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Abstract
Problem Statement: Life satisfaction has been conceptualized as a
judgmental or cognitive component of subjective well-being. Life
satisfaction among college students is an important research area for
several reasons. Modern college students are in a transitional social
period, during which they encounter many confusions and challenges.
or training children and
adolescents and for being role models.
Purpose of Study: The purpose of the study was, first, to assess the level of
life satisfaction of prospective teachers and, second, to determine the
correlates and predictors of life satisfaction.
Methods: A total of 272 college students in Turkey participated in the
present study. All participants were recruited from different departments
of the faculty of education. The Beck Depression Inventory, The
Multidimensional Scale of Perceived Social Support, Satisfaction with Life
Scale and a demographic information form were used to gather data.
Findings and Results: The results showed that prospective teachers were
quite satisfied with their lives. The results of correlation analysis indicated
that life satisfaction was significantly and negatively correlated with
depression scores and significantly and positively correlated with
perceived social support subscores and total scores. Furthermore,
significant gender differences were found for the life satisfaction scores.
Female students scored significantly higher than male students on life
satisfaction. Moreover, the life satisfaction scores significantly differed
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probability of finding a job. Finally, stepwise regression analysis revealed
that depression, department preference, general social support, and
gender accounted for 34% of variance in life satisfaction scores.
Conclusions and Recommendations: The above findings have important
implications for mental health professionals who work with college
students. They indicate that it is important for mental health professionals
to inform students of the necessity of seeking help immediately when they
feel depressed and to help students cope with this common college
student problem. It is also important to help students develop new
support systems and establish effective interpersonal relationships.
Finally, the findings of this study may be utilized by high school
counselors. To enha
should help students enhance their self-awareness, develop career
management skills, and become aware of the links between career choice
and well-being.
Keywords: life satisfaction; prospective teachers; predictors.
Life satisfaction has been conceptualized as a judgmental or cognitive component
of subjective well-being (Pavot, Diener, Colvin, & Sandvik, 1991). Jagodzinski (2009)
has reported that life satisfaction is directly related to goals and wishes for today and
the future, as well as personal expectations of reaching or fulfilling such goals.
Several studies have been conducted on the correlates and determinants of life
satisfaction among college students. Previous research on correlates of life
satisfaction has shown that life satisfaction is significantly related to some sociodemographic variables, including socio-economic status (Chow, 2005), financial
behavior (Xiao, Tang, & Shim, 2008), marital status (Kim & McKenry, 2002), culture
(Oishi, 2006; Yetim, 2003), sleep disturbance (Arrindell, Heesink, & Feij, 1999), and
personality characteristics (Arrindell, Heesink, & Feij, 1999; Herringer, 1998). In a
recent study, Martikainen (2009) concluded that both social and personal factors are
related to levels of life satisfaction and the factors influencing these levels.
Furthermore, many researchers have attempted to determine predictors of life
satisfaction among college students. The findings of these studies have shown that
self-esteem (Cha, 20
Giannakopoulos, 1994), physical health (Pilcher, 1998), and some psychological
constructs such as optimism (Cha, 2003), emotional stability (Lounsbury, Saudargas,
Gibson, & Leong, 2005), and individualism (Yetim, 2003) are major determinants of
life satisfaction. According to Diener (1994), almost half of the variance in life
satisfaction is due to genetic variability, and traits are the strongest predictors of life
satisfaction.
Life satisfaction among college students is an important research area for several
reasons. Modern college students are in a transitional social period, during which
they encounter many confusions and challenges (Ren, 2009). Many college students
live without their families and are expected to adapt to new environments, manage
their budgets, and succeed academically. In the context of developmental tasks, they
are also expected to select a mate, get started in an occupation, take on civic
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responsibility, and so on (Havighurst, 1972). All these features of the period of higher
A number of factors that may be associated with life satisfaction during the
college years are discussed in the present study. Some of these factors can be said to
be associated with developmental features. These variables include family income,
living arrangement, department preference and estimated probability of finding a
job. Numerous studies have explored the relationship between income and life
satisfaction. In a comprehensive study, Diener and Diener (2002) concluded that
there is generally a weak correlation between income and subjective well-being and
have noted that this correlation appear to be larger in poorer nations. Veenhoven
(1995) has reported that income correlates less strongly with subjective well-being in
college student samples than in adult samples. On the other hand, some studies
conducted in Turkey have found that there are significant differences in the
subjective well-being of students, according to their perceived economic level
-Dost; 2006), and have indicated that socio-economic level is a significant
relationships between life satisfaction and living arrangement, department
preference, and estimated probability
Uskun, Demirci,
-Dost, 2007). The findings of
these studies have shown that living condition, department preference, and job
expectations or expectations for the future are significant predictors of life
satisfaction. Therefore, these variables were included in this study as possible
predictors of life satisfaction.
Another variable considered in this study is perceived social support. There are
several conceptualizations of social support, including social embeddedness,
social support was investigated, and social support was considered to be a
multidimensional concept that included support from friends, family, and significant
others. Research has shown that social support may be used by individuals as a
shield, to protect themselves from perceived pressures experienced within their
environments or situations, so that they can maintain and continue their normal
development (Lopez & Salas, 2006). In the context of the afore-mentioned
developmental issues in higher education, it can be speculated that social support
from others may play an important role in overcoming these difficulties. Although
the relationship between life satisfaction and perceived social support has been
studied extensively in elderly people (Lou, 2009), and among those who have chronic
diseases (Young, 2006), the relationship of life satisfaction to perceived social support
among younger people has been examined to a much lesser extent (Danielsen,
Oddrun, Hetland, & Wold, 2009). The few studies that exist have supported the
notion that there is a significant correlation between life satisfaction and perveived
social support (Sheldon & Hoon, 2007; Young, 2006). Consistent with previous
research, it was expected that there would be a significant positive correlation
between social support and life satisfaction among prospective teachers.
Additionally, social support was expected to be a significant determinant of life
satisfaction.
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In this study, the relationship between life satisfaction and depression was also
investigated. Previous studies on college students from a variety of nations have
shown that lower levels of depression are associated with higher levels of life
satisfaction (Durak, Senol-Durak,
al., 1996; Saunders & Roy, 2000). Consistent with the literature, in this study, it was
expected that lower depression would be associated with greater life satisfaction and
that depression would significantly predict life satisfaction among prospective
teachers.
ssed in the present study.
gender and life
satisfaction are contradictory. Although some researchers have found no significant
gender differences in college student samples (Chow, 2005), others have found that
females are more satisfied with life than males (Arrindell, Heesink, & Feij, 1999;
Joshanloo & Afshari, 2009), while yet others have found that the life satisfaction
levels of male college students are higher than those of female students (Cha, 2003).
The findings of previous research conducted in Turkey are similarly inconsistent.
satisfaction, while Yetim (2003) found that males had higher scores than females on
-Dost (2007) found that female university students scored
higher on subjective well-being than male university students. Regarding grade level
differences, in a recent study, no grade level differences were found for the life
s
satisfaction of students with higher grades appears likely to differ from the same for
students with lower grades, in some respects. Students with higher grades are more
likely to need to find a job and become independent. Also, at the end of the academic
year, they are required to pass an exam without which employment opportinities are
very limited in Turkey. For these reasons, it was expected that higher grades would
be associated with lower life satisfaction and that grades would be a significant
predictor of life satisfaction.
Several studies have explored the correlates and predictors of the life satisfaction
of college students, but few studies have focused on prospective tea
satisfaction (CihangirThus, the purpose of this study
was, first, to assess the life satisfaction levels of prospective teachers and, second, to
determine the correlates and predictors of life satisfaction. Although the experiences
of college students from the faculty of education, i.e., prospective teachers, may be
similar to those of other college students who come from other faculties, in terms of
correlates and/or determinants of life satisfaction, the strengthening of prospective
responsibility for training children and adolescents and for being role models. It can
satisfaction and
improving their wellwell-being.
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Method
Participants
University participated in the present study. Participants were selected randomly.
Four participants failed to indicate their gender. All participants were recruited from
different departments of the faculty of education, and, therefore, participants were
defined as prospective teachers. The mean age of the sample was 21.52 years old (SD
= 2.11). Socio-demographic characteristics are presented in Table 2.
Measures
Beck Depression Inventory (BDI). The BDI is a 21-item self-report questionnaire that
evaluates depressive symtomatology (Beck et al., 1961). The responses for each item
are scored on a 3-point scale, with higher scores representing higher scores on
depression. The scale was adapted into Turkish by Tegin (1980) and Hisli (1988;
current study.
The Multidimensional Scale of Perceived Social Support (MSPSS). The MSPSS was
perceptions of the adequacy of social support they receive from family, friends, and
significant others. The MSPSS has 12 items and 3 subscales. Each subscale has 4 items
(family subscale: items 1, 2, 7, 10; friend subscale: items 3, 4, 8, 12; and a significant
other subscale: items 5, 6, 9, 11). The response alternative for each item ranges from 1
(very strongly disagree) to 7 (very strongly agree), constituting a 7-point scale. For
each subscale and the total scale, higher scores indicate higher levels of perceived
social support (Zimet et al., 1988). The scale was adapted into Turkish by Eker,
Arkar,
.90, and .85 for the family subscale, friends subscale, a significant other subscale, and
the total scale, respectively, for the sample in the present study.
Satisfaction with Life Scale (SWLS). The SWLS was developed by Diener, Emmons,
Larsen, and Griffin (1985). The SWLS is perhaps the most commonly used measure of
life satisfaction. It has only 5 items, and the responses for each item range from 1
(strongly disagree) to 7 (strongly agree). Higher scores indicate higher levels of
study conducted in Turkey suggested that psychometric properties of the SWLS
were satisfactory in three separate and independent samples (Durak, Senol-Durak, &
.73.
Demographic information form. The demographic information form was prepared
by the researcher to gather information about
-demographic
monthly family income, and living status were collected. Furthermore, participants
were asked whether they preferred to study in their departments and whether they
expected to find a job after graduation.
Procedure
To collect data, a booklet was prepared by the researcher. The first part had a
cover page containing an explanation of the study, followed by a demographic
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information form. In the second part, the three scales were presented. These booklets
were given to the students in their classrooms. It took 15-30 minutes to fill out the
scales. Data collection was undertaken by the author. The study was conducted
during the 2008-2009 academic year.
Data Analysis
Prior to carrying out the main statistical analyses, all the study variables were
examined, using a variety of SPSS programs, for accuracy of data entry, missing
values, and the assumptions of multivariate analysis. Univariate outliers were
identified by inspecting z scores and graphical methods. There were no cases with
approximately normal distributions for each variable and indicated that there were
no univariate outliers. Mahalanobis distance values were examined, to identify
possible multivariate outliers. With the use of a p < .001 criterion for Mahalanobis
distance, no outliers were found (Tabachnick & Fidell, 2007). Evaluation of
assumptions of normality, linearity, and the homoscedasticity of residuals were
satisfactory. During data analysis, descriptive statistics for each of the variables were
calculated. The relationship between life satisfaction score and depression, as well as
perceived social support subscale score and total score, were examined using
Pearson correlations. Gender differences in life satisfaction scores were examined
using an independent samples t-test. To investigate whether life satisfaction scores
showed significant differences, according to grade, living status, family income,
department preference, and estimated probability of finding a job, an analysis of
variance (Oneconducted. Finally, multiple regression analysis (stepwise method) was used to
Data were processed using the
Statistical Package for the Social Sciences (SPSS, version 15.0 for Windows).

Results
Descriptive Results of the Study Variables
The means and standard deviations of the major scales are summarized in Table
1. The total mean score for the SWLS was 22.34 (SD = 6.86). The mean score was
slightly above the neutral point, indicating that prospective Turkish teachers seemed
relatively satisfied with life. Pavot and Diener (1993) have noted that on the SWLS, a
score of 20 represents the neutral point, i.e., the point at which a respondent is about
equally satisfied and dissatisfied.
Table 1
Descriptive Statistics for the Study Variables
Variables
Depression
Social support from a significant other
Social support from family
Social support from friends
General social support
Life satisfaction

M
11.28
16.40
22.75
22.88
62.03
22.34

SD
6.73
9.88
5.63
5.40
14.34
6.86

Range
0-35
4-28
4-28
4-28
22-84
5-59
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Relationship between life satisfaction and socio-demographic characterictics
An independent samples t-test revealed significant gender differences (t = 3.97, p
< .001). Female students (M = 23.42, SD = 6.75) scored significantly higher than male
students (M = 19.84, SD = 6.49) on the SWLS.
Table 2
SWLS Scores by Socio-Demographic Characteristics of Participants
Socio-demographic variables
Grade
First
Second
Third
Fourth
Academic department
Primary mathematics education
Primary school education
Psychological counseling and
guidance
Social studies education
Primary science education
Preschool education
Living arrangement
Home with family
Home with friends
Dormitory
Family income (in Turkish liras)
High (more than 3000)
Middle (1000-3000)
Low (less than 1000)
Preference for the department
The highest preference
Higher preference
Lower preference
The least preference
Estimated probabilty of finding a
job
Very high
High
Low
** p < .01; *** p < .001

M

SD

72(26.5)
46(16.9)
101(37.1)
53(19.5)

21.04
23.52
22.64
22.51

7.70
5.83
6.68
6.75

1.398

38(14.0)

21.00

6.25

2.055

36(13.2)
89(32.7)

21.36
24.16

9.00
5.62

41(15.1)
31(11.4)
37(13.6)

21.17
22.39
21.57

7.88
5.48
7.16

44(16.2)
109(40.2)
119(43.6)

21.71
22.44
22.43

5.75
7.58
6.34

.200

12(4.4)
151(55.5)
109(40.1)

22.25
22.45
22.09

7.05
6.20
7.66

.085

64(23.6)
175(64.6)
27(10.0)
6(2.2)

26.48
21.83
17.48
16.17

6.94
5.96
6.79
8.13

16.721***

82(30.2)
159(58.5)
31(11.4)

24.49
21.75
20.29

6.29
6.83
6.76

6.295**

n (%)

F

As seen in Table 2, significant differences were found in life satisfaction scores,
according to preference for department [F(3,271) = 16.721, p < .001] and estimated
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probability of finding a job [F(3,271) = 6.295, p < .01]. Participants who reported the
highest preference for their departments had higher levels of life satisfaction scores
than the other participants. On the other hand, participants who considered their jobfinding prospects to be very good had higher life satisfaction scores than those who
considered their job-finding prospects to be only good or poor. For the variables
grade, living arrangement, and family income, no significant differences in life
satisfaction score were observed.
Relationship between life satisfaction and depression, perceived social support subscales
and total scale
Pearson correlations were calculated between all the scales and are presented in
Table 3. As predicted, life satisfaction was found to be significantly and negatively
correlated with depression (r = -.47, p < .01). In other words, increased life
satisfaction was significantly correlated with decreased depression. Additionally, life
satisfaction was significantly and positively correlated with perceived social support
for the total scale (r = .39, p < .01). In terms of the subscales of the MSPSS, similarly,
life satisfaction was significantly and positively correlated with social support from
friends (r = .35, p < .01), social support from family (r = .35, p < .01), and social
support from a significant other (r = .18, p < .01). These findings indicate that
participants who reported higher levels of social support from family, friends, and
significant others, in addition to overall social support, were more satisfied with their
lives.
Table 3
Pearson correlations between all study measures
Variables
1
1. Depression
2.Support
from
significant other

2

3

4

5

6

a

.20**

-

3. Support from family

.15*
.23**
4. Support from friends
.21**
.38**
.27**
5. General social support
.78**
.63**
.32**
6. Life satisfaction
.18**
.36**
.47**
* correlation is significant at the 0.05 level (2-tailed)
** correlation is significant at the 0.01 level (2-tailed)

.66**

-

.35**

.39**

-

Predictors of life satisfaction
Stepwise multiple regression analysis was used to explore predictors of
were tested by adopting stepwise regression. With the first model, only depression
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scores were entered. The model explained 18% of observed variance ( = -.44,
p < .001). Depression was a significant predictor of the life satisfaction of prospective
teachers. Those participants who received higher depression scores were more likely
to have lower levels of life satisfaction. With the second model, preference for
department was entered, and the model explained 27% of variance. Preference for
department was the other significant predictor of life satisfaction ( = -.30, p < .001).
Those respondents who reported that they were satisfied with their departments
were more likely to have higher levels of life satisfaction. With the third model,
perceived social support was entered. This model explained 33% of variance.
Perceived overall social support was also a significant predictor of life satisfaction
( = .25, p < .001). Those respondents who perceived more social support were more
likely to have higher levels of life satisfaction. Finally, with the fourth model, gender
was entered. This model explained 34% of variance. Gender was found to be a
significant predictor of life satisfaction among prospective teachers ( = -.12, p < .05).
Females were more likely to have higher levels of life satisfaction then males.
Table 4
Results of Stepwise Regression Analyses Predicting Life Satisfaction
Predictor variables
B
SE
Step 1
Constant
27.51
.76
Depression
-.46
.06
R =.44, R =.18, Adjusted
R =.18
Step 2
Constant
32.688
1.19
Depression
-.38
.06
Preference for department
-3.20
.59
R=.53, R =.27, Adjusted
R =.27
Step 3
Constant
24.21
2.12
Depression
-.31
.06
Preference for department
-3.04
.57
General social support
.12
.03
R=.58, R =.33, Adjusted
R =.32
Step 4
Constant
27.09
2.46
Depression
-.32
.06
Preference for department
-2.95
.56
General social support
.11
.03
Gender
-1.76
.78
R=.59, R =.34, Adjusted
R =.33
* p < .05; *** p < .001



t

-.44

36.40
-7.70***

-.36
-.30

27.40
-6.57***
-5.43***

-.30
-.29
.25

11.41
-5.46***
-5.37***
4.75***

-.30
-.28
.23
-.12

11.00
-5.51***
-5.25***
4.17***
-2.25*
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Discussion
Regarding level of life satisfaction, given that the neutral point of the scale is 20.0
(Pavot & Diener, 1993), the results showed that prospective Turkish teachers were
quite satisfied with their lives. This finding is consistent with previous studies
conducted in Turkey (with means such as 21.9, 21.7, and 23.0). Compared with other
nations, the mean for Turkish students was lower than the mean for students in
western countries (who had means such as 26.2). However, the mean for Turkish
students was higher than the mean for Chinese college students (who had means
such as 16.1) and Korean college students (who had means such as 19.9). In a recent
study conducted by Joshanloo and Afshari (2009), a similar mean score (22.2) was
found for Iranian students. Indeed, previous research has found large international
differences in mean levels of life satisfaction. According to Diener, Diener, and
Diener (1995), individualism persistently correlates with subjective well-being, and
the levels of life satisfaction of college students sampled in western countries, which
have individualistic cultures, are high compared to the same in nations that have
collectivist cultures. Given this explanation, the findings of the present study support
them, Turkish culture cannot be evaluated as merely collectivistic, and the Turkish
cultural experience includes both individualistic and collectivistic features.
The results of the correlation analysis revealed that life satisfaction was
significantly correlated with depression and perceived social support. Depression
was found to be strongly and negatively correlated with life satisfaction, which
means the hypothesis that higher levels of depression would be associated with
reduced life satisfaction was supported. These results are consistent with the findings
of previous research (Durak, Senol-Durak, & Senoz, 2010; Simpson et al., 1996;
negative correlation between life satisfaction and depression. Regarding perceived
social support, the total social support scale and all three subscales were found to be
positively correlated with life satisfaction. In other words, the findings suggested
that higher levels of perceived social support are associated with higher levels of life
satisfaction. This finding is consistent with the results of earlier research (Durak,
Senol-Durak, & Senoz, 2010; Danielsen et al., 2009), suggesting that perceived social
support plays a critical role in the well-being of students.
The findings on the relationship between life satisfaction and sociodemographic
according to preference for department and estimated probability of finding a job.
Those who reported highest preference for their departments and those who
considered their job-finding prospects very good scored higher on life satisfaction.
The findings regarding preference for de
well-being is significantly related to whether they are studying in their preferred
departments. It also highlights the importance of career choice, in general. On the
other hand, consistent with expectations, the findings regarding job-finding
probabilities indicate that higher expectations of finding a job are correlated with
greater life satisfaction among prospective teachers. These results can be explained in
the context of developmental task theory. Accordi
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task theory, getting started in an occupation is a developmental task of young
adulthood. Accordingly, perceived higher employment opportunities are associated
with greater life satisfaction among prospective teachers. For the variables living
arrangement and family income, no significant differences in life satisfaction score
were observed. Regarding living arrangement, the findings of this study were
inconsistent with a previous study by Chow (2005), which found that better living
conditions were significantly and positively related to life satisfaction among
Canadian university students. This inconsistency may be partly explained by
conditions, this study assessed only the living arrangements of students.
The results for family income were inconsistent with those of previous studies by
Diener and Diener (2002) and Veenhoven (1995), who have suggested that there is a
weak correlation between income and subjective well-being. Two studies conducted
in Turkey have also found that there are significant differences in the well-being or
-Dost, 2006). This unexpected finding could be explained by the career
characteristics of participants. The teaching profession is generally recognized as a
job-guaranteed profession by Turkish students. As a result, it may be that those
students studying in the faculty of education think that they will have a regular
income in the near future and, therefore, do not much care about current family
income level. Similarly, Diener and Diener (2002) have reported that poverty during
college is often seen as a temporary state, and the influence of income is contextual,
depending on the life circumstances of the respondents being studied. For these
reasons, a significant relationship between family income and life satisfaction may
not exist. However, the argument expressed here needs to be supported by future
research.
The present study also examined gender and grade differences in relation to level
of life satisfaction. Regarding gender differences, females appeared to have higher
life satisfaction scores than males. This result is consistent with several previous
-Dost, 2007). It is also
sex differences in well-being are slight, but when differences are observed, women
usually report higher subjective well-being. On the other hand, contrary to
expectations, differences in grades were observed to produce no significant effects on
level of life satisfaction. It was expected that lower grades would be associated with
greater life satisfaction, a hypothesis based on the notion that higher grades could be
associated with greater difficulties related to graduation. The unexpected results
obtained can be explained, perhaps, as due to unforeseen lower grades. Further
research is needed to examine the effects of grade differences on life satisfaction in
different and larger samples.
Finally, the present study aimed to determine predictors of life satisfaction
among prospective teachers. Stepwise regression analysis revealed that depression,
department preference, general social support, and gender were the most significant
predictors of life satisfaction among prospective teachers. Depression appeared to be
the most important predictor of life satisfaction. Department preference was another
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predictor of life satisfaction and was found to be the most important sociodemographic variable contributing to life satisfaction. As noted in the variance
analysis results, this finding highlights the importance of career choice. Differences
between the students who reported the highest departmental preference and the
students who reported the least preference were quite remarkable (26.5 and 16.2,
antly affect
their life satisfaction. As predicted, overall social support was also found to be a
significant predictor of life satisfaction. This finding supports previous findings,
which have shown that perceived social support plays a critical role in the well-being
of students (Danieldsen et al., 2009). Finally, gender appeared to be a significant
predictor of life satisfaction. This finding is consistent with a study by Joshanloo and
Afshari (2009), who found that sex significantly predicted life satisfaction, showing
that female students were more satisfied with their lives than male students. On the
other hand, this finding is inconsistent with a previous study by Chow (2005), who
found that sex was not a significant predictor of life satisfaction. Although
depression, department preference, perceived social support, and gender together
explain a significant amount of variance in life satisfaction, a large amount of
variance remains unexplained. Future research is suggested to investigate other
variables that predict the life satisfaction of prospective teachers, as well as other
college students.
The findings of this study have important implications for mental health
professionals who work with college students. According to the results outlined
above, regarding the relationship between life satisfaction and depression, it is
satisfaction to inform students of the importance of seeking help immediately when
they feel depressed and to help students cope with this common college student
problem. What is more, mental health professionals should help students develop
new support systems and establish effective interpersonal relationships. Many
college students have left their families and close friends, which can lead to
maladaptive feelings. Furthermore, campus counselling and guidance services, as a
main source of social support, should help students during the transitional college
period. Finally, the findings of this study may be utilized by high school counselors,
as they broadly indicate the importance of vocational counseling and guidance
services. According to the results, high school counselors seeking to enhance
their self-awareness, develop
career management skills, and become aware of the links between career choice and
well-being.
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