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Abstract

Problem Statement: In today’s global society, international student mobility
is becoming more important in terms of its outcomes such as increasing
student participation and involvement in international education and re-
shaping teacher education in many countries. It also might lead to a strong
collaboration between countries and may allow universities in Turkey to
gain a broader international perspective in their educational practices and
policies. Since the student population around the world has been rapidly
becoming diverse in terms of culture, religion, and race, teacher education
programs need to educate teachers in a way that they will be aware of
cultural differences, be open-minded, be respectful to other cultures, and
be willing to make instructional decisions to increase tolerance in their
classrooms.

Purpose of Study: The purpose of this study is to understand pre-service
teachers who came to Turkey through the Erasmus program for cultural
experiences in the college of education at West End University
(pseudonyms) in Turkey. This study will also analyse how these
experiences influenced the individual and professional development of
these teachers.

Methods: Phenomenological approach was employed as the main research
approach in order to describe and interpret the experiences and
perceptions of the pre-service teachers. The study was conducted with
eight (two males and six females) students. The purposeful sampling
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methods were used to select participants for this study. The researchers
conducted three individual interviews with each participant. In order to
analyze the data collected from multiple interviews, the constant
comparative method was employed.

Findings and Results: Analysis of the data for this study suggested that
cross-cultural experiences of pre-service teachers helped them to improve
their professional skills and contributed to their individual development.
Findings of the study also indicated that diverse field experiences assisted
the participants to understand the importance of infusing multicultural
approach in their classrooms. During their experience in the university,
they also became aware of various instructional methods and different
teacher-student relationships. Pre-service teachers also stated that this
experience helped them to improve their knowledge of different cultures,
increase their self-confidence, change their world view, and become more
open-minded individuals.

Conclusions and Recommendations: The experiences that the participants
encountered during their cross-cultural schooling and daily life in Turkey
influenced their development of professional skills and their individual
development as teachers of the future in a global society. The study has
implications for teacher education programs, policies, and pre-service
teachers.

Keywords: Cross-cultural experiences, Erasmus, teacher education, student
mobility

International student mobility has become more significant in terms of
professional and individual development in the last two decades around the world
(Stronkhorst, 2005). Student population around the world has been rapidly becoming
diverse in terms of culture, religion, and race; therefore, teachers who are aware of
cultural differences, are open-minded, are respectful to other cultures, and are
prepared to promote tolerance in their classrooms are needed to meet expectations of
the schools, students, and parents in a global society. In light of these new
developments around the world, the Turkish State Planning Organization [SPO]
announced in 2000 that higher education institutions in Turkey need to adapt
European standards and increase student mobility in various state universities (SPO,
2000). Today, with the participation of more and more Turkish higher education
institutions, Erasmus is the most popular exchange program in most of the Turkish
universities.

Erasmus holds three main objectives that have been agreed upon by members of
the European Union [EU] in 2001: 1) Improving the quality and effectiveness of
education and training systems in the EU, 2) Facilitating the access of all to education
and training systems, and 3) Opening up education and training systems to the
wider world (European Commission, 2001). Unver (2007) states that student
exchange programs such as Erasmus, in addition to their academic purposes, also
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aim to improve students” understandings of other cultures, grasping the importance
of the interconnectedness of different cultures, and improving sensitivity towards
cultural differences.

International student mobility is also an important issue in teacher education
programs. It has been found that teacher education programs are lacking in offering
courses related to other cultures (Gay & Kirkland, 2003; Mahon & Cushner, 2003;
Malewski & Phillion, 2009). Teacher education programs also have not yet been
providing intercultural values to students. Since these values are crucial for teachers
who teach diverse student populations in today’s global society, teacher education
programs should be improved in a way that they promote tolerance between
different cultures and increase understanding of others (Malewski & Phillion, 2009).
Throughout the literature focused on teacher education, it has also been pointed out
that improving pre-service teachers’ cultural sensitivity, knowledge of other
cultures, and instructional effectiveness to teach in culturally diverse classrooms
might be supported by actively engaging them in diverse settings (Causey, Thomas
& Armento, 2000). This study aims to understand pre-service teachers who came to
Turkey through the Erasmus program for cultural experiences in the college of
education at West End University (pseudonyms). This study will also analyse their
daily life experiences in Turkey. Furthermore, the study examines how these
experiences influenced their individual development and professional development.

In today’s world of globalization, teachers are expected to be culturally sensitive
and responsive to the diverse student population in their classrooms (Cruz &
Patterson, 2005). Therefore, cross-cultural experiences of teachers or pre-service
teachers are crucial for meeting these expectations. Cross-cultural experience is one
of the eight dimensions of acquiring a global perspective in education. It can be
described as “perceive[ing] your culture from other vantage points. Live “in’ rather
than ‘with”” the culture (Hanvey, 1976, cited from, Carano, 2008, p. 2).

Cross-cultural experiences may be available to pre-service teachers in different
lengths, such as short, mid, and long-term exchange programs abroad (Mahon &
Cushner, 2002). However, regardless the length of the experience, one of the
purposes of these programs includes promoting teachers’ self-confidence and
commitment to academic achievements, improving curriculum by including an
international perspective, and increasing cultural awareness, to the end that the
teachers will eventually consider themselves as educators who are members of a
global community (Gay & Kirkland, 2003). Since the EU is rapidly becoming
culturally, religiously, and ethnically diverse, it also aims to promote intercultural
awareness in order to create positive attitudes toward multiculturalism in Europe.
Researchers believe that when teachers are actively engaged with different cultures
in the field, they are able to experience the world differently, which leads to a
broader understanding of various worldviews and eventually enables teachers to be
more open-minded and flexible (Lee, 2005; Robertson & Webber, 2000; Willard-Holt,
2001). Some studies on promoting intercultural awareness for future teachers found
that teachers who were about to teach a diverse student population stated that the
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most important skills an international teacher should have are communication,
knowledge of different cultures, and open-mindedness (Dooly & Villanueva, 2006).

Teichler (2005) defines the European rationales for Erasmus as supporting
European identity and citizenship, gaining deeper insight into the historical and
cultural background of Europe, and creating an environment in which people are
more aware of common socio-political issues. These experiences also allow teachers
to become open-minded, tolerant towards differences, and more willing to help
others, as well as enhance their abilities as future teachers, since they are given an
opportunity to examine their personal beliefs, values, and worldviews. Recently,
there have been a number of studies (Kelo, Teichler & Wachter, 2006; Papatsiba,
2006) regarding the benefits of study-abroad programs such as Erasmus, while
relatively little attention has been given to international cross-cultural experiences of
pre-service teachers and their personal and professional development after they
encountered a different culture. The research questions of the study are as follows:

1. How pre-service teachers who came to Turkey through the Erasmus
program interpret their experiences in terms of the following:

a. Cultural experiences in the college of education at West End
University.

b. Experiences in daily life in Turkey.

2. How pre-service teachers’ experiences in Turkey influence their individual
and professional development.

Method
Research Design

In order to provide a useful interpretation of the participants” experiences in a
mid-sized university in Turkey, qualitative inquiry methods were employed for this
study. The researchers of this study employed a phenomenological approach to
describe and interpret the experiences and perceptions of the participants (McMillan,
2004). Thus, phenomenological studies include participants’ voices and focus on
participants” perspectives and how they interpret their own experiences and realities.
By employing a phenomenological approach, the purpose of this study is to
understand pre-service teachers who came to Turkey through the Erasmus program-
-their cultural experiences in their visiting school and their daily life in Turkey.

Participants and Setting

Twenty students who were in the Erasmus program from different parts of
Europe were enrolled in the College of Education of West End University between
2007 and 2008. Out of 20 students, eight (two males and six females) students
volunteered to participate in this study. The participants in a phenomenological
study are selected by using purposeful sampling, since the primary purpose of the
study is to investigate the lived experiences of the participants. In order to recruit
participants for this study, the researchers discovered that a total of 20 students came
from different parts of Europe (Finland, Germany, Hungary, Norway, and Poland).
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A total of eight students out of 20 who were from different countries of Europe were
willing to voluntarily participate in the study. Students who were not willing to
participate in the study explained that their majors were different from education;
therefore, teaching was not their primary choice for an occupation. Pseudonyms
were used to protect the participants’ identity as well as the confidentiality of the
research site (see Table 1).

Table 1
Profile of the Participant

Name Nationality =~ Department Gender  Age Academic
Semester
Enrolledin
Turkey

Ezgi Norwegian  Elementary F 21 4

Education

Sema German German Language F 22 1

Hande German German Language F 22 1

Eric Polish English M 20 1

Maria Hungarian English F 22 1

Barbara  Polish English F 21 1

Natalia ~ Polish English F 22 1

Euro Finnish Art Education M 19 1

West End University was purposefully selected as the site for this study, because
it is one of the five out of 130 states and private universities that have the highest
number of incoming and outgoing students who were in the Erasmus program from
different parts of Europe between 2004 and 2007 (Turkish National Agency, 2008).
Hence, the site meets the criteria of having a diverse student population as well as
being an exemplary case and rich source of data (Marshall & Rossman, 1999; Patton,
2002).

Data Collection

The data collection in this research is modelled after phenomenological studies,
which are based on “personal, in-depth, semi-structured or unstructured interviews”
with each participant (McMillan, 2004, p. 274). Seidman (1998) states that
interviewing is for understanding the experience of other people and the meaning
they make of that experience rather than for answering questions or testing a
hypothesis. Therefore, the researchers conducted two individual interviews with
each participant. Based on emerged themes from the data (i.e., importance of
participants’ field experiences, possible influences of the participants” experiences in
West End University on their teaching, and the participants’ stereotypes about
Turkish culture and Islam), the researchers conducted a third follow-up interview
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with three participants in order to understand their experiences better. The
interviews included semi-structured questions. Each interview lasted approximately
30 minutes to 1 hour with each participant. Prior to the interviews, all participants
were asked to sign a consent form in English prepared by the researchers based on
the college of education human research protocol of West End University. All
interviews were tape-recorded and transcribed by the researchers. After being asked
whether the participants wanted to speak in Turkish or English during the
interviews, the participants were interviewed in either Turkish or English by both
researchers. In order to increase trustworthiness of the study, the researchers
conducted member checks with each participant. The researchers also asked a
colleague to test the themes and patterns that were developed, which the researchers
claimed as being legitimate. Peer debriefing was employed by the researchers to see
the data from another perspective (Lincoln & Guba, 1985).

Data Analysis

Following other qualitative data analyses (McMillan, 2004), our data analysis
began with a detailed description of the researchers’ experiences with the
phenomenon under investigation. The second step of this research was to identify
how the participants experienced the phenomenon. This allowed the researchers to
see the meaningful themes formed from the interview data, which were illustrated
using verbatim language. In order to analyze the data collected from multiple
interviews, the constant comparative method was employed by the researchers.
Following the comparison method, the researchers were able to compare, code,
categorize, and describe tentative categories (Boeije, 2002; Patton, 2002). The
researchers also made use of qualitative data analysis software, NVivo 7, in order to
code and categorize the data. Analysis of the data for this study suggested two main
findings: 1) Impacts of cross-cultural experiences on pre-service teachers’
professional skills; 2) Impacts of cross-cultural experiences on pre-service teachers’
individual development.

Findings
Professional Development

The pre-service teachers’ cross-cultural experience and its contribution to their
professional development skills emerged as one of the findings of the study.
Participants” experiences through the Erasmus program at West End University have
served as a part of their teacher education process and have encouraged them to
utilize their experiences in their future professions. Participants indicated that during
their experience in West End University, they came to an understanding of the
importance of globalized classroom practice in teacher education, realized the
benefits of having a multicultural perspective as a teacher in a diverse society, and
became aware of different instructional methods and teacher-student relationships.

Field experience of the student teachers was pointed out as an essential part of
teacher education. One participant, Sema, emphasized the importance of field
experience before pre-service teachers begin teaching permanently, based on her
experiences in a public school. Sema attended a public high school for 14 weeks as
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one of the requirements of the class she took during her time at West End University.
The course title was “school experience.” Based on her experiences, she explained,
“There is a lot of practice in here. I have had field experience; it is not just a theory.
There are lots of things I can use now. I have learned how to include other cultures in
my classes. I have self-confidence now.” Sema’s comments also illustrated that
during her time in Turkey as a student, she became aware of a need for improving a
multicultural approach in education in her home in Germany where she is a Turkish-
descended student:

When I teach in the future, I will have students from different countries. For
example, I can ask a question in order to reduce stereotypes like, “What do you
know about this culture,” because they can have stereotypes. I have an advantage,
because I have lived in different cultures like Denmark, Holland, and other
cultures. I can help Turkish students and their families who have been living in
Germany and don’t know one word of German.

Sema’s comments illustrated what she believed about employing multicultural
perspective in classroom practices, which might diminish marginalization of
students of color and could help them to be easily integrated in the society as adults.
Ezgi, Sema, and Hande pointed out another significant outcome of being in the
Erasmus program in terms of professional development. They stated that by living in
Turkish culture, they have had an opportunity to learn profoundly about their own
culture as well as the educational system in Turkey. Therefore, upon returning to
their countries and looking for a job as teachers, they might have more advantages
than teacher candidates who did not have such experience (i.e., being the preferred
teacher for culturally diverse school settings and being more open-minded about
different cultures and students who have different backgrounds). Ezgi explained,
“There are multicultural classes in Norway. I will have more advantages looking for
a job as a teacher. I won’t have any problem getting a job, because, for example,
instead of having one Turkish and one Norwegian teacher in one class, they will
have only one teacher.”

The participants in this research pointed out two significant aspects of
professional development based on their individual experiences. First, they believed
that integrating a multicultural perspective into their teaching practices in the future
might be a better learning environment for a diverse student population. Second,
having experienced different instructional methods (i.e., classroom discussions,
presentations in class, and group work) and student-teacher relationships, the
participants suggested that using such methods and having less formal relationships
with teachers might improve the quality of teacher education programs not only in
their own countries but in general as well. While the participants who are Turkish
descended and citizens of Germany and Norway emphasized how learning Turkish
culture, history, and language influenced their professional skills, the participants
from Poland pointed out different aspects of the same issue. Natalia and Barbara
from Poland focused on how different instructional strategies and methods that were
employed in their classes changed their perception of the “modern” way of teaching.
There are three main factors that characterized the participants’ definition of the
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“modern” way of teaching. These factors included using various teaching methods,
employing multiple perspectives and materials during teaching, and utilising the
relationship between teachers and students in and outside of the classrooms.

Natalia and Barbara described the way of teaching in the college of education in
West End University as “different” compared to their previous experiences in
Poland. Barbara, referring to her earlier experiences, said, “The way of teaching is
also different. We learn something else in Poland; I think here, there is a much more
modern way of teaching.” Natalia also stated, “I learned here the other way to
educate people; for example, you've got a lot of presentations that you share with
people and groups, and you have to prepare something.” In addition, Natalia made
some suggestions to improve her teaching in the future. She stated, “Maybe to
discuss more during class and maybe also to use presentations, because just
analysising a text word by word is boring sometimes. Presentations make lessons
you know different.”

Barbara, Natalia, and Maria pointed out another difference they think was
helpful for them to change their perception of their experience in socializing with
teachers. They found the teacher-student relationships in and out of classrooms in
the college of education of West End University as “less formal.” Barbara explained,
“I like very much [the] connection between teacher and student. Here [it] is less
formal, and I think it is very good, because we are not afraid to ask [the] teacher
something; we [are not] afraid to talk with teacher. [In my country], we don’t have
contact with them at all. We say only good morning and goodbye, and we sit in
class.” Maria also explained, “I think it will affect my behavior towards the students,
because here the students and the teachers have very good relationships. In
Hungary, okay there are some teachers who have these good relationships, but some
of the teachers like to just keep a distance.” However, Sema and Ezgi stated that even
though they found student-teacher relationships in West End University more
“friendly” and “sincere” than their home turf, they believed that it was sometimes
“too much,” indicating a value judgment that might be derived from their particular
home cultures. Due to the nature of teachers’ less formal relationships with students
in the social environment at the university, it was sometimes hard for teachers to
draw boundaries, and teachers tended to see students as “children” rather than
“adults.” Ezgi was another student who found teacher-student relationships in West
End University different from the relationships in the university in which she was
currently enrolled in Norway during the time of the study. She stated, “Teachers
here [in Turkey] are closer to the students. In Norway, we don’t see them that much.
But here, teachers sometimes treat their students like a child. I have seen this more
often here.”

The participants’ individual experiences through the Erasmus program as a part
of their education in the college of education of West End University indicated that
attending such a program provided them opportunities to improve themselves in
terms of professional skills. Attending classroom practices, encountering experiences
with students from different backgrounds, observing different instructional methods,
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and experiencing less formal student-teacher relationships contributed to their
professional development.

Individual Development

The experiences of participants who attended West End University through the
Erasmus program revealed that individual development was also an important
outcome of the program. The findings of the study showed that most of the
participants emphasized the experiences they encountered in the university that they
visited, and daily life helped them to change their world views, to increase their self-
confidence, to improve their knowledge of different cultures, to become more open-
minded, and to reduce stereotypes about other cultures, especially Turkish culture.
Barbara from Poland explained:

Now I am really thinking very different[ly], because I have not been given an
opportunity in Poland to meet people from other countries, only from England, and
this is really Europe. We are all similar; there is nothing special between English
people and Polish people in general--no big things. Here, there is a really, really
different point of view I think.

In addition to Barbara’s thoughts on how her experiences in Turkey helped her to
change her worldview, Natalia from Poland described her experiences as “the best
time of her life.” Natalia stated, “I can travel, I can make new friends, I am learning
languages. I learned really new stuff... So now I have a really new life. I can see how
people in other countries behave. I can tell that people in Turkey are more kind, more
hospitable. I don’t know... I think that by visiting other countries, I can make
relationships with others much more easily.

Sema, who is a Turkish-descended German citizen, commented that the
experiences she encountered in the university influenced her ideas about different
cultures. She stated, “My experiences here made me more open to other cultures. We
are meeting with other students who were in the Erasmus program from different
countries and talking and learning from them. I think I [have] become more open to
other people and other cultures. I am also curious about other cultures.” Sema’s
comments illustrated that the Erasmus program not only taught the students how to
learn about the host culture but also helped them to gain knowledge of various
cultures of the world. Ezgi, who is another Turkish-descended Norway citizen,
stated that she understood that people around the world from different cultures are
quite similar in how they experience daily life. Ezgi pointed out that as she met with
other people, saw how they experience daily life, and became friends with different
people, she grew to be more confident in her abilities in life. Ezgi said, “People are
just like me...I understood Turkey and Turkish culture better, and I am not afraid of
coming here anymore. I didn’t think like this before... I know people better now, and
I see how I can live my life. Yes, I am more relaxed because of this now.”

Ezgi also stated that prior to her trip to Turkey, she believed that she was going
to meet only Turkish student teachers. However, she had an opportunity to meet
with students from different countries and cultures. Hande, a Turkish-descended
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German citizen, was another student who commented on how she learned about
other cultures while she was a student at West End University. She said:

You get to know people from different countries. For example, I talked to a
French person for the first time...I became friends with them [him/her]. This is an
opportunity the Erasmus program offers...due to Erasmus, we get to know people
from other countries, not just Turkish people...I would pay more attention to those
differences when I research about that culture and I would improve myself.

One of the findings of the study indicated that students’ experiences while
visiting a different culture helped them to realize that they previously had negative
stereotypes about other cultures. Barbara, Natalia, Maria, Sema, Hande, and Ezgi
pointed out that the experiences they encountered in their visiting school and daily
life made them to be aware of their previous stereotypes (i.e., considering all women
in Turkey as powerless against men, wearing head covers and believing that
consuming alcoholic beverages is prohibited by law). They also stated that their
previous knowledge of Turkish culture was incorrect and invalid. Barbara explained,
“I learned. Really one thing I can say after ... being in other countries other than
Turkey, I learned this: Never, never, ever, never should we generalize, never really.
That is the worst thing that can happen, and when we are meeting other people, we
shouldn’t focus our attention on differences but on all the similarities.”

Maria from Hungary agreed with Barbara and Natalia by saying, “I think before I
came, I told my friends that I was going to Turkey. They said ‘Oh my..., are you
sure? Come on! You are a woman; you cannot go there; you are a woman...” Most of
them were like this. And I came here and I said no way.” She continued by
emphasizing the stereotype about the place of women in the Turkish society: “I think
most of the people think that women [have] a very bad situation here, but that is not
true.”

While the participants from Poland emphasized that the cross-cultural experience
they had during the time they spent in Turkey helped them change their thoughts
about different cultures, religion, and people, students who were Turkish descended
but citizens of Germany or Norway pointed out another significant finding. Sema,
Hande, and Ezgi claimed that even though they are Turkish and knew about Turkish
culture prior to their trip to Turkey, they realized that by growing up in another
country, they had some stereotypes about Turkish culture. Sema said, “I experienced
the Turkish culture in Germany and Turkish culture in Turkey. It is very
different...Turkish people in Germany are afraid of losing their culture; therefore,
they are very traditional. They grow up between two cultures. When I came here, I
thought I was in Europe, felt like I wasn’t in Turkey. It has changed a lot. Even the
language is different.”

As a part of their individual development during their time in Turkey as a
student in the Erasmus program, all the participants stated that the experiences
helped them to become “open-minded” individuals. Barbara explained, “I am a more
open person now, and it is so easy. I think now, I will probably go to some other
country. For sure it will be hard for me, because I don’t know the country; I don’t
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know the people...But I have [an] open attitude, and I am open to learn something,
and I am open to share something, and I really want to understand.”

In terms of individual development, the FErasmus program experiences
contributed to participants” worldviews and self-confidence as future teachers in
diverse school settings. In addition, by the end of the program, participants stated
that they had become more open-minded and knowledgeable of different cultures
and the host culture, which helped them to be aware of their stereotypes about other
cultures, especially the Turkish culture.

Discussion and Implications

Findings of the current study indicate that the experiences that the participants
encountered in their visiting school and in daily life during their time in Turkey
influenced their development of professional skills and their individual development
as teachers of the future in a global society. The research that focused on increasing
cultural sensitivity of pre-service teachers argues that diverse field experiences are
one of the most important elements of moving pre-service teachers toward greater
cultural sensitivity (Causey, Thomas & Armento, 2000; Sahin, 2008; Sleeter, 1995;).
The research also states that there is a need for a multicultural approach in education.
Similar to their findings, we found that experiences of the participants during the
field experience in the college of education at West End University made them
realize that their participation in culturally and religiously diverse classrooms in
their visiting schools prompted them to think they need a multicultural approach in
education and teacher education programs in their home countries. Beyond Sleeter
(1995), Causey, Thomas & Armento (2000), and Sahin’s (2008) findings, we found
that the participants from Poland believed that there was not an urgent need for a
multicultural approach in education in their country due to a lack of diversity in the
Polish society. However, the Turkish-descended participants from Germany and
Norway emphasized the importance of employing a multicultural perspective in
education in their home countries because of the diverse nature of the participants’
home schools. Our findings indicated that the participants who are familiar with
culturally and religiously different social environments tended to be more aware of
the importance of employing multicultural approaches in education. As Papatsiba
(2006) stated, Erasmus might provide a variety of opportunities to educate people to
be European-minded professionals. Similar to Papatsiba’s claim, our findings
showed that the Turkish-descended participants believed that learning about
Turkish culture and language through being actively engaged with the Turkish
people and culture might provide the participants with an advantage of being more
qualified and preferable for a teaching position in a society in which Turkish people
are residents, for example, in countries such as Norway and Germany.

The participants also stated that they gained insight into different instructional
methods and teacher-student relationships during the time they spent in their
visiting school. Our findings showed that the participants’ being able to observe and
experience different instructional methods (i.e., employing classroom discussions,
presentations, group work, and multiple evaluation techniques) from their home
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culture helped them to gain a different approach to teaching as a professional and
learn about new instructional methods and the effectiveness of these methods.
Therefore, the participants came to an understanding of the importance of using
multiple instructional methods to create a better learning environment in any
classroom. In our study, our findings also suggested that the participants realized
that student-teacher relationships could carry on outside of the school, and this may
provide a better socializing environment and thus create better learning settings. In
addition, our findings indicated that the participants from Poland described the
student-teacher relationships in Turkey as “less formal” and more comfortable.
However, the Turkish-descended participants pointed out that even though less
formal relationships with teachers might be an advantage for students, having formal
relationships with teachers has its own benefits as well.

According to Bennet's (1986) Developmental Model of Intercultural Sensitivity
(DMIS), individuals who have socialized in only their own cultural worldview are
unable to understand the difference between their own cultural worldview and that
of people who have different cultural backgrounds. Therefore, experiencing cultural
differences might become a significant part of one’s worldview, expand one’s
understanding of one’s own culture and other cultures as well, and eventually
improve one’s ability in intercultural relationships (Hammer, Bennet & Wiseman,
2003). Similar to Bennet's model, our research points to the importance of one’s
experiencing a different culture over individual development. Findings of the
research suggest that experiences of the participants in Turkey’s school and daily life
contributed to changing their world views, increasing their self-confidence,
improving their knowledge of different cultures and Turkish culture, becoming more
open-minded, and reducing stereotypes about other cultures. The participants from
Poland emphasized that experiencing a different culture and religion for the first
time in their lives had an impact on their perceptions of a non-western culture and
Muslims. Therefore, the participants became more open-minded and less afraid of
meeting people who have different cultural and religious backgrounds than their
own. However, Turkish-descended students pointed out that they experienced a
very different Turkish culture than they thought they would encounter previous to
their trip to Turkey. They described Turkish culture closer to European culture than
Eastern and Islamic cultures. The Turkish-descended participants also had an
opportunity to see differences between Turkish culture in Germany and current
culture in Turkey. In addition, all the participants believed that being in Turkey and
in school helped them to realize and reduce stereotypes about Turkish culture (i.e.,
male-dominated society, all women wearing the hijab, everyone being fundamental
Muslims, and the ban of alcohol beverages). Our findings also showed that since the
Erasmus program included a variety of different cultures and not just Turkish
culture in school, the participants had an opportunity to meet and be friends with
people who have different backgrounds from their own and increase their
knowledge of other cultures. Having this opportunity, they not only became more
open-minded but also changed their world views.

The findings of this study have implications for pre-service teachers, teacher
education programs, policies, and future research in education. First, the student-
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exchange programs such as Erasmus should benefit more pre-service teachers who
are from different countries; therefore, they might have more opportunities to meet
different people and cultures and learn about them. In addition, higher-education
institutions in Turkey should improve collaboration with the universities in countries
in which the Turkish population is significantly high. Hence, pre-service teachers
may be more familiar with Turkish culture and help integrate Turkish-descended
students into the society of their ancestral countries. Second, pre-service teachers
who are being educated in a different country through the Erasmus program ought
to be encouraged to experience and observe different schools and interact with
teachers and students of the host country. Thus, they might gain a better insight into
the host countries” educational system and school culture. Third, teacher education
programs need to prepare teachers who can work within multicultural school
settings. In order to increase intercultural skills of pre-service teachers, teacher
education programs need to be improved in ways that will help pre-service teachers
have an understanding of cultural differences of students. Finally, the results of this
study suggest the need for further research, because the perceptions and experiences
of the students and faculty of the host country with Erasmus students need to be
investigated to understand how their interactions with Erasmus students influence
their individual and professional development. Moreover, experiences and
individual and professional developments of Erasmus students, as well as how these
experiences influence their professional life, should be observed and investigated in
order to get a better understanding of the phenomenon.
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Erasmus Araciligiyla Kiiltiirleraras1 Deneyim: Ogretmen
Adaylarinin Bireysel ve Mesleki Gelisimleri

(Ozet)

Problem Durumu: Uluslar aras1 6grenci degisim programlarinin bireysel ve
mesleki gelisim agilarindan bu programlara katilan 6grenciler icin onemli
katkilar1 olabilmektedir. Bu nedenle, uluslararasi Ogrenci degisim
programlarina katilan 6grenci sayisinda giinden giine bir artis olmaktadir.
Bu gelismelerden Tiirk yiiksek Ogretim kurumlarn da etkilenmektedir.
Turkiye ve Avrupa Birligi tilkeleri yiiksek 6gretim kurumlar1 arasinda
gerceklestirilen Erasmus ogrenci degisim programi ile Avrupali ytiksek
ogretim ogrencileri Tirkiye'nin farkli tiniversitelerine gelebilmektedir. Bu
durum O6gretmen egitimi programlarinda ve uygulamalarinda 6nemli bir
konu olarak ortaya ¢ikmaktadir. Ayrica bu durum itilkeler arasindaki
isbirliginin giiclenmesine ve Tiirkiye'deki tiniversitelerin egitim politikalar:
ve uygulamalarinin uluslararas: bir bakis acist kazanmasini saglayabilir.
Erasmus 6grenci degisim programiyla Tiirk yiiksek 6gretim kurumlarindaki
ogrencilerin kiiltiir, din ve wrk agilarindan sayilarmin hizla gesitlilik
gostermeye baslamasi her alanda oldugu gibi 6gretmen egitiminde
degisiklilere gidilmesine neden olmustur. Ciinkii ¢ok kiltirlilige iliskin
Avrupa vatandaglarinin  olumlu tutuma sahip olmalar1 Snemli
goriilmektedir. Bu agiklamalar, hizmet 6ncesi 6gretmen adaylarma bireysel
ve mesleki acilardan farkli bilgi ve beceriler kazandirilmasii giindeme
getirmektedir. Bu bilgi ve beceriler arasinda; kiiltiirlerin gesitliligin farkinda
olma, agik fikirli olma, diger kiiltiirlere saygi duyma ve smuflarmdaki
dgretim uygulamalarinda hosgoriiyti temel alma ve gelistirmeye istekli olma
sayilabilir. Bu bakis acisinin kazandirilmasinda ise, Erasmus gibi uluslar
arast Ogrenci degisim programlara katilan 6gretmen adaylarina farkl
kiiltiirlerle tamisma ve farkl kiiltiirler icinde yasama olanagi sunulmaktadir.
Bu nedenle, Tiirkiye'deki Egitim Fakiiltelerine Erasmus 6grenci degisim
programu ile gelen yabanci uyruklu dgrencilerin deneyimlerinin bireysel ve
mesleki gelisim acilarindan incelenmesi 6nemli bir konu olarak gortilebilir.

Aragtirmamn  Amaci: Bu  arastirmanm amact Turkiye'deki West End
University (takma isim) Egitim Fakiiltesine Erasmus ogrenci degisim
programu aracihigiyla gelen o6gretmen adaylarinin Tiirkiye'deki giinliik
yasam ve egitim deneyimlerinin onlarin bireysel ve mesleki gelisimlerini
nasil etkiledigini anlamaya calismaktr.

Aragtirmamn Yontemi: Bu arastirmada Erasmus 6grenci degisim programi
kapsaminda 2007-2008 o6gretim yilinda West End University'ye gelen
ogretmen adaylarmin giinliik yasam ve egitim deneyimlerini anlamak igin
fenomenolojik arastirma yaklasimindan yararlanilmistir. Fenomonolojik
yaklasim, bireylerin giinliikk yasam deneyimlerine iliskin algilarmi ve
goriislerini anlamda yararlanilabilecek nitel arastrma yaklagimidir.
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Arastrma iki erkek altt kiz toplam sekiz Ogretmen adayiyla
gerceklestirilmistir. Arastirma katilimcilart amagli 6rnekleme yontemi
kullarilarak secilmistir. Arastirmaya katilmda goniillik temel alinmistir.
Katilimcilar Avrupa birligi tilkelerinden Almanya, Finlandiya, Macaristan,
Norveg ve Polonya’dan olusmaktadir. Almanya ve Norveg vatandasi olan
katilimcilar Tirk kokenlidir. Her bir katilimar ile ayr1 ayr1 olmak tizere g
goriisme yapilmistir. Gortismelerden elde edilen verilerin analizinde stirekli
karsilastirilmali yontem ise kosulmustur.

Arastirmamin - Bulgulari: Bu arastirmanin sonucunda ogretmen adaylar
kiilttirler arast deneyimin bireysel ve mesleki gelisime kakti sagladigin
belirtmislerdir. ~Ayrica arastirmanin bulgular1 farkli  kiiltiirlerdeki
deneyimlere katilmanin gelecekteki 6gretim uygulamalarinda ¢ok kiiltiirlii
yaklasimlarin  etkisinin 6nemini anlamalarma yardimci oldugunu
gostermistir. Ogretmen adaylari, Erasmus degisim programu ile Tiirkiye’de
kilttirler aras1 deneyim yasamalarin1 mesleki gelisimlerine katki olarak
diistinmektedir. Bu nedenle yurt disindan Tirkiye'ye gelen ogretmen
adaylar1 West End University’deki deneyimlerini hizmet dncesi dgretmen
egitiminin nemli bir boliimii olarak gormektedirler. Ogretmen adaylart
Turkiye’deki kiiltiirler aras1 deneyimlerini gelecekteki meslek yasamlarinda
kullanabilecekleri 6nemli deneyimler icerdigini belirtmistir. Ayrica
ogretmen adaylari, 6gretmen egitiminde ¢ok kiiltiirlii sinif uygulamalarin
onemini anladiklarini, cesitlilik gosteren bir toplumda bir 6gretmenin ¢ok
kiiltiirlti bakis agisina sahip olmanin yararlarimi fark ettiklerini, ¢ok kiiltiirlii
egitim ortamlarinda farkl 6gretim yontemlerinden yararlanmanin bilincine
vardiklarint ve ogrenci-6gretmen iliskisinin c¢esitli kiiltiirlerde farklilik
gosterdigini  gozlemlediklerini ifade ederek bunlarin Jgretmenlik
meslegindeki 6nemini yasayarak gorme olanagi bulmuslardir. Ogretmen
adaylar;; Erasmus programmin onemli sonuglarindan birinin bireysel
gelisime olan katkisinin oldugunu ifade etmistir. Ogretmen adaylart
tniversitede, giinlitk yasamda ve farkli ziyaretlerinde bireysel gelisim olarak
sunlar1 belirtmislerdir: Diinya goriisiiniin degismesi, 6zgiivenin artmasi,
farkl kiilttirlere iliskinin bilgisinin artmasi, daha fazla acik gortislii olunmast
ve dzellikle farkl kiiltiire iliskin kalip yargilarin azalmasi.

Aragtirmanin Sonuglart ve Onerileri: Ogretmen adaylarmdan Tiirkiye’deki
okullara yaptiklar1 ziyaretlerde ve giinlik yasamlarinda karsilastiklar:
deneyimler kiiresel bir diinyada gelecegin 6gretmenleri olarak onlarin
bireysel ve mesleki becerilerin gelisimlerini katk: saglamistir. Bu bakimdan
arastirma sonuclarinin gretmen egitim programlarinin gelistirilmesinde,
Ogretmen egitimi politikalarmin olusturulmasinda ve hizmet oncesi
Ogretmen adaylarmin bireysel ve mesleki gelisimlerinde yararlanilmasi
Onerilir.

Anahtar Sozciikler: Kiiltiirlerarast deneyimler, Erasmus, 6gretmen egitimi,
ogrenci degisimi





