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Abstract

Problem Statement: Metaphor is a powerful mental tool for understanding
and explaining a highly abstract, complex or conceptual phenomenon. The
essence of metaphor, which is widely used in daily life not only in
language but also in thoughts and actions, is the understanding and
experiencing of a certain thing in comparison with a different thing. Metaphors
have positive and negative aspects. Being aware of the strong and weak
aspects of the metaphors used is beneficial for the individual and
organization. In schools, the metaphors developed by the teachers
towards themselves, managers and the school are important for
organizational functioning,.

Purpose of Study: The purpose of this study was to determine the
perceptions of the teachers working in primary schools of the concept of
“manager” though metaphors.

Methods: This study was designed as a qualitative research project based
on analyzing and wunderstanding social phenomenon within the
environment in which teachers are involved. Data was collected using a
written interview form containing an instruction and one open-ended
question. The population of the study was volunteers, consisting of the
teachers working in the Elazig, Diyarbakir, Batman, Sanlurfa,
Kahramanmaras and Gaziantep provinces of Turkey in the 2008-2009
academic year.

Findings and Results: Two hundred two teachers volunteered to participate
in the study, and from the interview forms submitted, 172 forms were
accepted. These 172 participants developed 95 metaphors about school
managers. These metaphors were grouped under seven main themes.
Four of these main themes comprised a total of 53 metaphors developed
by 111 teachers, which emphasized the positive attitude, behaviors and
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roles of the managers. The remaining three main themes contained 42
metaphors developed by 61 teachers, and these metaphors concentrated
on the negative attitude, behavior and roles of the managers.

Conclusions and Recommendations: It can be suggested that the school
managers who develop secure relationships with the teachers play the role
of school leaders. Where the leaders motivate others and have a broad
vision about education, these can become effective schools. An effective
leader exhibits strong leadership in education issues, clearly describes his
expectations of the students and the teachers, and involves the teachers in
decision-making about their classes.

Keywords: Teacher, manager, metaphor, manager’s metaphors.

School managers are the employees who are responsible for the management
processes. A school manager is responsible for running, organizing and supervising
all the affairs of the school within the framework of legislation provisions. His/her
oversight includes programs, instructions for the senior management of the school,
and the management, evaluation and improvement of the school in accordance with
the objectives of the school (Sisman & Turan, 2005). A school manager is considered
the person who reinforces group relationships among the teachers, develops the
objectives of school education, provides required sources for learning, and
supervises and evaluates the teachers (Celik, 1999). In addition, a school manager
has to encounter the difficulty of unexpected, urgent issues that arise during
conversations with teachers about the problematic issues in the school (Ozden, 2005).

Organizations are established by people living in communities to achieve pre-
determined objectives; thus, organizations reflect the general characteristics of a
society. Language and thought templates used in a society are also utilized to some
extent in the organization. In organizational research, the analysis of metaphors
increasingly draws interest. In recent years, in addition to the developments in
metaphor theory and analysis in social sciences, theoretical and empirical studies
have been carried out to describe the role of language and discourse in
organizational life (Cornelissen, Oswick, Christensen & Phillips, 2008). There has also
been intensive research, particularly in the linguistic metaphor, in language and
thought. Metaphors, which are known as a tool to understand complex and abstract
thoughts, are widely analyzed in organizational leadership studies (Linn, Sherman &
Gill, 2007). There have been many studies on the uses of metaphors in forming
theories in science, changing the strategic tendencies of organizations, determining
the perceptions of the employees about their organizations, and explaining
organizational change (Celikten, 2006).

A metaphor is a powerful mental tool for understanding and explaining a highly
abstract, complex or conceptual phenomenon (Hager, 2008; Saban, Kogcbeker &
Saban, 2006). A metaphor improves thinking and creativity. It also helps direct
behaviors (Weick, 2003) and improves our understanding of experiences by
interacting with other people (Kirbiy & Harter, 2003). There is a “source domain”
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and a “target domain” between the metaphor itself and the tool. The metaphor
includes reflection of the source domain on the target domain (Moser, 2000). The
metaphor is important for perceiving something from the point of view of another
person or for structuring or understanding a conceptual domain from the aspect of
another domain (Chettiparamb, 2006).

Metaphors have both strengths and weaknesses (Morgan, 1998 ; Semerci, 2007).
Being aware of the strong and weak aspects of the metaphors used is beneficial for an
individual or organization.In schools, the metaphors developed by the teachers
towards themselves, the managers and the school are important for organizational
functioning. From this aspect, as reported by Saban (2004), metaphors direct,
illuminate and guide our actions.

The aim of this study was to determine the perceptions of the teachers working in
primary schools of the concept of “manager” though metaphors. Within the
framework of this general aim, answers to the following questions were attempted:

1. Which metaphors do the primary school teachers use to describe their
perceptions of the concept of “manager”?

2. Under which themes can the metaphors developed by primary school
teachers of the concept of “manager” be grouped according to their
common characteristics?

3. On which roles of the manager do the metaphors developed by primary
school teachers of the concept of “manager” concentrate?

Method
Model

With an approach based on forming theories, this study was designed as a
qualitative research project based on analyzing and understanding social
phenomenon within the environment in which they are involved. A qualitative
research model requires the researcher to be flexible, to re-organize the research
process according to the collected data and to follow an inductive approach in study
pattern and data analysis (Yildirim & Simsek, 2006).

Data Collection Instrument

Data was collected using a written interview form containing an instruction and
one open-ended question. The instruction section explained how to fill in the form.
The form of the open-ended question was: “A manager is like ....... , because
............ ”. The participants were asked to fill in the first blank using a metaphor
about the manager and the second blank giving the reason of the metaphor. In
metaphoric studies, the concept “like” is generally used to more clearly create an
association of similarity between the metaphor subject and the metaphor source (Saban
et al. 2004). In this study, the concept because was included, and the participants were
asked to produce reasons or a logical bases for their analogies.
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To provide validity for the study, the data collection tools were submitted to two
experts for analysis, and the results were confirmed by the substantiation of the
participants. In addition, raw data was described in detail, adding as little
interpretation as possible to the concepts and themes that arose. For the reliability of
the study, an observer specialized in qualitative research checked whether the
researcher was objective and consistent. In addition, an external expert was given the
raw data of the study, and the consistency of the conclusions, the comments and
suggestions he made were taken into account.

Study Group

The purposive sampling method was used in this qualitative study. The
population of the study was volunteers, consisting of the teachers working in the
Elazig, Diyarbakir, Batman, Sanliurfa, Kahramanmaras and Gaziantep provinces of
Turkey in the 2008-2009 academic year. These provinces were chosen, since the
researcher could have the opportunity of applying the research tool to the sample
group easily. In this approach, the participants should be sufficiently informed about
what they are expected to do and which points they should consider when
answering the questions. The master's and doctorate students involved in
administering the research were informed about the significance and scope of the
study, the interview form and how this form should be completed. The students
contacted teachers to take part in the research and then administered the interview
forms. A total of 202 interview forms were collected. Of these, 30 were excluded,
leaving a total of 172 forms to be evaluated.

Data Analysis

The NVIVO7? program was used in the data analysis. Each interview form was
given a number (1, 2, 3 ... 172) and saved as a word document. A total of 95
metaphors were saved alphabetically. The metaphors transferred from the NVIVO7
program were placed into one of seven main themes. The main themes were
separated into sub-themes, and sometimes further sub themes were made from these
sub-themes. For example, the metaphor “education specialist” was included under
the themes of “specialist,” “support” and “protection and support.” Models were
produced for the developed themes. While these models were interpreted, the
number of participants developing each metaphor was determined. Since the
NVIVO?7 program allows the developed make comparisons, the common
characteristics of the metaphors were determined and assessed.
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Findings and Results

A total of 172 interview forms from the primary school teachers who participated
in the study developed 95 metaphors for school managers. Due to the high number
of metaphors, the metaphors with similar meanings were collected under seven main
themes.

Support and Protection
This theme was composed of support and protection sub-themes. The data of the

support/ protection theme and its sub themes are given in Model 1.

Model 1

The Metaphors Developed within the Scope of the Support / Protection Main Theme
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In Model 1, five metaphors were developed under the support main theme. These
are as follows: sky, prime minister, monastery, specialist, and education specialist.
The sky, prime minister, monastery and specialist metaphors were reported by one
participant, and the education specialist metaphor was reported by three
participants. When the metaphors under the support sub-theme and their reasons
were analyzed, through the direct quotations of the participants, the characteristics of
the metaphors can be summarized as follows:
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1. Source of information: “A manager is like a sky, because he
enlightens all the students and teachers and heats and enlightens education
with his heat and light.”

2. Problem solving: “A manager is like a prime minister, because he has
to deal with all the problems at school and find solutions. In addition to being a
leader, a manager has a mission of being an example.”

3. Supporting the teachers and the students: “A manager is like an
education specialist, because as he had a good education at school, he knows
how he should treat the teachers and the students and duly acts in this way.”

The protection sub-theme consists of the following metaphors: mountain, castle,
door, head of the family, grandfather, uncle, brother and father. The characteristics
attributed to the manager under the protection sub-theme can be summarized as
follows:

1. Serving as a shelter, protecting the personnel against external
attacks: “A manager is like a mountain, because you can take shelter in him
when you have a problem. You can trust him as you trust your father; he has a
protective, disciplined personality.”

2. Helping the personnel who have problems: “A manager is like a
door, because he is there when you need help. He expects no return.”

3. Applying bitter-sweet management style: “A manager is like a
father, because he supports me in everything, instead of holding an authority
or position. He sometimes gets angry with me for things that are generally
related to my behavior. He is tolerant, understanding and tries to reduce the
bureaucratic barriers as much as possible. If possible, I would like to work with
my current manager for the whole of my teaching career.”

4. Giving importance to human relations: “A manager is like a father,
because he always supports the teachers, compensates for their deficiencies, and
clearly criticizes them for their mistakes and deficiencies. He is tolerant,
understanding, smiling, modest, and open to criticism, science and
development, so that he can take action according to the needs of his teacher
friends.”

5. Taking responsibility: “A manager is like a grandfather, because he
is the oldest member of the school management. He undertakes most of the
responsibility and the broadest field of responsibility. The teachers, students,
school, and garden—everything falls under his responsibility. He feels
responsible, and he should feel so. He cannot say, “I do not care.” If he lacks this
principle, he destroys the family. He should work for the education of
individuals as the kind of individuals he want to see in the future.”

Leadership

A total of 20 metaphors were listed under the leadership main theme. Data of the
leadership theme are given in Model 2.
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Model 2
The Metaphors Developed within the Leadership Main Theme
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A total of 20 metaphors developed under the leadership main theme were
reported by 56 teachers. This figure corresponds to 32.56% of 172 teachers. Based on
this ratio, it can be suggested that the majority of teachers consider their managers a
leader. The characteristics attributed to the managers in the metaphors under the
leadership main theme are summarized as follows:

1. As the leader of the school community, guiding the personnel and
students, enabling them to reach their objectives: “A manager is like a
leader, because education is team-work. There is a need for a leader or captain
who will direct and increase the motivation of the team. As the leader, if he
helps his teammates overcome the barriers, achievement will be inevitable.
People who are happy in the workplace can be more successful.”

“A manager is like a conductor, because all units of the school act
negatively or positively under his suggestions; he can enhance or decrease the
success of the school.”

“A manager is like a compass, because he is an important factor in
accurate direction of the employee in professional and managerial terms.”

2. Making efforts to develop the school: “A manager is like a coach,
because he should contribute to all kinds of development of his organization
and personnel.”

“A manager is like a vision, because a company cannot achieve more than
the vision of its boss. A school manager has great influence on the school. The
managers should either proceed or get out of the way if they fail.”

3. Giving importance to informal relations: “A manager is like a friend,
because when I have a problem, I can share it with him like a friend without
hesitation.”

4. Fulfilling the responsibility in managing the school using his
authority: “A manager is like a director, because providing a good role-
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distribution among the actresses and actors enables everyone to act
appropriately.”

5. Enabling the teaching staff to participate in forming the school policy
and playing a key role in the process: “ A manager is like the brain of the
school, because he plans all the activities of the school and motivates other
personnel for the execution of those activities.”

“A manager is like a coordinator, because he is the one who coordinates the
education-teaching activities at school in an organized, efficient and effective
manner. If he fails to do these, then he is ignoring his duty ...”

6. Enabling school community to function in harmony and cooperation:
“A manager is like a driver, because he is charged to keep the parent,
teacher and student factors together and help them safely reach the target in
harmony.”

7. Avoiding discrimination among the personnel: “A manager is like the
sun, because the comprehensive and surrounding character of the sun are
universal. A manager should be embracing, foresighted and should possess
mission and vision. He should be unprejudiced in acceptance and encircling.
He should avoid subjective thoughts and prejudiced behavior.”

Objectivity and Clarity (Purity)

This main theme was divided into two sub-themes: objectivity and clarity
(purity). Data of this theme and sub-themes are given in Model 3.

Model 3
The Metaphors Developed Within the Objectivity / Clarity Main Theme
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In this model, the metaphors of mirror, brakes, justice and scale were developed
by six participants. The characteristics attributed to the managers in these metaphors
are summarized as follows:

1. Being fair towards the personnel: “A manager is like justice, because if
he fails to render equality, management will have no importance or value.”
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“A manager is like the brakes on a car, because he takes action when
required. When he fails to maintain balance and render justice, the car will be
tilted over.”

2. Reflecting all characteristics of the school in his own personality: “A
manager is like a mirror, because we can see everything--positive and
negative--in the mirror. We can feel the success, failure, and progress at the
school from the facial expressions and behaviors of the manager and from the
people around him. Success, research, trusting personnel and students can
further increase under the leadership of the manager. The reflection on the
mirror will be positively reflected to the teachers, students and personnel.”

The metaphors of water, rose, velvet and angel developed under the clarity sub-
theme were created by one participant. These metaphors concentrate on the sincere,
clear and pure characteristics of the manager:

“A manager is like a rose, because when he blooms, the beautiful scent
brings more success.”

“A manager is like an angel, because under the laws and regulations, he
tries to achieve the best things in the easiest manner for the teachers and the
students without making things harder.”

“A manager is like velvet, because he understands human psychology very
well, uses the language of “I” very comfortably and establishes empathy with
people so easily... He is fair; while talking to the students he considers them
to be specific individuals and treats them according to their developmental
stages.”

“A manager is like water, because with his clear, pure and sincere
behaviors, he makes both the teachers and the students adopt him. When he is
as clear as water, even the impossible may be reachable. When he is as
transparent, pure and clean as water, bad things turn into those which are
good and sincere...”

Efficiency
A total of 12 metaphors were listed under the efficiency main theme. Data of this
theme are given in Model 4.
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Model 4
The Metaphors Developed within the Efficiency Main Theme
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This model includes tree metaphors developed by five participants. The
metaphors plane tree, pine tree, nightingale, master, pen, candy, key, sailboat,
business manager, cook and ant were reported by one participant. The
characteristics attributed to the manager under this main theme are summarized
below:

1. Using the resources of the school effectively: “A manager is like a cook,
because by using all materials given to him accurately, at the appropriate
place and time, he should be able to cook a dish in the best manner.”

2. Having the skills of influencing people: “A manager is like a
nightingale, because he speaks very well, and when he speaks he impresses
everyone, draws attention and reaches his aim through his speech.”

3. Being open to change: “A manager is like a sailboat, because the persons
with determined visions and missions always get enough wind. They are open
to change. They do not block change.”

4. Being effective in the functioning of the school with their knowledge
and skills: “A manager is like a key, because solving the problems of the
schools, treating the teachers with a smiling face, and paying attention to
their problems all open the doors to the school in spiritual and material
terms.”

5. Being an employee loyal to the values of the school, gathering the
personnel around these values (under the branches of the trees),
having a high performance (sweet fruits): “A manager is like a tree,
because when his roots hold the soil tightly, his fruits will be delicious.”

“A manager is like a plane tree, because the bigger the plane tree is, the
larger are its branches. These large branches represent the teachers and
students of the school.”

Authority and Fear Figure

This main theme is divided into the two sub-themes of the authority and fear
figure. Data of this main theme and sub-themes are given in Model 5.
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Model 5
The Metaphors Developed within the Authority / Fear Figure Main Theme
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Under the main theme of authority, shepherd, lion, boss/employer, army
commander, dictator, master (agha) and business manager, metaphors were
developed. The characteristic attributed to the manager in the metaphors under this
sub-theme are summarized as follows:

1. Considering himself as the owner of the school, and other employees
as the workers and arbitrary actions: “A manager is like a boss, because
he is the owner of the house. He arrives at and leaves the school whenever he
wants. He can do whatever he wants at school. He is the person in charge at
school. He considers himself as the owner of that position...”

“A manager is like a dictator, because he expects the teachers to be like a
machine. He does not believe that extreme situations may arise.”

“A manager is like a lion, because he wants to manage the organization
just like a lion manages the forest.”

2. Considering the school as a hierarchical organization and himself as
the top of the hierarchy: “A manager is like an army commander,
because for him, the chain of command and hierarchy are important.
Everyone should obey the hierarchy determined by the laws and should
consider their own duties and responsibilities within this hierarchal
structure.”

3. Attributing success to himself, failure to other personnel: “A manager
is like a master (agha), because for maintaining the order, the master
sustains one part of the people and sacrifices the other part. And he will never
change until he dies. When there is success, everyone says, ‘Well done
master.” In fact, although the master has done nothing to achieve this, the
success is attributed to him. Negative situations are attributed to the people.”

4. Considering differences as a threat: “A manager is like a shepherd,
because he considers the teachers and the students as a flock. He does not
support the ones who leave the flock or the ones who are different...”
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The metaphors of jail keeper, intelligence chief, scarecrow, garden scarecrow and
Venus flytrap developed under the fear figure sub-theme were reported by one
participant. The ghost metaphor was developed by three participants. These
metaphors concentrate on the view that the manager is someone to be afraid of:

“A manager is like a Venus flytrap, because he swallows the personnel he
does not agree with.”

“A manager is like a ghost, because you can never know when or where he
will appear. He can spy on you from behind the door or through the window.
He wants to know what you doing every minute...”

“A manager is like a scarecrow, because when he is in the garden, we
cannot let the children go into the garden; even we cannot go into the
garden.”

“ A manager is like an intelligence chief, because he knows everything.”

“A manager is like a jail keeper, because he constantly watches the
teachers. He considers them as potential criminals. He has a prejudice that the
teachers always think about doing less work...”

Inconsistency and Mistrust

This main theme is divided into the two sub-themes of inconsistency and
mistrust. Data of this main theme and sub-themes are given in Model 6.

Model 6
The Metaphors Developed within the Inconsistency / Mistrust Main Theme

E=] E= =
= fox charcleon cactus =
= o J wutermclon
bubbls lovel
forecast
= i ‘ 3
elastic T =
rubber = shadow
= Inconsutmcy 1
Hlastrust

= i P
empry box - Jacwe i
= L 1 i =
mmpty Gomne = pelinaam
bospil =] - =) =3

(EOCE

A total of 18 metaphors developed under the inconsistency/mistrust main theme
were reported by 27 teachers. This figure corresponds to 15.70% of 172 teachers.
Negative metaphors developed for the managers were categorized under three main
themes, and the metaphors were mostly developed under the main themes of
inconsistency /mistrust. Although the ratio of the teachers who reported metaphors
under this main theme seems to be high, it is lower than the half of the metaphors
reported under the main theme of leadership (32.56%). In other words, negative
views about school managers were significantly lower than positive views. The




Eurasian Journal of Educational Research | 65

characteristics of the metaphors under the inconsistency/mistrust main theme are
summarized below:

1. Preferring indirect communication instead of open communication: “A
manager is like a bubble level, because he knows to treat people in such a
way as to please them and therefore always acts as a mediator. Since he is
highly sensitive, the balance can be distorted at any time...”

2. Being different and more dangerous than he seems: “A manager is like
an empty frame, because it fills the room, but is just like a non-living
object.”

“A manager is like a fox, because whenever he speaks to you, there is
always work for you; otherwise, he does not talk to you.”

“A manager is like a watermelon, because when you first meet he seems
like a very good manager--just like when you buy a watermelon and think of
eating a sweet watermelon. As you get to know him, you understand that he
is quite the opposite; he is a chatterer and liar.”

3. Not having a consistent personality, behaving upon his interests: “A
manager is like a chameleon, because you can not know what kind of a
reaction he will give towards events. He knows how to find excuses for
everything.”

“A manager is like a weather forecast, because he is never consistent; he
always changes. He is sometimes warm and soft, sometimes cloudy, and even
stormy.”

4. Being a person with whom you should be neither far nor close: “A
manager is like a hospital, because we need hospitals. But we do not want
to go to the hospital. May God keep the managers with us, but keep us away
from them.”

5. Seeking the deficient aspects of the personnel and wanting to punish:
“A manager is like a cat, because without being noticed, he enters slowly
and seeks out the deficient aspects of the teachers. You work hard, perform
your task well, but never get appreciation. However, when he finds the tiniest
mistake, he jumps on you immediately.”

6. Lacking the virtue of confessing that you lack some knowledge: “A
manager is like an elastic rubber band, because when he encounters
matters in education affairs, he begins to change the direction of what he
says.”

7. Making the personnel he works with feel anxious: “A manager is like
money, because you feel anxious when you constantly have money with you,
and you feel desperate when you have none.”

8. Instead of really participating in decision-making, having a fake
participation: “A manager is like a politician, because he looks as if his
real intention is the opinion of others. Thus, an action appears to be
commonly agreed by everyone, instead of being only his decision.”
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Passiveness

A total of 11 metaphors were listed under the passiveness main theme. Data of
this theme are given in Model 7.

Model 7
The Metaphors Developed within the Passiveness Main Theme
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The 11 metaphors developed under the passiveness main theme concentrated on
the view that since the manager fails to develop a vision for the school, he can be
easily influenced by others and can do things that have no aim.

“A manager is like a rabbit, because he is a coward and fearful. When
required, he cannot defend himself or his employees.”

“A manager is like a hen, because you can point him in a certain direction,
but he only extends his head towards the incidents while never getting
involved.”

“A manager is like a sheep, because you can send him anywhere you
want...”

“A manager is like a tree cricket, because he talks constantly, particularly
in the meetings, and never gets exhausted.”

“A manager is like a worthless metal, because he is directly influenced by
all kinds of negative things around him. He tends to lose his essence quite
easily.”

“A manager is like a zero, because he is sometimes an identity element and
sometimes like the zero property in multiplication operations.”

“A manager is like a civil servant, because he does not possess mental
Alexibility; he does not question a task assigned to him and tries to fulfill that
specific task.”

Conclusion and Discussion

One hundred seventy-two participants developed 95 metaphors about school
managers. These metaphors were grouped under seven main themes. Four of these
main themes comprised a total of 53 metaphors developed by 111 teachers, which
emphasized the positive attitude, behaviors and roles of the managers. The
remaining three main themes contained 42 metaphors developed by 61 teachers, and
these metaphors concentrated on the negative attitude, behavior and roles of the
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managers. The common characteristics of the metaphors were developed under the
following main themes.

According to the metaphors of the support/protection main theme, a school
manager is a source of information, helps in solving the problems of the school,
supports the teachers when needed, and has specialized knowledge of education and
teaching. According to the metaphors grouped under the leadership main theme, a
school manager leads and guides the school community, enables the school to
function in harmony and cooperation, and does not discriminate between the
personnel. He makes efforts to develop and achieve the goals of the school, plays a
key role in the management process by undertaking responsibility, and includes the
school community in decision making. He uses his responsibilities and gives
importance to information relationships. According to the metaphors of
objectivity/clarity, a school manager treats the personnel fairly, reflects all
characteristics of the school in his personality, and is a sincere, honest and pure-
hearted person. According to the metaphors of efficiency, a school manager effectively
uses the resources of the school. Using the power to influence people, he enables
them to fulfill their responsibilities, is open to change, and plays the role of a leader
in solving problems. With his knowledge and skills, he has an important role in the
functioning of the school, is loyal to the values of the school, and has a high
performance, which gathers his personnel around these values.

According to the metaphors of authority/fear figure, a school manager considers
himself to be the owner of the school and other personnel as paid workers. He is
arbitrary in his actions, wants to be the only decision-making authority over the
resources of the school, and considers the school as a hierarchical organization and
himself at the top of this hierarchy. He attributes success to himself and failure to
others, considers differences as a threat, and is someone to be afraid of. According to
the metaphors of the inconsistency-mistrust main theme, a school manager prefers
indirect rather than direct communication, is different and more dangerous than he
seems, does not have a consistent personality, never shows his real personality, and
is always phony. He is a person that one should neither be too close to nor too far
from. He seeks the weaknesses of the personnel and likes to punish them. He lacks
the virtue of confessing that he lacks knowledge, and his existence makes the
personnel feel uneasy. Instead of really involving the personnel in decision-making,
he only pretends to include them. According to the metaphors of the passiveness main
theme, a school manager fails to develop a vision for the school, and thus, is easily
influenced by others; he conducts pointless activities.

Lakoff and Johnson (2005) reported that metaphors can create realities,
particularly social realities. In other words, metaphors can pave the way for future
actions. Actions are adapted to the developed metaphors, and when required, the
power of the metaphor that will make the experience consistent will increase. In this
sense, metaphors can be self-sufficient prophecies. The teachers who develop
positive and secure metaphors about their managers are expected to have secure
actions, while the teachers who develop negative metaphors about their managers
are expected to have actions that are based on insecurity. The findings indicated that
the majority of teachers” actions were secure (64.53% of the teachers of 55.79% of the
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metaphors). This is a satisfactory finding in terms of school management. The fact
that the managers who did not receive management training before their service
established a security in their relationships with the teachers can be explained by
their self-development during their management experience.

It can be suggested that the school managers who develop secure relationships
with the teachers play the role of school leaders. Balc1 (2007) emphasized that schools
with leaders who motivate others and have a broad vision about education can
become effective. In this context, an effective leader exhibits strong leadership in
education issues, clearly describes his expectations of the students and teachers, and
involves the teachers in decision-making about their classes. From this aspect, it can
be suggested that primary schools in Turkey are effective schools. However, it can be
suggested that reasons such as a high number of students in these schools, limited
financial resources and absences reduce the effectiveness of the schools.

Metaphors develop thinking and creativity and lead our behaviors (Weick, 2003),
illuminate, and guide us (Saban, 2004). The number of negative metaphors
developed by primary school teachers about their managers was not low (35.47% of
the teachers of 44.21% of the metaphors). It is thought that the teachers develop these
metaphors due to an insecure environment at school resulting from the manager’s
behavior. In this case, the practice of school managers only receiving in-service
training for their occupation should be questioned. When school managers do not
receive management education before becoming a manager, there is little to be done
if the manager is reluctant to improve himself. In the situation where a manager has
a low performance, and there are no serious sanctions to be imposed on him, any
improvement in the manager’s performance is dependent on whether he chooses to
undertake development. The elimination of this arbitrariness in practice can only be
possible through the provision of management training before candidates take up
management positions.
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Ogretmelerin Kendi Miidiirleri Hakkinda Geligtirdikleri Metaforlar
(Ozet)

Problem Durumu: Egitim lideri olarak okul y6neticisinin, 6gretmenler arasindaki grup
iliskilerini giiclendirme, egitim ve okulun amaglarin gelistirme, 6grenme i¢in ihtiyag
duyulan kaynaklari saglama ve 6gretmenleri denetleyip degerlendirme rollerini
yerine getirmesi beklenir. Bu rollerin yerine getirilebilmesi icin yoneticinin, okula
sikint1 veren sorunlarla ilgili olarak 6gretmenlerle iyi iletisim kurmasi zorunlu hale
gelir. Okul yoneticiligi, okul orgiitiinti, biitiin paydaslar1 ile birlikte, yeterince
tanimayi, orgiittin varligini stirdiirmeyi ve gerekli durumlarda orgiitii yeniden
sekillendirmeyi gerektirmektedir. Orgiitii tanima ve sekillendirmede kullanilan etkili
araclardan biri de metaforlardir. Metaforlarin kendisine ait giiclii ve zayif yonleri
bulunmaktadir. Orgiit metaforlarinin zayif yonleri yoneticilere, 6rgiit calisanlarmin
kars1 karsiya olduklar tuzaklar konusunda ipuglar1 vermektedir. Son yillarda, sosyal
bilimlerde yapilan metafor teori ve analizlerindeki gelismelerin yaninda, crgtitsel
yasamdaki dil ve soylevin roliinti aciklayan teorik ve deneysel calismalar, dilde ve
diisiincede, ozellikle dilbilimde, metafor tizerinde yogun calismalar yapilmaktadir.
Metaforlarin  bilimde kuram olusturmada, orgiitlerin stratejik yonelimlerini
degistirmede, calisanlarin calistiklar: 6rgiitleri nasil algiladiklari, 6rgiitsel degisimi
aciklamakta nasil ayni gorevi gordiikleri konularinda ¢ok sayida calisma vardir.

Metafor, kavramsal anlamda yiiksek diizeyde soyut, karmasik veya kuramsal bir
olguyu anlamada ve acitklamada ise yarayan giiclii zihinsel bir aractir. Metaforun
Ozii, bir tiir seyi baska tiir bir seye gore anlamak ve tecriibe etmektir. Metaforlar,
cogunlukla olaylari, eylemleri, faaliyetleri ve durumlar1 kavramak icin kullanilr.
Metaforun kendisi ile arag¢ arasinda bir “kaynak” alan ve bir “hedef” alan vardir.
Metafor, kaynak alanin hedef alan {izerine yansimasindan ibarettir. Metaforik
deyimler alip kullanilan alan “kaynak alan”, bu sekilde anlasilmasi saglanan
kavramsal alan ise “hedef alan” olarak tanimlanmaktadir. Kaynak alani kullanmanin
nedeni, hedef alan1 daha iyi anlasilir kilmaktir.

Arastirmamin Amaci: Bu arastirmanin amaci ilkdgretim okullarinda gorev yapan
ogretmenlerin “miidiir” kavramina iliskin algilarint metaforlar araciligiyla ortaya
cikarmak ve bu kavrama iliskin olarak metaforlar1 ortak 6zellikleri bakimindan ana
temalar altinda toplamaktir.

Arastirmamin  Yontemi: Bu arastirma, nitel arastirma yaklasimi cercevesinde
tasarlanmustir. Nitel arastirma yaklasimi, arastirmacinin esnek olmasini, toplanan
verilere gore arastirma stirecini yeniden bi¢imlendirmesini ve tiimevarima dayal1 bir
yaklasim  izlemesini gerektirmektedir. Bu cercevede, ilkogretim  okulu
ogretmenlerinin kendi yoneticilerine iliskin olarak metaforlar gelistirilmesi istenmis,
gelistirilen bu metaforlar belli ana temalar altinda toplanarak yorumlanmuistir.
Arastirmanin ¢alisma grubu 2008 - 2009 ogretim yilinda Tiirkiye'de Elazig,
Diyarbakir, Batman, Sanliurfa, Kahramanmaras ve Gaziantep illerinde goérev yapan
ogretmenlerden olusmaktadir. Bu illerde gorev yapan 6gretmenlerden 202 adet yazil
goriisme formu geri donmiis, bu formlardan 30 tanesi degerlendirme kapsami
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disinda tutulmus, 172 form degerlendirmeye alinmustir. Arastirma verileri, bir
yonerge ve bir agik uclu sorudan olusan, yazili goriisme formu ile toplanmustir.
Yonergede formun nasil doldurulacag: aciklanmustir. Agik uglu soru ise “Mudir
.......... gibidir; ctinkd..............” seklinde olusturulmustur. Katilimcilardan birinci
bosluga midir ile ilgili bir metaforu, ikinci bosluga ise bu metaforun nedenini
yazmalari istenmistir.

Arastirmamin Bulgulari: Katilimcilar tarafindan gelistirilen 95 adet metafor yedi ana
tema altinda toplanmustir. Gelistirilen metaforlar belirlenen ana temalardan uygun
birine yerlestirilmis, ana temalar da alt temalara ayrilmis, bazen bu alt temalarin da
alt temalar1 olusturulmustur. Bu temalar altinda gelistirilen metaforlar sunlardir:

Destekleme ve koruma ana temas: kendi igerisinde iki alt temaya ayrilmaktadir.
Destekleme alt temasinda gokytizii, bagsbakan, dergédh ve uzman ve egitim uzmani;
koruma alt temasinda dag, kale, kapi, aile reisi, dede, amca, agabey ve baba
metaforlar1 gelistirilmistir. Liderlik ana temasi altinda; lider, rehber, danisman,
koordinator, yonetmen, teknik direktor, irmak, beyin, komutan, takim komutani,
vizyon, kaptan, takim kaptani, gemi kaptani, sofor, giines, lokomotif, orkestra sefi,
pusula ve arkadas olmak tiizere toplam 20 metafor gelistirilmistir. Tarafsizlik ve
Duruluk ana temas1 kendi icerisinde iki alt temaya ayrilmaktadir. Tarafsizlik alt
temasinda; ayna, fren, adalet ve tart1 aleti; duruluk alt temasinda su, giil, kadife ve
melek metaforlar1 gelistirilmistir. Verimlilik ana temasi altinda; agac, ¢iar agaci, cam
agaci, biilbiil, wusta, kalem, seker, anahtar, yelkenli, islemci, asct ve karinca
metaforlar: gelistirilmistir. Otorite ve Korku Figiirii ana temasi1 kendi icerisinde iki alt
temaya ayrilmaktadir. Otorite alt temasinda aslan, coban, ordu komutan ve diktator
isletmeci, aga ve patron/isveren; korku figiirii alt temasmnda gelistirilen sinekkapan
cicek, korkuluk, bahce korkulugu, gardiyan ve istihbarat sefi metaforlar:
gelistirilmistir. Tutarsizlik ve Giivensizlik ana temas: kendi icerisinde iki alt temaya
ayrilmaktadir. Tarafsizlik alt temasinda; bukalemun, karpuz, lastik, siyasetci, kaktiis,
hava durumu, golge, sa¢ ekmegi, trafik polisi, yapay ogretmen, naneli seker, para,
hastane, bos gerceve, bos kutu, su terazisi, kedi, tilki metaforlar1 gelistirilmistir.
Pasiflik ana temast kapsaminda gelistirilen metaforlar tavsan, tavuk, horoz, koyun,
crcir bocegi, degersiz metal, sifir, memur, réomork, ¢ocuk ve geri doniisiim
kutusudur. Aragtirmanm Sonuglari ve Onerileri: Aragtirma bulgular incelendiginde,
katilimer 172 ilkogretim okulu ogretmenin, okul miidiirlerine yonelik olarak 95
metafor gelistirdikleri gortilmektedir. Gelistirilen metaforlar yedi ana tema altinda
toplanmaktadir. Bu ana temalarin ilk doérdiinde midiirlere yonelik olarak 111
Ogretmen tarafindan gelistirilen ve miidiirlerin olumlu tutum, davranis ve rollerine
vurgu yapan 53 metafor gelistirilmistir. Son {i¢ ana temada ise 61 Ggretmen
tarafindan gelistirilen ve daha ¢ok miidiirlerin olumsuz tutum, davranis ve rollerine
vurgu yapan 42 metafor yer almaktadir. Miidiiriin olumlu yénlerine vurgu yapan ilk
dort ana temada yer alan metaforlarin sayist 53 olup gelistirilen toplan 95 metaforun
% 55,79'unu, bu metaforlar1 gelistiren 6gretmenlerin sayist 111 olup toplam 172
Ogretmenin % 64,53’tnii olusturmaktadir.  Gelistirilen metaforlar, gelecekteki
eylemlere yol gosterebilirler. Eylemler, gelistirilen metaforlara uydurulur, boylece
yeri geldiginde tecriibeyi tutarli kilacak metaforun giicii artar. Bu anlamda
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metaforlar kendi kendine yeterli kehanetler olabilir. Yoneticisi hakkinda olumlu ve
giivene dayalt metaforlar gelistiren dgretmenlerin eylemlerinin giivene, aksi yénde
metafor gelistiren Ogretmenlerin eylemlerinin ise giivensizlife dayali olmasi
beklenir. Okul yoneticilerinin mesleksel yeterliginin artmasi durumunda,
miidiirlerin olumlu tutum, tavir ve davramslarina yonelik metaforlarin artmasi
beklenir.

Anahtar Sozciikler: Ogretmen, miidiir, metafor, miidiir metaforlari.





