceki deneyimlerini (evet/hayir), yasam alanlarim
(kirsal/kentsel), bilgisayarlar1 olup olmadigini (evet/hayir), sahip olduklar: internet
sinirtn1 (simarsiz/sinarll), gevrimici  kurslara katilirken kullandiklart  araclar:
(bilgisayar/akilli telefon) bildirmeleri istenmistir. Ayrica, gevrimici Ingilizce
derslerine katilim sikliklarini bes puanlik Likert tipi 6lgekte bildirmeleri istenmistir (1
= Asla, 2 = Nadiren, 3 = Bazen, 4 = Siklikla, 5 = Her Zaman).

Verilerin analizinde SPSS 22 programi kullanistir. Sonuglar rapor edilirken, frekans,
yiizde, ortalama ve standart sapma gibi betimleyici istatistik teknikleri kullanilmistir.
Ayrica, degiskenler arasi iliskileri analiz etmek icin lojistik regresyon analizi'nden
faydalanilmistir.

Arastirmamn Bulgulari: Arastirma bulgulari, en yiiksek hazir bulunusluk diizeyinin
cevrimici iletisim 0z-yeterlik alt boyutunda bulundugunu ve bunu &grenme
motivasyonu, kendi kendine 6grenme, bilgisayar/internet 6z-yeterliligi ve 6grenci
kontrolii alt boyutlarinin takip ettigini gostermistir. Ogrencilerin cevrimici ingilizce
derslerine katilimini yordayan faktorleri incelemek amaciyla sorulan ikinci arastirma
sorusu ile ilgili betimleyici bulgular, gruplandirma kriterlerine gore 123 6grenci (%
69,5) daha az katilim gosteren grupta yer alirken, 54 6grenci (% 30,5) daha fazla katilim
gosteren grupta yer almistir. Lojistik regresyon analizi ile ilgili bulgular, boltim ttird,
cevrimici derslerle ilgili 6nceki deneyim, bilgisayara sahip olup olmama, gibi
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ozellikler ile ¢evrimici 6grenme hazir bulunusluk 6lgeginin bilgisayar/internet 6z-
yeterligi ve 6grenme motivasyonu gibi alt boyutlarmin 6grencilerin katilim diizeyini
etkileyen anlamli degiskenler oldugunu gostermistir. Ote yandan, internet limiti,
kendi kendine 8grenme diizeyi, 6grenci kontrol diizeyi ve ¢evrimici iletisim 6z-
yeterlik diizeyi gibi degiskenlerin anlaml1 degiskenler olmadig1 gortilmiistiir.

Aragtirmanin Sonuglar ve Oneriler: Olgegin alt boyutlarinda aliacak en yiiksek puanm
bes (5) oldugu diistintildiigtinde, arastirma bulgularindan elde edilen ti¢ (3) puan
tizerindeki degerin 6grencilerin ortalamanin istiinde bir ¢evrimici 6grenme hazir
bulunusluguna sahip oldugunu séylemek miimkiindiir. Internet, alanyazinda
cevrimici 6grenmede en biiyiik zorluk olarak vurgulansa da, bu calismada katilim
sikligint etkilemedi. Bu baglamda, baz: degiskenlerin katim sikligin1 yordamada
daha etkili oldugunu belirtmek miimkiindiir. Lojistik regresyon analizi ile ilgili
orneklem biytikliigii varsayim: nedeniyle, sadece dokuz bagimsiz degisken
kullamilds, bu nedenle ilerideki arastirmalar daha biiyiik 6rneklem biiytikliigiine sahip
daha fazla yordayici degisken ile uygulanabilir. Benzer sekilde, arastirmanin énemli
bir bulgusu 6grenme motivasyonu ile katilim arasinda negatif bir iliski oldugunu
gostermistir. Literatiirde tam tersi bir durum vurgulansa da yine kullanilan bazi
degiskenlerin daha giiclii yordayicilar oldugu ileri siiriilebilir. Ornegin, calisma
bulgular1 8grencilerin buiytik bir ¢cogunlugunun bir bilgisayara sahip olmadigin ve
bilgisayar/internet o6zyeterlik diizeylerinin diisik oldugunu gostermistir. Bu
baglamda, ©grenme motivasyonu yiiksek olup bilgisayar1 olmayan ve
bilgisayar/internet 6zyeterlik diizeyleri diisiik olan katilimcilarin daha az katilmak
zorunda kaldiklarini séylemek miimkiindiir.

Anahtar Sozciikler: Uzaktan egitim, lojistik regresyon, ogrenci katilimi, c¢evrimici
6grenme hazir bulunuslugu
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