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Abstract 

Problem Statement: Schooling constitutes a significant interest area for 

have various expectations from the schooling system. As expectations of 

external forces influence the school system, the values, beliefs, attitudes 

and perceptions of those working within the school affect the internal 

workings of schools and contribute to the general conception of what 

school is for the society. This study stems from the idea that school 

perceptions of actors within the schooling system may help us to 

understand existing school systems more effectively. Because of their 

significant role in the Turkish schooling system, the present study 

investigates p

metaphorical images.  

Purpose of Study: The purpose of this study is to understand how primary 

education 

of Turkey through the help of metaphorical images.  

Methods: The sample of the study consists of 150 primary education 

supervisors from 17 different provinces in Turkey. Supervisors who 

participated in an in-service training program as a part of the 

 

Education that was carried out in Mersin during May June 2008 were 

given a questionnaire asking them to describe their metaphorical images 

of school. Data collected through questionnaires were content analyzed. 

Findings and Results: Analyses of the metaphorical images, produced by 

150 primary education supervisors to describe school, revealed 8 

metaphorical groups. These are named as follows: school as a production 

unit, an organization with lost goals, a part of life, a world of growth and 
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development, a place of discipline and authority, a family atmosphere, a 

place of knowledge transmission and an institution shaping society. 

Overall review of the metaphorical groups provides information about the 

problems and difficulties faced by the Turkish educational system and 

whether it functions as expected or not. 

Conclusions and Recommendations: Analysis of metaphorical perceptions of 

school provided a chance to understand both positive and contradictory 

dimensions in schooling. An overall evaluation of the results indicated 

that primary education supervisors had serious criticisms about the 

mechanical functioning of the existing educational system in Turkey in 

which students have become passive participants and schools have acted 

.  Fundamental functions of the schools were found 

to be the transmission of knowledge, shaping society and cultivation of 

young people. It was also found that schools had a highly disciplined, 

authoritarian atmosphere. The results of this study may help policy-

makers to have an insight into the educational system in Turkey, its 

functional and dysfunctional dimensions. In addition, the results may 

provide information for teacher, principal and supervisor training 

programs.  

Keywords: School metaphors, metaphor, primary education supervisors, 

school perceptions  

 

The roles and functions of schools have been debated over the centuries since the 

establishment of public education. Teaching the basic skills, knowledge and values 

that are necessary for the industrial division of labor and training young generations 

as citizens have become the major functions ascribed to school systems, leading to 

the rise of large educational systems. Schools appear to have both conservative and 

developmental roles at the same time. While schools are expected to transmit and 

preserve existing cultural values, traditions and norms, they also support the 

development of society (Kowalski, 2003).  

Although the idea of school as an essential mechanism for maintaining the 

existing social order is shared among the major approaches to the relationship 

between school and modern society, there are competing explanations since these 

major traditions have different definitions of social order. For example, in the 

functionalist tradition schools are the essential mechanisms for preserving modern 

society by transmitting some basic conceptions, values and norms to young 

generations and training for some specialization in the division of labor. However, 

conflict theorists emphasize the idea that schools reproduce the relations of 

production, which cause the hierarchical, autocratic system of labor (Blackledge & 

Hunt, 1991).  

Unlike the functionalist or conflict theorists, theorists employing a third 

interpretive approach do not present a global political argument about the role of 

schools in society, but instead believe that there are many different roles that schools 
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play in different societies and social contexts. Interpretive theorists focus on the 

cultural framework of particular schools. They try to understand the ways in which 

individuals understand and act in specific social contexts rather than finding general 

laws (Feinberg & Soltis, 1992). Critical theory, on the other hand, is known as a 

response to mass education that emerged in the nineteenth century and expanded in 

the twentieth century. The main theme of the critical approach focuses on the 

 

As one of the traditional educational philosophies, perennialism perceives the 

school as an agency for cultivating rationality and the search for and dissemination of 

the truth. Essentialism, as another traditional educational philosophy, advocates the 

use of education as a civilizing agency and emphasizes the continuity between the 

knowledge and values of the past and the requirements of the present. Progressivism 

emphasizes the individual as a base for social reconstructionism. Progressivists argue 

that the goals of education should be based on the learner. Higher value should be 

-

awareness and self-identity, to their questioning, challenging and self-learning habits 

and to enhancing sensitivity. In comparison to other philosophical orientations, 

existentialism gives the highest priority to the individual and development of an 

-actualizing potentialities (Brameld, 1971; Ornstein & Levine, 2006). 

Sociologists and philosophers provide us with a theoretical framework for 

understanding schooling. 

actors within schools, on the other hand, may present an opportunity for us to better 

understand and become familiar with the existing schooling process. With the goal of 

understanding the real context through the eyes and words of participants, the 

present study aims to investigate school perceptions of primary education 

supervisors by enabling them to explain their thoughts using their everyday 

language. As Lakoff and Johnson (1980) argued, metaphorical images are part of our 

everyday speech, which pervade not only language but also thought and action, and 

are essential to human understanding. In this sense, metaphors seemed to be analytic 

and descriptive tools (Inbar, 1996

through everyday language. 

In the field of education, researchers have begun to see metaphor as a powerful 

tool that can be used to understand and to explore the current state of educational 

practices. A brief search in the international educational literature reveals the 

following research interests which employs metaphorical analysis: educational 

change, school improvement, educational reform, educational planning (Deal, 1986; 

Schlechty & Joslin, 1986; Inbar, 1991), teacher thinking, teacher education (Berliner, 

1990; Bullough, 1991; Marchant, 1992; Dana & Pitts, 1993), school quality, staff 

development, organizational culture (Steinhoff & Owens, 1989) and classroom 

management (Weinstein, Woolfolk, Dittmeier, & Shanker, 1994).  

A review of the literature on educational studies in Turkey shows that using 

metaphorical images as data collection tools is a relatively new approach that began 

during the 1990s. Metaphorical analysis of several educational concepts seems to be 
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Saban, 2002; Cerit, 2006; Engin-

, 1999; 

constitute thematical structure of the existing literature. While primary schools and 

faculties of education constitute the main research settings of these studies, there are 

different cultures (Engin-Demir, 2007).  

Prospective teachers and primary school teachers, students, administrators and 

parents were the popular groups that researchers investigated for their metaphorical 

images. Although they are significant stakeholders of the educational system, there 

seems to be no research studying the metaphorical images that primary education 

supervisors hold about school. After new legislative arrangements, primary school 

-service training, 

supervision and assessment, investigation, and examination of teachers, 

administrators and schools in order to achieve efficient learning environments 

(MoNE, 2010). Primary school supervisors have been expected to assist in achieving 

the following goals of the national education system in coordination with teachers 

and administrators: to follow and to keep teachers and administrators informed 

about the latest advances and professional publications; to contribute to educational 

practice consistent with the law and principles of the Turkish education system; to 

examine physical learning environments and identify needs; and to carry out 

researches on educational issues such as school enrollment problems of students, 

maintaining school-environment relations and raising the efficiency of school 

personnel. With this wide range of roles and duties, primary school supervisors 

seemed to be a significant reference group for evaluating the existing structure of 

schooling in Turkey.  

In this context, the purpose of the present study is to investigate school 

perceptions of primary education supervisors in order to enhance our understanding 

of the existing school picture in Turkey. With this understanding, this study may 

present data about the strengths and weaknesses of the Turkish education system. 

The results may provide a valuable source for educational policy-makers, 

educational practitioners such as teachers and school principals, and for teacher, 

administrator and supervisor training programs. 

 

What are Metaphors?  

Metaphors are fundamental vehicles that human beings have evolved to 

understand, express, construct, and organize their world (Kliebard, 1982; Lakoff & 

Johnson, 1980; Munby, 1987; Dent-Reed & Szokolsky, 1993). That is why metaphors 

may help us to understand how people construct their realities and perceive the 

world (Munby, 1987). Since metaphors help us to explain unknown by known 

experiences (Lakoff & Johnson, 1980), they present an economical way to 
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communicate a complex idea (Crider & Crillo, 1991), help us to describe important 

features of a complex array of variables in a simple form (Morgan, 1980) and transmit 

a complete story using only one image (Dickmeyer, 1989). In addition, metaphors 

provide bold, rich and distinctive windows on the world. According to Fox, they 

offer dynamic and dramatic views beyond the surface of things, revealing their 

deeper significance (as cited in Marchant, 1992). 

The well known book Metaphors We Live By written by Lakoff and Johnson (1980) 

has contributed to the general interest in metaphors. The authors show how 

metaphors are part of our everyday speech, how they pervade not only language but 

also thought and action and how essential they are to human understanding. In fact, 

a metaphor is a process by which we view the world and lies at the heart of how we 

think and learn. Metaphors therefore seemed to be sensible analytic and descriptive 

 

There are many ways to categorize and characterize metaphors. Black (as cited in 

Leino & Drankenberg, 1993) presented two different theories or views of metaphor: 

the substitution view and the interaction view. Before sketching his own theory of 

understanding metaphors, Searle (1990) divided the existing theories into two main 

groups: the comparison theories and the interaction theories. Comparison theories 

assert that metaphorical utterances involve a comparison or similarity between two 

or more objects, while interaction theories claim that a metaphor involves a verbal 

opposition or interaction between two semantic contents. 

According to Richards, a metaphor is often, at least implicitly, considered to 

 are also used) and it refers to that of which something is 

 

Example: 

Education is like a stairway (Ortony, 1993). 

  tenor                       vehicle 

"Metaphors are useful linguistic structures that helped theorists and practitioners 

generate ideas, concepts, and theories for describing, examining, and understanding 

phenomena in education" (Bredeson, 1985, p.29). Within this perspective, metaphors 

seem to provide rich evidence on the school and education system as research tools 

as well. Both by enabling the participants such as teachers, students, school 

principals, parents and supervisors express their views and experiences on the school 

system by using everyday language and with different metaphors generated by these 

participants it may become possible to get rich data about the school system 

including both its strengths and weaknesses.   
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Method 

Research Design 

The purpose of this study is to understand how primary education supervisors 

 

both survey and qualitative methods. A questionnaire with open-ended questions 

was employed to get metaphorical images of the supervisors, and data consisting of 

the metaphorical images generated by the participants were content analyzed.  

Sample 

The sample of this study consisted of 150 primary education supervisors from 17 

different provinces in Turkey. An in-service training program as a part of the 

was carried out during May June 2008 in Mersin, Turkey. The questionnaire was 

given to 183 primary education supervisors who participated to the first week of the 

program. Blank papers and papers that did not include a complete answer were 

eliminated. Since 150 of the papers had all the criteria to be evaluated, they 

constituted the sample of the study.  

Except in three instances, participants specified the district where they worked. 

Supervisors from various districts in Central Anatolia constituted 44.66 percent of the 

sample. The rest of them came from the Mediterranean Region (35.33.9%), the 

Southeastern Anatolia Region (12.66%) and the Aegean Region (5.33%). The total 

seniority of the supervisors in this profession ranged between 2 and 40 years ( X  = 

13.87; Ss =6.30).  

Research Instruments 

A questionnaire with open-ended statements was designed to capture 

metaphorical images about school and the reason for generating such images. 

Example: 

 

 

In order to develop the form of questionnaire, the literature related to the use of a 

metaphor as a t

reviewed. In addition, the questions and results of the preliminary study carried out 

by the researcher were taken as the base. During the review of literature it was 

observed that a number of studies suggested that the use of metaphors could be a 

school (Munby, 1986; Bullough, 1991; Marchant, 1992; Weinstein et al., 1994; Inbar, 

1996). Some of these studies der

descriptive language, while others asked individuals to generate a metaphor to 

describe their beliefs and images of the teacher, teaching and the school. This study 

utilized the latter approach.  
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Validity and Reliability 

For reliability the coding stage of the data analysis was performed by the 

researcher and an independent coder. The level of agreement between independent 

coder and researcher was found as 73.68 percent. For the validity of the sample, the 

questionnaire, analyses and findings were presented in detail and quotations from 

 

Data Analysis 

Data collected through questionnaires were analyzed by following a qualitative 

method, which began by reading all the data that included metaphorical images 

produced by the participants. Then, major labels were identified and metaphorical 

images were classified according to their contextual similarity and each classified 

image group was given a name that illustrated the main theme of the group. 

Answers in the questionnaires were carefully read one by one in order to gain a 

general idea about the variety of metaphorical images stated by the respondents. 

Metaphorical images and reasoning stated by respondents were selected and written 

by using a word-processing program on a computer. Although the primary purpose 

of the questionnaires was to get metaphorical images from respondents, similes, 

analogies, descriptions and sometimes adjectives were also incorporated in the 

results in order not to miss the richness of information. Afterwards, word files were 

printed and made ready for labeling. 

Labeling was performed by the researcher and an independent coder on a sample 

of 100 questionnaires. During this stage metaphorical images were grouped 

according to their contextual similarity and the reasoning stated by respondents for 

each item. After the grouping process, different groups of metaphors were labeled 

using headings, which implied their content. After the labeling stage, a total of 150 

metaphorical images and demographical information about supervisors were loaded 

onto an Excel file. Descriptive statistics were carried out on this data. 

Example: 

metaphorical group: h and 

 

images grouped:  , , , ,

,  ,

garden, , ,  

 

Then descriptive analyses based on frequencies and percentages were carried out 

on metaphorical images clustered under each metaphorical group.  

 

Findings and Discussions 

generally observed in the studies that analyze schools metaphorically. It is common 
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to have various metaphorical descriptions of school in a specific study. This reminds 

us of what Morgan (1980) claims about the relationship between metaphor and 

organization. According to him, No one metaphor can capture the total nature of 

(p. 612). In the present study metaphors generated by primary 

education supervisors produced a multidimensional picture of the school.  

Qualitative analyses of the images produced by 150 primary education 

supervisors to describe school, have revealed 8 metaphorical groups. The frequencies 

and percentages of these metaphorical groups are shown in the following table. An 

overall review of the metaphorical groups provides information about the problems 

and difficulties facing the Turkish educational system and whether it functions as 

expected or not. 

Table 1 

 

School as  f % 
a production unit  38 25.33 
an organization with lost goals  24 16.00 
a part of life  23 15.33 
a world of growth and development  20 13.33 
a place of discipline and authority 16 10.66 
a family atmosphere 15 10.00 
a place of knowledge transmission  7 4.66 
an institution shaping society  7 4.66 
Total 150 100.00 

The results revealed that perceiving school as an organization constituted the 

 lost goals.

supervisors mentioned some positive views about the existing school system by 

referring to organizational images, a critical perspective exists mainly in both of these 

metaphorical groups.  

School as a Production Unit 

The metaphorica ,

, ,

, , , , ,

.  behind these images emphasizes the idea that our schooling 

system has a one-dimensional goal structure in which students are placed in specific 

patterns. Supervisors 

produce patterned products.  

authoritarian school atmosphere. Students are passive participants in the 

educational process. This conclusion was reached through the analyses of images 

collected under this metaphorical group and the rationales that supervisors 

developed to explain the image they used. 



                                                                                    Eurasian Journal of Educational Research       59 

  

  

While a limited number of the supervisors seem to look on mechanical processes 

of schooling with favor, the majority of them reject the idea. Critics behind the 

the classical scientific description of the assembly line or machine metaphors in 

organizational theory on which classical management theorists Taylor, Fayol and 

Weber based their theories (Morgan, 1980). This mechanical conception defines 

schooling as an organizational process in which efficient practices and procedures 

are carried out to achieve the desired goals (Bredeson, 1988). Schlechty and Joslin 

human relationships should be characterized by dominance/submission, 

 

School as an Organization with Lost Goals 

. that are covered under 

reflect a schooling system almost as an aimless 

,

institution, , , fice,

factory, , job opportunity,  a garden not working well,  ,

, , ,  ,

, , ,

Institute, inn,  .

descriptions about the existing school system in Turkey.  

As in the first metaphorical group there is an organization notion for school, but 

this time it is as an organization that has lost its basis for existence. While the first 

thematic group includes a criticism concerning the mechanical functioning of the 

school organization, criticisms in the second thematic group are related mainly to a 

schools do not have any 

, the 

school in Turkey is becoming a dysfunctional organization to which students, 

parents and teachers have a limited loyalty. They are performing their roles as 

required by laws and regulations, but with minimum expectation. This situation 

than an organization. Sergiovanni (1994) suggested changing the existing perception 

of schools as Since motivation comes from 

 

imply also that schools are 

places of chaos in which goals are not clearly defined and supervised. People in 

schools feel themselves in a place where every day they come and spend a large 

amount of time together without knowing, actually, why they are there and what 
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school only to perform their jobs like a civil servant.  It seems that parents also share 

with this role confusion. ool is defined as a 

 since parents 

and do not deal with them any more.  It was stressed by the supervisors that 

e source.

addition, according to supervisors there has been a critical change in the professional 

purposes of teachers. The goal of training young generations has been distorted 

yed.

supervisors tried to express this situation by referring to a goal shift process in the 

school system, which was a result of the existing central examination system. Schools 

ugh 

memorization education.  

School as a Part of Life 

After the main focus on school as an organization, metaphorical images that 

of school: bee hive, , ure, , ,

, , , .

Metaphorical images and explanations of the supervisors emphasize a parallel 

between social life and the school. School is almost l

where various groups of people are represented.

 

Metaphorical images collected together under this group have another 

characteristic which includes the similarities between school and society in terms of 

role differentiation and division of labor. School is an atmosphere in which 

ition, another 

emphasis in this metaphorical group describes school as a bridge to life. According to 

 

School as a World of Growth and Development 

definitions of the school that we have met both in national and international 

study on school metaphors and images. Images which have an emphasis on growth 

, , , ,

garden,  , ,  , ,

rought together. 

(Bredeson, 1988, p. 299). If the school is like a garden, flowers and fruits are the 

children being raised by the teachers. These images emphasize the functions of 

transmission of knowledge and cultivation of young people. Although these images 

seem to include a positive context, they imply a teacher- and knowledge-centered 
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school system where students become passive participants in the teaching and 

learning process. This finding indicates a consistency with the functionalist paradigm 

that perceives schools as teaching the kinds of cognitive skills and norms essential for 

the performance of later adult roles in society. Although this image seems to be a 

positive attribute, it conflicts with the principles of contemporary education which 

insist on active participation of individual learners in the process of teaching and 

learning.  

School as a Place of Knowledge Transmission 

Although many of the responses related to 

 included descriptive expressions rather than images, they were merged 

in this theme group in order not to lose information. In this theme there are common 

descriptions of the teaching and learning aspects of schooling, and the knowledge 

education home, ,

,

were gathered together. Explanations that the supervisors used to justify their 

,

place where basic skills are taught, d.

understood that the supervisors ascribe a positive meaning to these characteristics of 

the school.  

transmission of knowledge is a common perception in Turkey (Engin, 2007). This 

perception seems consistent with the basic principles of essentialist philosophy. To 

essentialists, school education is first and foremost the transmission of basic skills 

and knowledge found in the cultural heritage. As it is discussed above such an 

approach to education places knowledge and the teacher in the center of the 

teaching-learning process.   

School as a Place of Discipline and Authority 

Metaphorical analysis of school provides a chance to understand varying 

perspectives of schools. It is possible to observe both positive and contradictory 

dimensions in the schooling system at the same time. A contradictory situation 

, , ,

strict rules and authority, and a place where freedom and creativity are restricted. 

 is exercised by obsessive teachers and 

framework of rules and regulations conventional knowledge is repeated. An 

 

Illich (1985) calls school a compulsory residence with the accompaniment of 

teachers. His statement seems to be consistent with the images produced in this 

.

educational system is criticized by 

analogy of military schools. He criticizes the highly centralized, hierarchical and 
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authoritarian structure of the educational system. Kongar (1994) perceives the 

Turkish educational system as monistic, which prevents the development of free 

thought in the society.  

are the guardians. That means teachers and administrators share the same 

disciplinary and authoritarian atmosphere of the school. The issue becomes critical 

when one considers the philosophy behind the existing primary education 

curriculum, which conceives a democratic school atmosphere. Against the existing 

traditional schooling, rote memorization and authoritarian school and classroom 

management, this learner-centered educational perspective rooted in progressivism 

and constructivism, emphasizes a flexible, permissive and open-ended learning 

environment (Ornstein & Levine, 2006).  

School as a Family Atmosphere 

In ad

family atmosphere. ,

a big family. there are different descriptions such as home away 

home  (Inbar, 1996), school as a care-giving place  caring 

and safe place  ( , 2008) to represent a warm, safe and caring atmosphere 

and relations in school. Similarly, supervisors participated to the present study 

conceptualized the school by using images connoting family and relations in the 

family. They mentioned the similarities between, for example, parents and teachers, 

brothers and sisters and students in classrooms, and the atmosphere at home and at 

school. According to supervisors

them at the same time. Teachers and other school personnel have similar 

 

School as an Institution Shaping Society 

Supervisors also emphasized the transmission of culture and directing the society 

,

 

.

among the supervisors in this study is similar to suggestions of functionalist theory. 

According to functionalists, each society needs some basic similarity of thought, 

values and norms among its members if it is to continue. In addition to its 

contribution to the social and economic development, the school system maintains 

the survival of the social system as a whole by transmitting existing culture to young 

generations.  

 

Conclusions and Recommendations 

Metaphorical analysis of school provided a chance to understand both positive 

and contradictory dimensions in the schooling system. The main tendency among 

primary education supervisors was to describe school through organization-like 
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.

few of the supervisors ascribed positive aspects of an organization to the school, the 

majority of them used these metaphorical images to highlight their criticisms of 

dysfunctions in the existing school organizations. A general point in criticisms the 

supervisors have is related to the mechanical process of schooling in which 

traditional roles and relationships are experienced.  

In addition, in this study, some other problem areas related to our school system 

appeared. According to supervisors our schools include highly disciplined and 

authoritarian relations. Theis finding is consistent with the discussions on school and 

schooling in Turkey which emphasize that the current educational system is highly 

authoritarian, hierarchical and oriented to memorization (Kaya, 1993; Kongar, 1994; 

grand changes in Turkish National Education. In addition, the policy makers need to 

consider this fact and should try to realize the conditions of democratic education in 

our schools. 

Supervisors also emphasized a parallel between social life and the school. School 

.  Other positive definitions 

for the existing school system included the metaphoric

.

existing undesirable educational metaphors and the exploration of more desirable 

proposed that by supporting and disseminating positive beliefs and attitudes among 

students, teachers, parents, principals, supervisors and other social groups, the 

positive perception of school may be strengthened and become a part of societal 

,

ty,

the supervisors emphasize the basic functions of schools as cultivation of younger 

generations, shaping society and transmission of knowledge. The supervisors ascribe 

positive meaning to these functions. But when the situation is considered in terms of 

a teacher- and knowledge-centered school understanding where students become 

passive participants. Although new reforms in the Turkish educational system 

foresee schools as individual-centered learning environments, it appears that there 

has not yet developed a parallel between real experience and the goals of the 

educational system. For this reason, it can be proposed that new roles of all 

educational practitioners including teachers, school principals and primary 

education supervisors need to be reconsidered and followed for the success of 

following teachers and administrators about the latest advances in the education 

system becomes significant. 

The variety of the images produced by the supervisors suggests that school is not 

a one-dimensional institution. To make rational improvements in our educational 
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system, it may be an influential way to consider it as a whole rather than analyzing 

only the parts. The results of this study may help policy-makers to have an insight 

into the school process in Turkey, and its functional and dysfunctional dimensions. 

In addition, by considering multidimensional aspects of schools, principals and 

supervisors can identify their roles and make required changes for worthwhile 

school improvement. Moreover, these results may provide information for teacher, 

principal and supervisor training programs.  

As Bredeson (1988) stated, The use of metaphors in the field of educational 

administration is more than a creative exercise for workshops and classrooms. It is 

more than a trivialization of the complexities of leadership in schools to earthy and 

clever analogie

Metaphorical images gathered throughout 

this study and the analyses provided enough evidence that metaphorical images can 

schools more effectively.  

A review of the Turkish literature showed that prospective teachers and primary 

school teachers, students, administrators and parents were the popular groups that 

researchers investigated for their metaphorical images. A future study may be 

designed to collect information from other significant stakeholders of schools such as 

teacher education faculty members, employers and educational administrators, 

which may provide a background for future reforms in the Turkish schooling 

system. it is possible to 

say that case-based metaphorical analyses would be an effective way of studying the 

organization of single institutions. 
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