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Abstract 
Problem Statement: In today’s global society, international student mobility 
is becoming more important in terms of its outcomes such as increasing 
student participation and involvement in international education and re-
shaping teacher education in many countries. It also might lead to a strong 
collaboration between countries and may allow universities in Turkey to 
gain a broader international perspective in their educational practices and 
policies. Since the student population around the world has been rapidly 
becoming diverse in terms of culture, religion, and race, teacher education 
programs need to educate teachers in a way that they will be aware of 
cultural differences, be open-minded, be respectful to other cultures, and 
be willing to make instructional decisions to increase tolerance in their 
classrooms.  

Purpose of Study: The purpose of this study is to understand pre-service 
teachers who came to Turkey through the Erasmus program for cultural 
experiences in the college of education at West End University 
(pseudonyms) in Turkey. This study will also analyse how these 
experiences influenced the individual and professional development of 
these teachers. 

Methods: Phenomenological approach was employed as the main research 
approach in order to describe and interpret the experiences and 
perceptions of the pre-service teachers. The study was conducted with 
eight (two males and six females) students. The purposeful sampling 
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methods were used to select participants for this study. The researchers 
conducted three individual interviews with each participant. In order to 
analyze the data collected from multiple interviews, the constant 
comparative method was employed. 

Findings and Results: Analysis of the data for this study suggested that 
cross-cultural experiences of pre-service teachers helped them to improve 
their professional skills and contributed to their individual development. 
Findings of the study also indicated that diverse field experiences assisted 
the participants to understand the importance of infusing multicultural 
approach in their classrooms. During their experience in the university, 
they also became aware of various instructional methods and different 
teacher-student relationships. Pre-service teachers also stated that this 
experience helped them to improve their knowledge of different cultures, 
increase their self-confidence, change their world view, and become more 
open-minded individuals.  

Conclusions and Recommendations: The experiences that the participants 
encountered during their cross-cultural schooling and daily life in Turkey 
influenced their development of professional skills and their individual 
development as teachers of the future in a global society. The study has 
implications for teacher education programs, policies, and pre-service 
teachers.  

Keywords: Cross-cultural experiences, Erasmus, teacher education, student 
mobility 

 

International student mobility has become more significant in terms of 
professional and individual development in the last two decades around the world 
(Stronkhorst, 2005). Student population around the world has been rapidly becoming 
diverse in terms of culture, religion, and race; therefore, teachers who are aware of 
cultural differences, are open-minded, are respectful to other cultures, and are 
prepared to promote tolerance in their classrooms are needed to meet expectations of 
the schools, students, and parents in a global society. In light of these new 
developments around the world, the Turkish State Planning Organization [SPO] 
announced in 2000 that higher education institutions in Turkey need to adapt 
European standards and increase student mobility in various state universities (SPO, 
2000). Today, with the participation of more and more Turkish higher education 
institutions, Erasmus is the most popular exchange program in most of the Turkish 
universities.  

Erasmus holds three main objectives that have been agreed upon by members of 
the European Union [EU] in 2001: 1) Improving the quality and effectiveness of 
education and training systems in the EU, 2) Facilitating the access of all to education 
and training systems, and 3) Opening up education and training systems to the 
wider world (European Commission, 2001). Ünver (2007) states that student 
exchange programs such as Erasmus, in addition to their academic purposes, also 
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aim to improve students’ understandings of other cultures, grasping the importance 
of the interconnectedness of different cultures, and improving sensitivity towards 
cultural differences. 

International student mobility is also an important issue in teacher education 
programs. It has been found that teacher education programs are lacking in offering 
courses related to other cultures (Gay & Kirkland, 2003; Mahon & Cushner, 2003; 
Malewski & Phillion, 2009). Teacher education programs also have not yet been 
providing intercultural values to students. Since these values are crucial for teachers 
who teach diverse student populations in today’s global society, teacher education 
programs should be improved in a way that they promote tolerance between 
different cultures and increase understanding of others (Malewski & Phillion, 2009). 
Throughout the literature focused on teacher education, it has also been pointed out 
that improving pre-service teachers’ cultural sensitivity, knowledge of other 
cultures, and instructional effectiveness to teach in culturally diverse classrooms 
might be supported by actively engaging them in diverse settings (Causey, Thomas 
& Armento, 2000). This study aims to understand pre-service teachers who came to 
Turkey through the Erasmus program for cultural experiences in the college of 
education at West End University (pseudonyms). This study will also analyse their 
daily life experiences in Turkey. Furthermore, the study examines how these 
experiences influenced their individual development and professional development.  

In today’s world of globalization, teachers are expected to be culturally sensitive 
and responsive to the diverse student population in their classrooms (Cruz & 
Patterson, 2005). Therefore, cross-cultural experiences of teachers or pre-service 
teachers are crucial for meeting these expectations. Cross-cultural experience is one 
of the eight dimensions of acquiring a global perspective in education. It can be 
described as “perceive[ing] your culture from other vantage points. Live ’in’ rather 
than ’with’” the culture (Hanvey, 1976, cited from, Carano, 2008, p. 2). 

Cross-cultural experiences may be available to pre-service teachers in different 
lengths, such as short, mid, and long-term exchange programs abroad (Mahon & 
Cushner, 2002). However, regardless the length of the experience, one of the 
purposes of these programs includes promoting teachers’ self-confidence and 
commitment to academic achievements, improving curriculum by including an 
international perspective, and increasing cultural awareness, to the end that the 
teachers will eventually consider themselves as educators who are members of a 
global community (Gay & Kirkland, 2003). Since the EU is rapidly becoming 
culturally, religiously, and ethnically diverse, it also aims to promote intercultural 
awareness in order to create positive attitudes toward multiculturalism in Europe. 
Researchers believe that when teachers are actively engaged with different cultures 
in the field, they are able to experience the world differently, which leads to a 
broader understanding of various worldviews and eventually enables teachers to be 
more open-minded and flexible (Lee, 2005; Robertson & Webber, 2000; Willard-Holt, 
2001). Some studies on promoting intercultural awareness for future teachers found 
that teachers who were about to teach a diverse student population stated that the 
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most important skills an international teacher should have are communication, 
knowledge of different cultures, and open-mindedness (Dooly & Villanueva, 2006).  

Teichler (2005) defines the European rationales for Erasmus as supporting 
European identity and citizenship, gaining deeper insight into the historical and 
cultural background of Europe, and creating an environment in which people are 
more aware of common socio-political issues. These experiences also allow teachers 
to become open-minded, tolerant towards differences, and more willing to help 
others, as well as enhance their abilities as future teachers, since they are given an 
opportunity to examine their personal beliefs, values, and worldviews. Recently, 
there have been a number of studies (Kelo, Teichler & Wachter, 2006; Papatsiba, 
2006) regarding the benefits of study-abroad programs such as Erasmus, while 
relatively little attention has been given to international cross-cultural experiences of 
pre-service teachers and their personal and professional development after they 
encountered a different culture. The research questions of the study are as follows: 

1. How pre-service teachers who came to Turkey through the Erasmus 
program interpret their experiences in terms of the following: 

a. Cultural experiences in the college of education at West End 
University. 

b. Experiences in daily life in Turkey. 

2. How pre-service teachers’ experiences in Turkey influence their individual 
and professional development. 

 

Method 
Research Design 

In order to provide a useful interpretation of the participants’ experiences in a 
mid-sized university in Turkey, qualitative inquiry methods were employed for this 
study. The researchers of this study employed a phenomenological approach to 
describe and interpret the experiences and perceptions of the participants (McMillan, 
2004). Thus, phenomenological studies include participants’ voices and focus on 
participants’ perspectives and how they interpret their own experiences and realities. 
By employing a phenomenological approach, the purpose of this study is to 
understand pre-service teachers who came to Turkey through the Erasmus program-
-their cultural experiences in their visiting school and their daily life in Turkey.  

Participants and Setting 

Twenty students who were in the Erasmus program from different parts of 
Europe were enrolled in the College of Education of West End University between 
2007 and 2008. Out of 20 students, eight (two males and six females) students 
volunteered to participate in this study. The participants in a phenomenological 
study are selected by using purposeful sampling, since the primary purpose of the 
study is to investigate the lived experiences of the participants. In order to recruit 
participants for this study, the researchers discovered that a total of 20 students came 
from different parts of Europe (Finland, Germany, Hungary, Norway, and Poland). 



                                                                                      Eurasian Journal of Educational Research     67 

  

  

A total of eight students out of 20 who were from different countries of Europe were 
willing to voluntarily participate in the study. Students who were not willing to 
participate in the study explained that their majors were different from education; 
therefore, teaching was not their primary choice for an occupation. Pseudonyms 
were used to protect the participants’ identity as well as the confidentiality of the 
research site (see Table 1).  

Table 1 

Profile of the Participant 

Name Nationality Department Gender Age Academic 
Semester 
Enrolledin 
Turkey 

Ezgi Norwegian Elementary 
Education 

F 21 4 

Sema German German Language F 22 1 

Hande German German Language F 22 1 

Eric Polish English M 20 1 

Maria Hungarian English F 22 1 

Barbara Polish English F 21 1 

Natalia Polish English F 22 1 

Euro Finnish Art Education M 19 1 

 

West End University was purposefully selected as the site for this study, because 
it is one of the five out of 130 states and private universities that have the highest 
number of incoming and outgoing students who were in the Erasmus program from 
different parts of Europe between 2004 and 2007 (Turkish National Agency, 2008). 
Hence, the site meets the criteria of having a diverse student population as well as 
being an exemplary case and rich source of data (Marshall & Rossman, 1999; Patton, 
2002).  

Data Collection 

The data collection in this research is modelled after phenomenological studies, 
which are based on “personal, in-depth, semi-structured or unstructured interviews” 
with each participant (McMillan, 2004, p. 274). Seidman (1998) states that 
interviewing is for understanding the experience of other people and the meaning 
they make of that experience rather than for answering questions or testing a 
hypothesis. Therefore, the researchers conducted two individual interviews with 
each participant. Based on emerged themes from the data (i.e., importance of 
participants’ field experiences, possible influences of the participants’ experiences in 
West End University on their teaching, and the participants’ stereotypes about 
Turkish culture and Islam), the researchers conducted a third follow-up interview 
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with three participants in order to understand their experiences better. The 
interviews included semi-structured questions. Each interview lasted approximately 
30 minutes to 1 hour with each participant. Prior to the interviews, all participants 
were asked to sign a consent form in English prepared by the researchers based on 
the college of education human research protocol of West End University. All 
interviews were tape-recorded and transcribed by the researchers. After being asked 
whether the participants wanted to speak in Turkish or English during the 
interviews, the participants were interviewed in either Turkish or English by both 
researchers. In order to increase trustworthiness of the study, the researchers 
conducted member checks with each participant. The researchers also asked a 
colleague to test the themes and patterns that were developed, which the researchers 
claimed as being legitimate. Peer debriefing was employed by the researchers to see 
the data from another perspective (Lincoln & Guba, 1985).  

Data Analysis 

Following other qualitative data analyses (McMillan, 2004), our data analysis 
began with a detailed description of the researchers’ experiences with the 
phenomenon under investigation. The second step of this research was to identify 
how the participants experienced the phenomenon. This allowed the researchers to 
see the meaningful themes formed from the interview data, which were illustrated 
using verbatim language. In order to analyze the data collected from multiple 
interviews, the constant comparative method was employed by the researchers. 
Following the comparison method, the researchers were able to compare, code, 
categorize, and describe tentative categories (Boeije, 2002; Patton, 2002). The 
researchers also made use of qualitative data analysis software, NVivo 7, in order to 
code and categorize the data. Analysis of the data for this study suggested two main 
findings: 1) Impacts of cross-cultural experiences on pre-service teachers’ 
professional skills; 2) Impacts of cross-cultural experiences on pre-service teachers’ 
individual development.  

Findings 
Professional Development 

The pre-service teachers’ cross-cultural experience and its contribution to their 
professional development skills emerged as one of the findings of the study. 
Participants’ experiences through the Erasmus program at West End University have 
served as a part of their teacher education process and have encouraged them to 
utilize their experiences in their future professions. Participants indicated that during 
their experience in West End University, they came to an understanding of the 
importance of globalized classroom practice in teacher education, realized the 
benefits of having a multicultural perspective as a teacher in a diverse society, and 
became aware of different instructional methods and teacher-student relationships. 

Field experience of the student teachers was pointed out as an essential part of 
teacher education. One participant, Sema, emphasized the importance of field 
experience before pre-service teachers begin teaching permanently, based on her 
experiences in a public school. Sema attended a public high school for 14 weeks as 
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one of the requirements of the class she took during her time at West End University. 
The course title was “school experience.” Based on her experiences, she explained, 
“There is a lot of practice in here. I have had field experience; it is not just a theory. 
There are lots of things I can use now. I have learned how to include other cultures in 
my classes. I have self-confidence now.” Sema’s comments also illustrated that 
during her time in Turkey as a student, she became aware of a need for improving a 
multicultural approach in education in her home in Germany where she is a Turkish-
descended student: 

When I teach in the future, I will have students from different countries. For 
example, I can ask a question in order to reduce stereotypes like, “What do you 
know about this culture,” because they can have stereotypes. I have an advantage, 
because I have lived in different cultures like Denmark, Holland, and other 
cultures. I can help Turkish students and their families who have been living in 
Germany and don’t know one word of German. 

Sema’s comments illustrated what she believed about employing multicultural 
perspective in classroom practices, which might diminish marginalization of 
students of color and could help them to be easily integrated in the society as adults. 
Ezgi, Sema, and Hande pointed out another significant outcome of being in the 
Erasmus program in terms of professional development. They stated that by living in 
Turkish culture, they have had an opportunity to learn profoundly about their own 
culture as well as the educational system in Turkey. Therefore, upon returning to 
their countries and looking for a job as teachers, they might have more advantages 
than teacher candidates who did not have such experience (i.e., being the preferred 
teacher for culturally diverse school settings and being more open-minded about 
different cultures and students who have different backgrounds). Ezgi explained, 
“There are multicultural classes in Norway. I will have more advantages looking for 
a job as a teacher. I won’t have any problem getting a job, because, for example, 
instead of having one Turkish and one Norwegian teacher in one class, they will 
have only one teacher.”  

The participants in this research pointed out two significant aspects of 
professional development based on their individual experiences. First, they believed 
that integrating a multicultural perspective into their teaching practices in the future 
might be a better learning environment for a diverse student population. Second, 
having experienced different instructional methods (i.e., classroom discussions, 
presentations in class, and group work) and student-teacher relationships, the 
participants suggested that using such methods and having less formal relationships 
with teachers might improve the quality of teacher education programs not only in 
their own countries but in general as well. While the participants who are Turkish 
descended and citizens of Germany and Norway emphasized how learning Turkish 
culture, history, and language influenced their professional skills, the participants 
from Poland pointed out different aspects of the same issue. Natalia and Barbara 
from Poland focused on how different instructional strategies and methods that were 
employed in their classes changed their perception of the “modern” way of teaching. 
There are three main factors that characterized the participants’ definition of the 
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“modern” way of teaching. These factors included using various teaching methods, 
employing multiple perspectives and materials during teaching, and utilising the 
relationship between teachers and students in and outside of the classrooms.  

Natalia and Barbara described the way of teaching in the college of education in 
West End University as “different” compared to their previous experiences in 
Poland. Barbara, referring to her earlier experiences, said, “The way of teaching is 
also different. We learn something else in Poland; I think here, there is a much more 
modern way of teaching.” Natalia also stated, “I learned here the other way to 
educate people; for example, you’ve got a lot of presentations that you share with 
people and groups, and you have to prepare something.” In addition, Natalia made 
some suggestions to improve her teaching in the future. She stated, “Maybe to 
discuss more during class and maybe also to use presentations, because just 
analysising a text word by word is boring sometimes. Presentations make lessons 
you know different.”  

Barbara, Natalia, and Maria pointed out another difference they think was 
helpful for them to change their perception of their experience in socializing with 
teachers. They found the teacher-student relationships in and out of classrooms in 
the college of education of West End University as “less formal.” Barbara explained, 
“I like very much [the] connection between teacher and student. Here [it] is less 
formal, and I think it is very good, because we are not afraid to ask [the] teacher 
something; we [are not] afraid to talk with teacher. [In my country], we don’t have 
contact with them at all. We say only good morning and goodbye, and we sit in 
class.” Maria also explained, “I think it will affect my behavior towards the students, 
because here the students and the teachers have very good relationships. In 
Hungary, okay there are some teachers who have these good relationships, but some 
of the teachers like to just keep a distance.” However, Sema and Ezgi stated that even 
though they found student-teacher relationships in West End University more 
“friendly” and “sincere” than their home turf, they believed that it was sometimes 
“too much,” indicating a value judgment that might be derived from their particular 
home cultures. Due to the nature of teachers’ less formal relationships with students 
in the social environment at the university, it was sometimes hard for teachers to 
draw boundaries, and teachers tended to see students as “children” rather than 
“adults.” Ezgi was another student who found teacher-student relationships in West 
End University different from the relationships in the university in which she was 
currently enrolled in Norway during the time of the study. She stated, “Teachers 
here [in Turkey] are closer to the students. In Norway, we don’t see them that much. 
But here, teachers sometimes treat their students like a child. I have seen this more 
often here.” 

The participants’ individual experiences through the Erasmus program as a part 
of their education in the college of education of West End University indicated that 
attending such a program provided them opportunities to improve themselves in 
terms of professional skills. Attending classroom practices, encountering experiences 
with students from different backgrounds, observing different instructional methods, 
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and experiencing less formal student-teacher relationships contributed to their 
professional development.  

Individual Development 

The experiences of participants who attended West End University through the 
Erasmus program revealed that individual development was also an important 
outcome of the program. The findings of the study showed that most of the 
participants emphasized the experiences they encountered in the university that they 
visited, and daily life helped them to change their world views, to increase their self-
confidence, to improve their knowledge of different cultures, to become more open-
minded, and to reduce stereotypes about other cultures, especially Turkish culture. 
Barbara from Poland explained: 

Now I am really thinking very different[ly], because I have not been given an 
opportunity in Poland to meet people from other countries, only from England, and 
this is really Europe. We are all similar; there is nothing special between English 
people and Polish people in general--no big things. Here, there is a really, really 
different point of view I think.  

In addition to Barbara’s thoughts on how her experiences in Turkey helped her to 
change her worldview, Natalia from Poland described her experiences as “the best 
time of her life.” Natalia stated, “I can travel, I can make new friends, I am learning 
languages. I learned really new stuff… So now I have a really new life. I can see how 
people in other countries behave. I can tell that people in Turkey are more kind, more 
hospitable. I don’t know... I think that by visiting other countries, I can make 
relationships with others much more easily.  

Sema, who is a Turkish-descended German citizen, commented that the 
experiences she encountered in the university influenced her ideas about different 
cultures. She stated, “My experiences here made me more open to other cultures. We 
are meeting with other students who were in the Erasmus program from different 
countries and talking and learning from them. I think I [have] become more open to 
other people and other cultures. I am also curious about other cultures.” Sema’s 
comments illustrated that the Erasmus program not only taught the students how to 
learn about the host culture but also helped them to gain knowledge of various 
cultures of the world. Ezgi, who is another Turkish-descended Norway citizen, 
stated that she understood that people around the world from different cultures are 
quite similar in how they experience daily life. Ezgi pointed out that as she met with 
other people, saw how they experience daily life, and became friends with different 
people, she grew to be more confident in her abilities in life. Ezgi said, “People are 
just like me…I understood Turkey and Turkish culture better, and I am not afraid of 
coming here anymore. I didn’t think like this before… I know people better now, and 
I see how I can live my life. Yes, I am more relaxed because of this now.” 

Ezgi also stated that prior to her trip to Turkey, she believed that she was going 
to meet only Turkish student teachers. However, she had an opportunity to meet 
with students from different countries and cultures. Hande, a Turkish-descended 
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German citizen, was another student who commented on how she learned about 
other cultures while she was a student at West End University. She said: 

You get to know people from different countries. For example, I talked to a 
French person for the first time…I became friends with them [him/her]. This is an 
opportunity the Erasmus program offers…due to Erasmus, we get to know people 
from other countries, not just Turkish people…I would pay more attention to those 
differences when I research about that culture and I would improve myself.  

One of the findings of the study indicated that students’ experiences while 
visiting a different culture helped them to realize that they previously had negative 
stereotypes about other cultures. Barbara, Natalia, Maria, Sema, Hande, and Ezgi 
pointed out that the experiences they encountered in their visiting school and daily 
life made them to be aware of their previous stereotypes (i.e., considering all women 
in Turkey as powerless against men, wearing head covers and believing that 
consuming alcoholic beverages is prohibited by law). They also stated that their 
previous knowledge of Turkish culture was incorrect and invalid. Barbara explained, 
“I learned. Really one thing I can say after … being in other countries other than 
Turkey, I learned this: Never, never, ever, never should we generalize, never really. 
That is the worst thing that can happen, and when we are meeting other people, we 
shouldn’t focus our attention on differences but on all the similarities.”  

Maria from Hungary agreed with Barbara and Natalia by saying, “I think before I 
came, I told my friends that I was going to Turkey. They said ‘Oh my…, are you 
sure? Come on! You are a woman; you cannot go there; you are a woman…’ Most of 
them were like this. And I came here and I said no way.” She continued by 
emphasizing the stereotype about the place of women in the Turkish society: “I think 
most of the people think that women [have] a very bad situation here, but that is not 
true.”  

While the participants from Poland emphasized that the cross-cultural experience 
they had during the time they spent in Turkey helped them change their thoughts 
about different cultures, religion, and people, students who were Turkish descended 
but citizens of Germany or Norway pointed out another significant finding. Sema, 
Hande, and Ezgi claimed that even though they are Turkish and knew about Turkish 
culture prior to their trip to Turkey, they realized that by growing up in another 
country, they had some stereotypes about Turkish culture. Sema said, “I experienced 
the Turkish culture in Germany and Turkish culture in Turkey. It is very 
different…Turkish people in Germany are afraid of losing their culture; therefore, 
they are very traditional. They grow up between two cultures. When I came here, I 
thought I was in Europe, felt like I wasn’t in Turkey. It has changed a lot. Even the 
language is different.” 

As a part of their individual development during their time in Turkey as a 
student in the Erasmus program, all the participants stated that the experiences 
helped them to become “open-minded” individuals. Barbara explained, “I am a more 
open person now, and it is so easy. I think now, I will probably go to some other 
country. For sure it will be hard for me, because I don’t know the country; I don’t 
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know the people…But I have [an] open attitude, and I am open to learn something, 
and I am open to share something, and I really want to understand.”  

In terms of individual development, the Erasmus program experiences 
contributed to participants’ worldviews and self-confidence as future teachers in 
diverse school settings. In addition, by the end of the program, participants stated 
that they had become more open-minded and knowledgeable of different cultures 
and the host culture, which helped them to be aware of their stereotypes about other 
cultures, especially the Turkish culture.  

 

Discussion and Implications 
Findings of the current study indicate that the experiences that the participants 

encountered in their visiting school and in daily life during their time in Turkey 
influenced their development of professional skills and their individual development 
as teachers of the future in a global society. The research that focused on increasing 
cultural sensitivity of pre-service teachers argues that diverse field experiences are 
one of the most important elements of moving pre-service teachers toward greater 
cultural sensitivity (Causey, Thomas & Armento, 2000; Şahin, 2008; Sleeter, 1995;). 
The research also states that there is a need for a multicultural approach in education. 
Similar to their findings, we found that experiences of the participants during the 
field experience in the college of education at West End University made them 
realize that their participation in culturally and religiously diverse classrooms in 
their visiting schools prompted them to think they need a multicultural approach in 
education and teacher education programs in their home countries. Beyond Sleeter 
(1995), Causey, Thomas & Armento (2000), and Şahin’s (2008) findings, we found 
that the participants from Poland believed that there was not an urgent need for a 
multicultural approach in education in their country due to a lack of diversity in the 
Polish society. However, the Turkish-descended participants from Germany and 
Norway emphasized the importance of employing a multicultural perspective in 
education in their home countries because of the diverse nature of the participants’ 
home schools. Our findings indicated that the participants who are familiar with 
culturally and religiously different social environments tended to be more aware of 
the importance of employing multicultural approaches in education. As Papatsiba 
(2006) stated, Erasmus might provide a variety of opportunities to educate people to 
be European-minded professionals. Similar to Papatsiba’s claim, our findings 
showed that the Turkish-descended participants believed that learning about 
Turkish culture and language through being actively engaged with the Turkish 
people and culture might provide the participants with an advantage of being more 
qualified and preferable for a teaching position in a society in which Turkish people 
are residents, for example, in countries such as Norway and Germany.  

The participants also stated that they gained insight into different instructional 
methods and teacher-student relationships during the time they spent in their 
visiting school. Our findings showed that the participants’ being able to observe and 
experience different instructional methods (i.e., employing classroom discussions, 
presentations, group work, and multiple evaluation techniques) from their home 
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culture helped them to gain a different approach to teaching as a professional and 
learn about new instructional methods and the effectiveness of these methods. 
Therefore, the participants came to an understanding of the importance of using 
multiple instructional methods to create a better learning environment in any 
classroom. In our study, our findings also suggested that the participants realized 
that student-teacher relationships could carry on outside of the school, and this may 
provide a better socializing environment and thus create better learning settings. In 
addition, our findings indicated that the participants from Poland described the 
student-teacher relationships in Turkey as “less formal” and more comfortable. 
However, the Turkish-descended participants pointed out that even though less 
formal relationships with teachers might be an advantage for students, having formal 
relationships with teachers has its own benefits as well. 

According to Bennet’s (1986) Developmental Model of Intercultural Sensitivity 
(DMIS), individuals who have socialized in only their own cultural worldview are 
unable to understand the difference between their own cultural worldview and that 
of people who have different cultural backgrounds. Therefore, experiencing cultural 
differences might become a significant part of one’s worldview, expand one’s 
understanding of one’s own culture and other cultures as well, and eventually 
improve one’s ability in intercultural relationships (Hammer, Bennet & Wiseman, 
2003). Similar to Bennet’s model, our research points to the importance of one’s 
experiencing a different culture over individual development. Findings of the 
research suggest that experiences of the participants in Turkey’s school and daily life 
contributed to changing their world views, increasing their self-confidence, 
improving their knowledge of different cultures and Turkish culture, becoming more 
open-minded, and reducing stereotypes about other cultures. The participants from 
Poland emphasized that experiencing a different culture and religion for the first 
time in their lives had an impact on their perceptions of a non-western culture and 
Muslims. Therefore, the participants became more open-minded and less afraid of 
meeting people who have different cultural and religious backgrounds than their 
own. However, Turkish-descended students pointed out that they experienced a 
very different Turkish culture than they thought they would encounter previous to 
their trip to Turkey. They described Turkish culture closer to European culture than 
Eastern and Islamic cultures. The Turkish-descended participants also had an 
opportunity to see differences between Turkish culture in Germany and current 
culture in Turkey. In addition, all the participants believed that being in Turkey and 
in school helped them to realize and reduce stereotypes about Turkish culture (i.e., 
male-dominated society, all women wearing the hijab, everyone being fundamental 
Muslims, and the ban of alcohol beverages). Our findings also showed that since the 
Erasmus program included a variety of different cultures and not just Turkish 
culture in school, the participants had an opportunity to meet and be friends with 
people who have different backgrounds from their own and increase their 
knowledge of other cultures. Having this opportunity, they not only became more 
open-minded but also changed their world views.  

The findings of this study have implications for pre-service teachers, teacher 
education programs, policies, and future research in education. First, the student-
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exchange programs such as Erasmus should benefit more pre-service teachers who 
are from different countries; therefore, they might have more opportunities to meet 
different people and cultures and learn about them. In addition, higher-education 
institutions in Turkey should improve collaboration with the universities in countries 
in which the Turkish population is significantly high. Hence, pre-service teachers 
may be more familiar with Turkish culture and help integrate Turkish-descended 
students into the society of their ancestral countries. Second, pre-service teachers 
who are being educated in a different country through the Erasmus program ought 
to be encouraged to experience and observe different schools and interact with 
teachers and students of the host country. Thus, they might gain a better insight into 
the host countries’ educational system and school culture. Third, teacher education 
programs need to prepare teachers who can work within multicultural school 
settings. In order to increase intercultural skills of pre-service teachers, teacher 
education programs need to be improved in ways that will help pre-service teachers 
have an understanding of cultural differences of students. Finally, the results of this 
study suggest the need for further research, because the perceptions and experiences 
of the students and faculty of the host country with Erasmus students need to be 
investigated to understand how their interactions with Erasmus students influence 
their individual and professional development. Moreover, experiences and 
individual and professional developments of Erasmus students, as well as how these 
experiences influence their professional life, should be observed and investigated in 
order to get a better understanding of the phenomenon. 
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Erasmus Aracılığıyla Kültürlerarası Deneyim: Öğretmen 
Adaylarının Bireysel ve Mesleki Gelişimleri  

(Özet) 
 

Problem Durumu: Uluslar arası öğrenci değişim programlarının bireysel ve 
mesleki gelişim açılarından bu programlara katılan öğrenciler için önemli 
katkıları olabilmektedir. Bu nedenle, uluslararası öğrenci değişim 
programlarına katılan öğrenci sayısında günden güne bir artış olmaktadır. 
Bu gelişmelerden Türk yüksek öğretim kurumları da etkilenmektedir. 
Türkiye ve Avrupa Birliği ülkeleri yüksek öğretim kurumları arasında 
gerçekleştirilen Erasmus öğrenci değişim programı ile Avrupalı yüksek 
öğretim öğrencileri Türkiye’nin farklı üniversitelerine gelebilmektedir. Bu 
durum öğretmen eğitimi programlarında ve uygulamalarında önemli bir 
konu olarak ortaya çıkmaktadır. Ayrıca bu durum ülkeler arasındaki 
işbirliğinin güçlenmesine ve Türkiye’deki üniversitelerin eğitim politikaları 
ve uygulamalarının uluslararası bir bakış açısı kazanmasını sağlayabilir. 
Erasmus öğrenci değişim programıyla Türk yüksek öğretim kurumlarındaki 
öğrencilerin kültür, din ve ırk açılarından sayılarının hızla çeşitlilik 
göstermeye başlaması her alanda olduğu gibi öğretmen eğitiminde 
değişiklilere gidilmesine neden olmuştur. Çünkü çok kültürlülüğe ilişkin 
Avrupa vatandaşlarının olumlu tutuma sahip olmaları önemli 
görülmektedir. Bu açıklamalar, hizmet öncesi öğretmen adaylarına bireysel 
ve mesleki açılardan farklı bilgi ve beceriler kazandırılmasını gündeme 
getirmektedir. Bu bilgi ve beceriler arasında; kültürlerin çeşitliliğin farkında 
olma, açık fikirli olma, diğer kültürlere saygı duyma ve sınıflarındaki 
öğretim uygulamalarında hoşgörüyü temel alma ve geliştirmeye istekli olma 
sayılabilir. Bu bakış açısının kazandırılmasında ise, Erasmus gibi uluslar 
arası öğrenci değişim programlarına katılan öğretmen adaylarına farklı 
kültürlerle tanışma ve farklı kültürler içinde yaşama olanağı sunulmaktadır. 
Bu nedenle, Türkiye’deki Eğitim Fakültelerine Erasmus öğrenci değişim 
programı ile gelen yabancı uyruklu öğrencilerin deneyimlerinin bireysel ve 
mesleki gelişim açılarından incelenmesi önemli bir konu olarak görülebilir. 

Araştırmanın Amacı: Bu araştırmanın amacı Türkiye’deki West End 
University (takma isim) Eğitim Fakültesine Erasmus öğrenci değişim 
programı aracılığıyla gelen öğretmen adaylarının Türkiye’deki günlük 
yaşam ve eğitim deneyimlerinin onların bireysel ve mesleki gelişimlerini 
nasıl etkilediğini anlamaya çalışmaktır.  

Araştırmanın Yöntemi: Bu araştırmada Erasmus öğrenci değişim programı 
kapsamında 2007-2008 öğretim yılında West End University’ye gelen 
öğretmen adaylarının günlük yaşam ve eğitim deneyimlerini anlamak için 
fenomenolojik araştırma yaklaşımından yararlanılmıştır. Fenomonolojik 
yaklaşım, bireylerin günlük yaşam deneyimlerine ilişkin algılarını ve 
görüşlerini anlamda yararlanılabilecek nitel araştırma yaklaşımıdır. 
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Araştırma iki erkek altı kız toplam sekiz öğretmen adayıyla 
gerçekleştirilmiştir. Araştırma katılımcıları amaçlı örnekleme yöntemi 
kullanılarak seçilmiştir. Araştırmaya katılımda gönüllük temel alınmıştır. 
Katılımcılar Avrupa birliği ülkelerinden Almanya, Finlandiya, Macaristan, 
Norveç ve Polonya’dan oluşmaktadır. Almanya ve Norveç vatandaşı olan 
katılımcılar Türk kökenlidir. Her bir katılımcı ile ayrı ayrı olmak üzere üç 
görüşme yapılmıştır. Görüşmelerden elde edilen verilerin analizinde sürekli 
karşılaştırılmalı yöntem işe koşulmuştur. 

Araştırmanın Bulguları: Bu araştırmanın sonucunda öğretmen adayları 
kültürler arası deneyimin bireysel ve mesleki gelişime kaktı sağladığını 
belirtmişlerdir. Ayrıca araştırmanın bulguları farklı kültürlerdeki 
deneyimlere katılmanın gelecekteki öğretim uygulamalarında çok kültürlü 
yaklaşımların etkisinin önemini anlamalarına yardımcı olduğunu 
göstermiştir. Öğretmen adayları, Erasmus değişim programı ile Türkiye’de 
kültürler arası deneyim yaşamalarını mesleki gelişimlerine katkı olarak 
düşünmektedir. Bu nedenle yurt dışından Türkiye’ye gelen öğretmen 
adayları West End University’deki deneyimlerini hizmet öncesi öğretmen 
eğitiminin önemli bir bölümü olarak görmektedirler. Öğretmen adayları 
Türkiye’deki kültürler arası deneyimlerini gelecekteki meslek yaşamlarında 
kullanabilecekleri önemli deneyimler içerdiğini belirtmiştir. Ayrıca 
öğretmen adayları, öğretmen eğitiminde çok kültürlü sınıf uygulamalarını 
önemini anladıklarını, çeşitlilik gösteren bir toplumda bir öğretmenin çok 
kültürlü bakış açısına sahip olmanın yararlarını fark ettiklerini, çok kültürlü 
eğitim ortamlarında farklı öğretim yöntemlerinden yararlanmanın bilincine 
vardıklarını ve öğrenci-öğretmen ilişkisinin çeşitli kültürlerde farklılık 
gösterdiğini gözlemlediklerini ifade ederek bunların öğretmenlik 
mesleğindeki önemini yaşayarak görme olanağı bulmuşlardır. Öğretmen 
adayları; Erasmus programının önemli sonuçlarından birinin bireysel 
gelişime olan katkısının olduğunu ifade etmiştir. Öğretmen adayları 
üniversitede, günlük yaşamda ve farklı ziyaretlerinde bireysel gelişim olarak 
şunları belirtmişlerdir: Dünya görüşünün değişmesi, özgüvenin artması, 
farklı kültürlere ilişkinin bilgisinin artması, daha fazla açık görüşlü olunması 
ve özellikle farklı kültüre ilişkin kalıp yargıların azalması. 

Araştırmanın Sonuçları ve Önerileri: Öğretmen adaylarından Türkiye’deki 
okullara yaptıkları ziyaretlerde ve günlük yaşamlarında karşılaştıkları 
deneyimler küresel bir dünyada geleceğin öğretmenleri olarak onların 
bireysel ve mesleki becerilerin gelişimlerini katkı sağlamıştır. Bu bakımdan 
araştırma sonuçlarının öğretmen eğitim programlarının geliştirilmesinde, 
öğretmen eğitimi politikalarının oluşturulmasında ve hizmet öncesi 
öğretmen adaylarının bireysel ve mesleki gelişimlerinde yararlanılması 
önerilir. 

Anahtar Sözcükler: Kültürlerarası deneyimler, Erasmus, öğretmen eğitimi, 
öğrenci değişimi 




