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Abstract
Problem Statement: Life satisfaction has been conceptualized as a
judgmental or cognitive component of subjective well-being. Life
satisfaction among college students is an important research area for
several reasons. Modern college students are in a transitional social
period, during which they encounter many confusions and challenges.
Strengthening prospective teachers’ life satisfaction is particularly
essential, in light of teachers’ responsibility for training children and
adolescents and for being role models.
Purpose of Study: The purpose of the study was, first, to assess the level of
life satisfaction of prospective teachers and, second, to determine the
correlates and predictors of life satisfaction.
Methods: A total of 272 college students in Turkey participated in the
present study. All participants were recruited from different departments
of the faculty of education. The Beck Depression Inventory, The
Multidimensional Scale of Perceived Social Support, Satisfaction with Life
Scale and a demographic information form were used to gather data.
Findings and Results: The results showed that prospective teachers were
quite satisfied with their lives. The results of correlation analysis indicated
that life satisfaction was significantly and negatively correlated with
depression scores and significantly and positively correlated with
perceived social support subscores and total scores. Furthermore,
significant gender differences were found for the life satisfaction scores.
Female students scored significantly higher than male students on life
satisfaction. Moreover, the life satisfaction scores significantly differed
according to participants’ preferences for department and estimated
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probability of finding a job. Finally, stepwise regression analysis revealed
that depression, department preference, general social support, and
gender accounted for 34% of variance in life satisfaction scores.
Conclusions and Recommendations: The above findings have important
implications for mental health professionals who work with college
students. They indicate that it is important for mental health professionals
to inform students of the necessity of seeking help immediately when they
feel depressed and to help students cope with this common college
student problem. It is also important to help students develop new
support systems and establish effective interpersonal relationships.
Finally, the findings of this study may be utilized by high school
counselors. To enhance students’ life satisfaction, high school counselors
should help students enhance their self-awareness, develop career
management skills, and become aware of the links between career choice
and well-being.
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Life satisfaction has been conceptualized as a judgmental or cognitive component
of subjective well-being (Pavot, Diener, Colvin, & Sandvik, 1991). Jagodzinski (2009)
has reported that life satisfaction is directly related to goals and wishes for today and
the future, as well as personal expectations of reaching or fulfilling such goals.
Several studies have been conducted on the correlates and determinants of life
satisfaction among college students. Previous research on correlates of life
satisfaction has shown that life satisfaction is significantly related to some socio-
demographic variables, including socio-economic status (Chow, 2005), financial
behavior (Xiao, Tang, & Shim, 2008), marital status (Kim & McKenry, 2002), culture
(Oishi, 2006; Yetim, 2003), sleep disturbance (Arrindell, Heesink, & Feij, 1999), and
personality characteristics (Arrindell, Heesink, & Feij, 1999; Herringer, 1998). In a
recent study, Martikainen (2009) concluded that both social and personal factors are
related to levels of life satisfaction and the factors influencing these levels.
Furthermore, many researchers have attempted to determine predictors of life
satisfaction among college students. The findings of these studies have shown that
self-esteem (Cha, 2003; Chow, 2005 Cecen, 2008), depression (Hong &
Giannakopoulos, 1994), physical health (Pilcher, 1998), and some psychological
constructs such as optimism (Cha, 2003), emotional stability (Lounsbury, Saudargas,
Gibson, & Leong, 2005), and individualism (Yetim, 2003) are major determinants of
life satisfaction. According to Diener (1994), almost half of the variance in life
satisfaction is due to genetic variability, and traits are the strongest predictors of life
satisfaction.

Life satisfaction among college students is an important research area for several
reasons. Modern college students are in a transitional social period, during which
they encounter many confusions and challenges (Ren, 2009). Many college students
live without their families and are expected to adapt to new environments, manage
their budgets, and succeed academically. In the context of developmental tasks, they
are also expected to select a mate, get started in an occupation, take on civic
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responsibility, and so on (Havighurst, 1972). All these features of the period of higher
education may have an impact on students’ life satisfaction.

A number of factors that may be associated with life satisfaction during the
college years are discussed in the present study. Some of these factors can be said to
be associated with developmental features. These variables include family income,
living arrangement, department preference and estimated probability of finding a
job. Numerous studies have explored the relationship between income and life
satisfaction. In a comprehensive study, Diener and Diener (2002) concluded that
there is generally a weak correlation between income and subjective well-being and
have noted that this correlation appear to be larger in poorer nations. Veenhoven
(1995) has reported that income correlates less strongly with subjective well-being in
college student samples than in adult samples. On the other hand, some studies
conducted in Turkey have found that there are significant differences in the
subjective well-being of students, according to their perceived economic level
(Tuzgol-Dost; 2006), and have indicated that socio-economic level is a significant
predictor of life satisfaction (Dilmac¢ & Eksi, 2008). Previous studies addressing
relationships between life satisfaction and living arrangement, department
preference, and estimated probability of finding a job are limited (Giindogar, Giil,
Uskun, Demirci, & Kegeci, 2007; Chow, 2005; Tuzgol-Dost, 2007). The findings of
these studies have shown that living condition, department preference, and job
expectations or expectations for the future are significant predictors of life
satisfaction. Therefore, these variables were included in this study as possible
predictors of life satisfaction.

Another variable considered in this study is perceived social support. There are
several conceptualizations of social support, including social embeddedness,
received support, and perceived support (Barrera, 1986). In this study, “perceived”
social support was investigated, and social support was considered to be a
multidimensional concept that included support from friends, family, and significant
others. Research has shown that social support may be used by individuals as a
shield, to protect themselves from perceived pressures experienced within their
environments or situations, so that they can maintain and continue their normal
development (Lopez & Salas, 2006). In the context of the afore-mentioned
developmental issues in higher education, it can be speculated that social support
from others may play an important role in overcoming these difficulties. Although
the relationship between life satisfaction and perceived social support has been
studied extensively in elderly people (Lou, 2009), and among those who have chronic
diseases (Young, 2006), the relationship of life satisfaction to perceived social support
among younger people has been examined to a much lesser extent (Danielsen,
Oddrun, Hetland, & Wold, 2009). The few studies that exist have supported the
notion that there is a significant correlation between life satisfaction and perveived
social support (Sheldon & Hoon, 2007; Young, 2006). Consistent with previous
research, it was expected that there would be a significant positive correlation
between social support and life satisfaction among prospective teachers.
Additionally, social support was expected to be a significant determinant of life
satisfaction.
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In this study, the relationship between life satisfaction and depression was also
investigated. Previous studies on college students from a variety of nations have
shown that lower levels of depression are associated with higher levels of life
satisfaction (Durak, Senol-Durak, & Senoz, 2010; Giindogar et al., 2007; Simpson et
al., 1996; Saunders & Roy, 2000). Consistent with the literature, in this study, it was
expected that lower depression would be associated with greater life satisfaction and
that depression would significantly predict life satisfaction among prospective
teachers.

Finally, participants’ genders and grades were assessed in the present study.
Previous studies on the correlation between college students’ gender and life
satisfaction are contradictory. Although some researchers have found no significant
gender differences in college student samples (Chow, 2005), others have found that
females are more satisfied with life than males (Arrindell, Heesink, & Feij, 1999;
Joshanloo & Afshari, 2009), while yet others have found that the life satisfaction
levels of male college students are higher than those of female students (Cha, 2003).
The findings of previous research conducted in Turkey are similarly inconsistent.
Giindogar et al. (2007) reported that females had higher scores than males on life
satisfaction, while Yetim (2003) found that males had higher scores than females on
life satisfaction. Tuzgpl-Dost (2007) found that female university students scored
higher on subjective well-being than male university students. Regarding grade level
differences, in a recent study, no grade level differences were found for the life
Satisfaction of teacher candidates (Sahin, 2010). On the other hand, the life
satisfaction of students with higher grades appears likely to differ from the same for
students with lower grades, in some respects. Students with higher grades are more
likely to need to find a job and become independent. Also, at the end of the academic
year, they are required to pass an exam without which employment opportinities are
very limited in Turkey. For these reasons, it was expected that higher grades would
be associated with lower life satisfaction and that grades would be a significant
predictor of life satisfaction.

Several studies have explored the correlates and predictors of the life satisfaction
of college students, but few studies have focused on prospective teachers’ life
satisfaction (Cihangir-Cankaya, 2009; Sahin, 2010). Thus, the purpose of this study
was, first, to assess the life satisfaction levels of prospective teachers and, second, to
determine the correlates and predictors of life satisfaction. Although the experiences
of college students from the faculty of education, i.e., prospective teachers, may be
similar to those of other college students who come from other faculties, in terms of
correlates and/or determinants of life satisfaction, the strengthening of prospective
teachers’ life satisfaction is a particularly important issue because of their
responsibility for training children and adolescents and for being role models. It can
be speculated that having knowledge about prospective teachers’ life satisfaction and
improving their well-being will partially contribute to improving new generations’
well-being.
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Method

Participants

A total of 272 college students (191 female and 77 male) from Dokuz Eyliil
University participated in the present study. Participants were selected randomly.
Four participants failed to indicate their gender. All participants were recruited from
different departments of the faculty of education, and, therefore, participants were
defined as prospective teachers. The mean age of the sample was 21.52 years old (SD
= 2.11). Socio-demographic characteristics are presented in Table 2.

Measures

Beck Depression Inventory (BDI). The BDI is a 21-item self-report questionnaire that
evaluates depressive symtomatology (Beck et al., 1961). The responses for each item
are scored on a 3-point scale, with higher scores representing higher scores on
depression. The scale was adapted into Turkish by Tegin (1980) and Hisli (1988;
1989). The Cronbach’s alpha coefficient was found to be .80 in the current study.

The Multidimensional Scale of Perceived Social Support (MSPSS). The MSPSS was
developed by Zimet, Dahlem, Zimet, and Farley (1988) to assess individuals’
perceptions of the adequacy of social support they receive from family, friends, and
significant others. The MSPSS has 12 items and 3 subscales. Each subscale has 4 items
(family subscale: items 1, 2, 7, 10; friend subscale: items 3, 4, 8, 12; and a significant
other subscale: items 5, 6, 9, 11). The response alternative for each item ranges from 1
(very strongly disagree) to 7 (very strongly agree), constituting a 7-point scale. For
each subscale and the total scale, higher scores indicate higher levels of perceived
social support (Zimet et al., 1988). The scale was adapted into Turkish by Eker,
Arkar, and Yaldiz (2001). The Cronbach’s alpha coefficients were found to be .94, .85,
.90, and .85 for the family subscale, friends subscale, a significant other subscale, and
the total scale, respectively, for the sample in the present study.

Satisfaction with Life Scale (SWLS). The SWLS was developed by Diener, Emmons,
Larsen, and Griffin (1985). The SWLS is perhaps the most commonly used measure of
life satisfaction. It has only 5 items, and the responses for each item range from 1
(strongly disagree) to 7 (strongly agree). Higher scores indicate higher levels of
satisfaction with life. The scale was adapted into Turkish by Koker (1991). A recent
study conducted in Turkey suggested that psychometric properties of the SWLS
were satisfactory in three separate and independent samples (Durak, Senol-Durak, &
Senoz, 2010). In the present study, the Cronbach’s alpha coefficient of the scale was
.73.

Demographic information form. The demographic information form was prepared
by the researcher to gather information about participants’ socio-demographic
characteristics. Data concerning participants’ sex, grade, academic department,
monthly family income, and living status were collected. Furthermore, participants
were asked whether they preferred to study in their departments and whether they
expected to find a job after graduation.

Procedure

To collect data, a booklet was prepared by the researcher. The first part had a

cover page containing an explanation of the study, followed by a demographic
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information form. In the second part, the three scales were presented. These booklets
were given to the students in their classrooms. It took 15-30 minutes to fill out the
scales. Data collection was undertaken by the author. The study was conducted
during the 2008-2009 academic year.

Data Analysis

Prior to carrying out the main statistical analyses, all the study variables were
examined, using a variety of SPSS programs, for accuracy of data entry, missing
values, and the assumptions of multivariate analysis. Univariate outliers were
identified by inspecting z scores and graphical methods. There were no cases with
standardized scores in excess of + 3.29. Histograms of the variables revealed
approximately normal distributions for each variable and indicated that there were
no univariate outliers. Mahalanobis distance values were examined, to identify
possible multivariate outliers. With the use of a p < .001 criterion for Mahalanobis
distance, no outliers were found (Tabachnick & Fidell, 2007). Evaluation of
assumptions of normality, linearity, and the homoscedasticity of residuals were
satisfactory. During data analysis, descriptive statistics for each of the variables were
calculated. The relationship between life satisfaction score and depression, as well as
perceived social support subscale score and total score, were examined using
Pearson correlations. Gender differences in life satisfaction scores were examined
using an independent samples t-test. To investigate whether life satisfaction scores
showed significant differences, according to grade, living status, family income,
department preference, and estimated probability of finding a job, an analysis of
variance (One-Way ANOVA’s with Post Hoc Scheffe multiple comparison test) was
conducted. Finally, multiple regression analysis (stepwise method) was used to
explore predictors of participants’ life satisfaction. Data were processed using the
Statistical Package for the Social Sciences (SPSS, version 15.0 for Windows).

Results

Descriptive Results of the Study Variables

The means and standard deviations of the major scales are summarized in Table
1. The total mean score for the SWLS was 22.34 (SD = 6.86). The mean score was
slightly above the neutral point, indicating that prospective Turkish teachers seemed
relatively satisfied with life. Pavot and Diener (1993) have noted that on the SWLS, a
score of 20 represents the neutral point, i.e., the point at which a respondent is about
equally satisfied and dissatisfied.

Table 1
Descriptive Statistics for the Study Variables
Variables M SD Range

Depression 11.28 6.73 0-35
Social support from a significant other 16.40 9.88 4-28
Social support from family 22.75 5.63 4-28
Social support from friends 22.88 5.40 4-28
General social support 62.03 14.34 22-84

Life satisfaction 22.34 6.86 5-59
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Relationship between life satisfaction and socio-demographic characterictics
An independent samples t-test revealed significant gender differences (t = 3.97, p
<.001). Female students (M = 23.42, SD = 6.75) scored significantly higher than male

students (M = 19.84, SD = 6.49) on the SWLS.

Table 2

SWLS Scores by Socio-Demographic Characteristics of Participants

Socio-demographic variables n (%) M SD F
Grade
First 72(26.5) 21.04 7.70 1.398
Second 46(16.9) 23.52 5.83
Third 101(37.1) 22.64 6.68
Fourth 53(19.5) 22,51 6.75
Academic department
Primary mathematics education  38(14.0) 21.00 6.25 2.055
Primary school education
Psychological counseling and 36(13.2) 21.36 9.00
guidance 89(32.7) 24.16 5.62
Social studies education
Primary science education 41(15.1) 21.17 7.88
Preschool education 31(11.4) 22.39 5.48

37(13.6) 21.57 7.16

Living arrangement
Home with family 44(16.2) 21.71 575 .200
Home with friends 109(40.2) 22.44 7.58
Dormitory 119(43.6) 22.43 6.34
Family income (in Turkish liras)
High (more than 3000) 12(4.4) 22.25 7.05 .085
Middle (1000-3000) 151(55.5) 22.45 6.20
Low (less than 1000) 109(40.1) 22.09 7.66
Preference for the department
The highest preference 64(23.6) 26.48 6.94 16.721%*
Higher preference 175(64.6) 21.83 5.96
Lower preference 27(10.0) 17.48 6.79
The least preference 6(2.2) 16.17 8.13
Estimated probabilty of finding a
job
Very high 82(30.2) 24.49 6.29 6.295**
High 159(58.5) 21.75 6.83
Low 31(11.4) 20.29 6.76

*% p < 01 **x p < 001

As seen in Table 2, significant differences were found in life satisfaction scores,
according to preference for department [F(3,271) = 16.721, p < .001] and estimated
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probability of finding a job [F(3,271) = 6.295, p < .01]. Participants who reported the
highest preference for their departments had higher levels of life satisfaction scores
than the other participants. On the other hand, participants who considered their job-
finding prospects to be very good had higher life satisfaction scores than those who
considered their job-finding prospects to be only good or poor. For the variables
grade, living arrangement, and family income, no significant differences in life
satisfaction score were observed.

Relationship between life satisfaction and depression, perceived social support subscales
and total scale

Pearson correlations were calculated between all the scales and are presented in
Table 3. As predicted, life satisfaction was found to be significantly and negatively
correlated with depression (r = -.47, p < .01). In other words, increased life
satisfaction was significantly correlated with decreased depression. Additionally, life
satisfaction was significantly and positively correlated with perceived social support
for the total scale (r = .39, p < .01). In terms of the subscales of the MSPSS, similarly,
life satisfaction was significantly and positively correlated with social support from
friends (r = .35, p < .01), social support from family (r = .35, p < .01), and social
support from a significant other (r = .18, p < .01). These findings indicate that
participants who reported higher levels of social support from family, friends, and
significant others, in addition to overall social support, were more satisfied with their
lives.

Table 3
Pearson correlations between all study measures
Variables 1 2 3 4 5 6

1. Depression -

2.Support from a - -

significant other .20%*

3. Support from family - .15* -
23%*

4. Support from friends - 21 .38** -
27

5. General social support - 78** .63** .66** -
32%*

6. Life satisfaction - 18** .36%* .35%* .39%* -
AT

* correlation is significant at the 0.05 level (2-tailed)
** correlation is significant at the 0.01 level (2-tailed)

Predictors of life satisfaction

Stepwise multiple regression analysis was used to explore predictors of
participants” life satisfaction. The results are summarized in Table 4. Four models
were tested by adopting stepwise regression. With the first model, only depression
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scores were entered. The model explained 18% of observed variance (f=-.44,
p <.001). Depression was a significant predictor of the life satisfaction of prospective
teachers. Those participants who received higher depression scores were more likely
to have lower levels of life satisfaction. With the second model, preference for
department was entered, and the model explained 27% of variance. Preference for
department was the other significant predictor of life satisfaction (5= -.30, p <.001).
Those respondents who reported that they were satisfied with their departments
were more likely to have higher levels of life satisfaction. With the third model,
perceived social support was entered. This model explained 33% of variance.
Perceived overall social support was also a significant predictor of life satisfaction
(8= .25, p<.001). Those respondents who perceived more social support were more
likely to have higher levels of life satisfaction. Finally, with the fourth model, gender
was entered. This model explained 34% of variance. Gender was found to be a
significant predictor of life satisfaction among prospective teachers (8=-.12, p < .05).
Females were more likely to have higher levels of life satisfaction then males.

Table 4
Results of Stepwise Regression Analyses Predicting Life Satisfaction

Predictor variables B SE B t
Step 1
Constant 27.51 .76 36.40
Depression -.46 .06 -44 -7.70%**
R =.44, R2=18, Adjusted
R2=.18
Step 2
Constant 32.688 1.19 27.40
Depression -.38 .06 -.36 -6.57%**
Preference for department -3.20 .59 -.30 -5.43%**
R=.53, R2=.27, Adjusted
R2=.27
Step 3
Constant 24.21 2.12 1141
Depression -31 .06 -.30 -5.46***
Preference for department -3.04 .57 -.29 -5.37%**
General social support A2 .03 .25 4. 75%**
R=.58, R2=.33, Adjusted
R2=.32
Step 4
Constant 27.09 2.46 11.00
Depression -.32 .06 -.30 -5.51%**
Preference for department -2.95 .56 -.28 -5.25%**
General social support A1 .03 .23 4.17%x*
Gender -1.76 .78 -12 -2.25*
R=.59, R2=.34, Adjusted
R2=.33

*p < .05; ** p < .001
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Discussion

Regarding level of life satisfaction, given that the neutral point of the scale is 20.0
(Pavot & Diener, 1993), the results showed that prospective Turkish teachers were
quite satisfied with their lives. This finding is consistent with previous studies
conducted in Turkey (with means such as 21.9, 21.7, and 23.0). Compared with other
nations, the mean for Turkish students was lower than the mean for students in
western countries (who had means such as 26.2). However, the mean for Turkish
students was higher than the mean for Chinese college students (who had means
such as 16.1) and Korean college students (who had means such as 19.9). In a recent
study conducted by Joshanloo and Afshari (2009), a similar mean score (22.2) was
found for Iranian students. Indeed, previous research has found large international
differences in mean levels of life satisfaction. According to Diener, Diener, and
Diener (1995), individualism persistently correlates with subjective well-being, and
the levels of life satisfaction of college students sampled in western countries, which
have individualistic cultures, are high compared to the same in nations that have
collectivist cultures. Given this explanation, the findings of the present study support
the view previously put forward by Imamoglu and Giiltekin (1993). According to
them, Turkish culture cannot be evaluated as merely collectivistic, and the Turkish
cultural experience includes both individualistic and collectivistic features.

The results of the correlation analysis revealed that life satisfaction was
significantly correlated with depression and perceived social support. Depression
was found to be strongly and negatively correlated with life satisfaction, which
means the hypothesis that higher levels of depression would be associated with
reduced life satisfaction was supported. These results are consistent with the findings
of previous research (Durak, Senol-Durak, & Senoz, 2010; Simpson et al., 1996;
Saunders & Roy, 2000; Gindogar et al., 2007), which has reported a significant
negative correlation between life satisfaction and depression. Regarding perceived
social support, the total social support scale and all three subscales were found to be
positively correlated with life satisfaction. In other words, the findings suggested
that higher levels of perceived social support are associated with higher levels of life
satisfaction. This finding is consistent with the results of earlier research (Durak,
Senol-Durak, & Senoz, 2010; Danielsen et al., 2009), suggesting that perceived social
support plays a critical role in the well-being of students.

The findings on the relationship between life satisfaction and sociodemographic
variables showed that participants’ life satisfaction scores differed significantly,
according to preference for department and estimated probability of finding a job.
Those who reported highest preference for their departments and those who
considered their job-finding prospects very good scored higher on life satisfaction.
The findings regarding preference for department indicate that prospective teachers’
well-being is significantly related to whether they are studying in their preferred
departments. It also highlights the importance of career choice, in general. On the
other hand, consistent with expectations, the findings regarding job-finding
probabilities indicate that higher expectations of finding a job are correlated with
greater life satisfaction among prospective teachers. These results can be explained in
the context of developmental task theory. According to Havighurst's developmental
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task theory, getting started in an occupation is a developmental task of young
adulthood. Accordingly, perceived higher employment opportunities are associated
with greater life satisfaction among prospective teachers. For the variables living
arrangement and family income, no significant differences in life satisfaction score
were observed. Regarding living arrangement, the findings of this study were
inconsistent with a previous study by Chow (2005), which found that better living
conditions were significantly and positively related to life satisfaction among
Canadian university students. This inconsistency may be partly explained by
methodology. Although Chow (2005) assessed students’ satisfaction with living
conditions, this study assessed only the living arrangements of students.

The results for family income were inconsistent with those of previous studies by
Diener and Diener (2002) and Veenhoven (1995), who have suggested that there is a
weak correlation between income and subjective well-being. Two studies conducted
in Turkey have also found that there are significant differences in the well-being or
life satisfaction of students, according to their economic levels (Dilma¢ & Eksi, 2008;
Tuzgol-Dost, 2006). This unexpected finding could be explained by the career
characteristics of participants. The teaching profession is generally recognized as a
job-guaranteed profession by Turkish students. As a result, it may be that those
students studying in the faculty of education think that they will have a regular
income in the near future and, therefore, do not much care about current family
income level. Similarly, Diener and Diener (2002) have reported that poverty during
college is often seen as a temporary state, and the influence of income is contextual,
depending on the life circumstances of the respondents being studied. For these
reasons, a significant relationship between family income and life satisfaction may
not exist. However, the argument expressed here needs to be supported by future
research.

The present study also examined gender and grade differences in relation to level
of life satisfaction. Regarding gender differences, females appeared to have higher
life satisfaction scores than males. This result is consistent with several previous
studies conducted in Turkey (Sahin, Zade & Direk, 2009; Tuzgsl-Dost, 2007). It is also
consistent with Diener, Suh, Lucas, and Smith’s review (1999). They concluded that
sex differences in well-being are slight, but when differences are observed, women
usually report higher subjective well-being. On the other hand, contrary to
expectations, differences in grades were observed to produce no significant effects on
level of life satisfaction. It was expected that lower grades would be associated with
greater life satisfaction, a hypothesis based on the notion that higher grades could be
associated with greater difficulties related to graduation. The unexpected results
obtained can be explained, perhaps, as due to unforeseen lower grades. Further
research is needed to examine the effects of grade differences on life satisfaction in
different and larger samples.

Finally, the present study aimed to determine predictors of life satisfaction
among prospective teachers. Stepwise regression analysis revealed that depression,
department preference, general social support, and gender were the most significant
predictors of life satisfaction among prospective teachers. Depression appeared to be
the most important predictor of life satisfaction. Department preference was another
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predictor of life satisfaction and was found to be the most important socio-
demographic variable contributing to life satisfaction. As noted in the variance
analysis results, this finding highlights the importance of career choice. Differences
between the students who reported the highest departmental preference and the
students who reported the least preference were quite remarkable (26.5 and 16.2,
respectively). This finding indicates that students’ career choices significantly affect
their life satisfaction. As predicted, overall social support was also found to be a
significant predictor of life satisfaction. This finding supports previous findings,
which have shown that perceived social support plays a critical role in the well-being
of students (Danieldsen et al., 2009). Finally, gender appeared to be a significant
predictor of life satisfaction. This finding is consistent with a study by Joshanloo and
Afshari (2009), who found that sex significantly predicted life satisfaction, showing
that female students were more satisfied with their lives than male students. On the
other hand, this finding is inconsistent with a previous study by Chow (2005), who
found that sex was not a significant predictor of life satisfaction. Although
depression, department preference, perceived social support, and gender together
explain a significant amount of variance in life satisfaction, a large amount of
variance remains unexplained. Future research is suggested to investigate other
variables that predict the life satisfaction of prospective teachers, as well as other
college students.

The findings of this study have important implications for mental health
professionals who work with college students. According to the results outlined
above, regarding the relationship between life satisfaction and depression, it is
important for mental health professionals aiming to enhance students’ overall life
satisfaction to inform students of the importance of seeking help immediately when
they feel depressed and to help students cope with this common college student
problem. What is more, mental health professionals should help students develop
new support systems and establish effective interpersonal relationships. Many
college students have left their families and close friends, which can lead to
maladaptive feelings. Furthermore, campus counselling and guidance services, as a
main source of social support, should help students during the transitional college
period. Finally, the findings of this study may be utilized by high school counselors,
as they broadly indicate the importance of vocational counseling and guidance
services. According to the results, high school counselors seeking to enhance
students’ life satisfaction should help students enhance their self-awareness, develop
career management skills, and become aware of the links between career choice and
well-being.



Eurasian Journal of Educational Research | 83

References

Arrindell, W. A., Heesink, J., & Feij, J. A. (1999). The Satisfaction With Life Scale
(SWLS): appraisal with 1700 healthy young adults in The Netherlands.
Personality and Individual Differences, 26, 815-826.

Barrera, M., Jr. (1986). Distinctions between social support concepts, measures, and
models.  American Journal of Community Psychology, 14, 413-445.

Beck, A. T., Ward, C. H., Mendelson, M., et al. (1961). An inventory for measuring
depression. Arch Gen Psychiatry, 4, 561-571.

Cha, K. (2003). Subjective well-being among college students. Social Indicators
Research, 62, 63, 455-477.

Chow, H. P. H. (2005). Life satisfaction among university students in a Canadian
Prairie City: a Multivariate Analysis. Social Indicators Research, 70, 139-150.

Cihangir-Cankaya, Z. (2009). Ogretmen adaylarinda temel psikolojik ihtiyaclarin
doyumu ve iyi olma [The satisfaction of basic psychological needs and
subjective wellbeing of teacher candidates]. Tiirk Egitim Bilimleri Dergisi, 7(3),
691-711.

Cecen, A. R. (2008). Universite dgrencilerinde yasam doyumunu yordamada bireysel
biitiinliik (tutarlilik) duygusu, aile biitiinliik duygusu ve benlik saygis1 [Sense
of coherence, family sense of coherence and self esteem in predicting life
satisfaction among university students]. Egitimde Kuram ve Uygulama, 4(1), 19-
30.

Danielsen, A. G., Oddrun, S., Hetland, J., & Wold, B. (2009). School-related social
support and students’ perceived life satisfaction. The Journal of Educational
Research, 102, 303-318.

Diener, E. & Diener, R.B. (2002). Will Money increase subjective well-being? A
literature review and guide to needed research. Social Indicators Research, 57,
119-169.

Diener, E., Suh, E. M., Lucas, R. E., & Smith, H. E. (1999). Subjective well-being: Three
decades of progress. Psychological Bulletin, 125, 276-302.

Diener, E., Diener, M., & Diener, C. (1995). Factors predicting the subjective well-
being of nations. Journal of Personality and Social Psychology, 69, 851-864.

Diener, E. (1994). Assessing subjective well-being: Progress and opportunities. Social
Indicators Research, 31, 103-157.

Diener, E., Emmons, A., Larsen, R. J., & Griffin, S. (1985). The Satisfaction with Life.
Journal of Personality Assessment, 49(1), 71-75.

Dilmag, B. & Eksi, H. (2008). Meslek yiiksekokullarinda 6grenim goren dgrencilerin
yagsam doyumlari ve benlik saygilarinin incelenmesi. Selguk Universitesi Sosyal
Bilimler Enstitiisii Dergisi, 20, 279-289.

Durak, M., Senol-Durak, E., & Gencoz, T. (2010). Psychometric properties of the
Satisfaction with Life Scale among Turkish university students, correctional
officers, and elderly adults. Social Indicators Research, 99(3), 413-429.

Eker, D., Arkar, H., & Yaldiz, H. (2001). Cok Boyutlu Algilanan Sosyal Destek
élgegi’nin Gozden Gecirilmis Formunun Faktor Yapisi, Gegerlik ve
Giivenirligi [Factorial structure, validity, and reliability of revised form of the



84 Ash Uz Bas

Multidimensional Scale of Perceived Social Support]. Tiirk Psikiyatri Dergisi,
12, 17-25.

Giindogar, D., Giil, S. S., Uskun, E., Demirci, S., & Kecgeci, D. (2007). Universite
ogrencilerinde yagsam doyumunu yordayan etkenlerin incelenmesi
[Investigation of the predictors of life satisfaction in university students].
Klinik Psikiyatri Dergisi, 10, 14-27.

Havighurst, R.J. (1972). Developmental tasks and education (3rd ed.). New York: David
McCay.

Herringer, L. G. (1998). Facets of extraversion related to life satisfaction. Personality
and Inidividual Differences, 24, 731-733.

Hisli, N. (1989). Beck Depresyon Envanteri'nin gegerligi tizerine bir calisma [The
validity of Beck Depression Inventory]. Psikoloji Dergisi, 22, 118-126.

Hisli, N. (1989). Beck Depresyon Envanteri'nin tiniversite 6grencileri icin gegerligi,
giivenirligi [Reliability and validity of Beck Depression Inventory among
university students]. Psikoloji Dergisi, 23, 3-13.

Hong, S. M. & Giannakopoulos, E. (1994). The relationship of satisfaction with life to
personality characteristics, The Journal of Psychology: Interdisciplinary and
Applied, 128, 547-558.

[mamoglu, E. O. & Giiltekin, Y. Y. (1993). Onerilen dengelenmis toplumsal birey
modeli 1g1ginda iiniversite gencliginin sorunlar: [Problems of university youth
in the light of recemmended balanced society-individual model]. Tiirk Psikoloji
Dergisi, 8, 27-41.

Jagodzinski, W. (2009). Economic, social, and cultural determinants of life
satisfaction: are there differences between Asia and Europe? Social Indicators
Research, 92, 53-68.

Joshanloo, M. & Afshari, S. (2009). Big five personality traits and self-esteem as
predictors of life satisfaction in Iranian Muslim university students. Journal of
Happiness Studies, 12(1), 105-113.

Kim, H. K. & McKenry, P. C. (2002). The relationship between marriage and
psychological well-being: A longitudinal analysis. Journal of Family Issues, 23,
885-911.

Koker, E. (1991). Normal ve sorunlu ergenlerin yasam doyumu diizeylerinin
karsilastirilmast. Unpublished master thesis, Ankara Universitesi, Ankara.

Lopez, E. J. & Salas, L. (2006). Assessing social support in Mexican and Mexican
Ammerican High School Students. Journal of Hispanic Higher Education, 5, 97-
106.

Lou, V. W. Q. (2009). Life satisfaction of older adults in Hong Kong: The role of social
support from grandchildren. Social Indicatiors Research, 95(3), 377-391.

Lounsbury, J. W., Saudargas, R. A., Gibson, L. W., & Leong, F. T. (2005). An
investigation of broad and narrow personality traits in relation to general and
domain-specific life satisfaction of college students. Research in Higher
Education, 46, 707-729.

Martikainen, L. (2009). The many faces of life satisfaction among Finnish young
adults’. Journal of Happiness Studies, 10, 721-737.

Oishi, S. (2006). The concept of life satisfaction across cultures: An IRT analysis.
Journal of Research in Personality, 40, 411-423.

Pavot, W. and E. Diener. (1993). Review of the Satisfaction with Life Scale.
Psychological Assessment 5, 164-172.



Eurasian Journal of Educational Research | 85

Pavot, W., Diener, E., Colvin, C. R., & Sandvik, E. (1991). Further validation of the
Satisfaction With Life Scale: Evidence for the across-method convergence of
well-being measures. Journal of Personality Assessment, 57, 149-161.

Ren, W. (2009). Practice and Cognition to Strengthen College Students’ Moral
Education. International Education Studies, 2(3), 158-160.

Saunders, S. A., & Roy, C. (2000). The relationship between depression, satisfaction
with life, and social interest. South Pacific Journal of Psychology, 11, 9-15.
Sheldon, K. M. & Hoon, T. H. (2007). The multiple determination of well-being:
independent effects of positive traits, needs, goals, selves, social supports, and

cultural contexts. Journal of Happiness Studies, 8, 565-592.

Simpson, P. L., Schumaker, J. F., Dorahy, M. J., & Shrestha, S. N. (1996). Depression
and life satisfaction in Nepal and Australia. Journal of Social Psychology, 136,
783-790.

Sahin, F. S. (2010). Teacher candidates’ attitudes towards teaching profession and life
satisfaction levels. Procedia-Social and Behavioral Sciences, 2(2), 5196-5201.

Sahin, F. S., Zade, B. M., & Direk, H. (2009, Ekim). Og“retmen adaylarimin 6gretmenlik
meslegine yonelik tutum ve yasam doyum diizeyleri. 18. Ulusal Egitim Bilimleri
Kurultayinda sunulan bildiri, Ege Universitesi, Izmir.

Tabachnick, B. G. & Fidell, L. S. (2007). Using Multivariate Statistics (5th ed.). Boston:
Allyn and Bacon.

Tegin, B. (1980). Depresyonda Bilissel Bozukluklar: Beck modeline gore bir inceleme
[Cognitive distortions in depression: An investigation according to Beck
model]. Unpublished doctoral dissertation, Hacettepe Universitesi, Sosyal
Bilimler Enstitiisii, Ankara.

Tuzgol-Dost, M. (2007). Universite o6grencilerinin yasam doyumunun baz
degiskenlere gore incelenmesi [Examining life satisfaction levels of university
students in terms of some variables]. Pamukkale Universitesi Egitim Fakiiltesi
Dergisi,, 2(22), 132-143.

Tuzgsl-Dost, M. (2006). Subjective well-being among university students. Hacettepe
University Journal of Education, 31, 188-197.

Veenhoven, R. (1995). The cross-national pattern of happiness: Test of predictions
implied in three theories of happiness. Social Indicators Research, 34, 33-68.

Xiao, J. J., Tang, C., & Shim, S. (2008). Acting for happiness: financial behavior and
life satisfaction of college students. Social Indicators Research, 92, 53-68.

Yetim, U. (2003). The impacts of individualism/collectivism, self-esteem, and feeling
of mastery on life satisfaction among the Turkish university students and
academicians. Social Indicators Research, 61, 297-317.

Young, K. W. (2006). Social support and life satisfaction. International Journal of
Psychosocial Rehabilitation, 10(2), 155-164.

Zimet, G. D., Dahlem, N. W. Zimet, S. G, & Farley, G. K. (1988). The
Multidimensional Scale of Perceived Social Support. Journal of Personality
Assessment, 52, 30-41.



86 Ash Uz Bas

Ogretmen Adaylarinda Yasam Doyumu Diizeyleri ve Yordayicilart
(Ozet)
Problem Durumu

Yasam doyumu, 6znel iyi-olusun bilissel ya da yargilamaya yonelik bir boyutu
olarak kavramsallastirilmaktadir. Yasam doyumunun bugiine ve gelecege dair amag
ve isteklerle, aym1 zamanda bu amac¢ ve isteklere ulasmak konusunda kisinin
beklentisiyle dogrudan iliskili oldugu belirtilmektedir. Universite ogrencilerinde
yasam doyumunun iligkili oldugu degiskenler ve yasam doyumunun yordayicilar:
hakkinda ¢ok sayida arastirma yapilmistir. Onceki arastirmalarin sonuglari, yasam
doyumu ile sosyo-ekonomik diizey, finans davramsi, evli olma, kiltir, uyku
bozukluklar1 ve bazi kisilik ozellikleri arasinda anlamli iliskiler oldugunu
gOstermistir.

Universite dgrencilerinin yasam doyumlarmin arastirilmast cesitli nedenlerle dnem
tasimaktadir. Oncelikli olarak {iniversite ogrencileri topluma gecis siirecinde
bulunmakta ve bu stirecte pek ¢ok karmasik ve zorlayict durumlarla kars: karsiya
gelmektedirler. Ayrica pek ¢ok iiniversite dgrencisi ailelerinden ayr1 yasamakta, yeni
bir ¢cevreye uyum saglamalari, biitcelerini uygun sekilde idare etmeleri ve akademik
yasantilarinda basarili olmalar1 beklenmektedir. Gelisim gorevleri yaklasinu
cercevesinde, kendileri i¢in bir es se¢meleri, bir ise yerlesmeleri ve toplumsal
sorumluluk almalar gibi bir dizi gorevi yerine getirmeleri beklenmektedir. Yiiksek
ogrenim doneminin tiim bu 6zelliklerinin tiniversite 6grencilerinin yagam doyumlar:
iizerinde etkileri olmasi beklenebilir.

Arastirmanin Amact

Bu arastirmanin iki amaci vardir. Birincisi, 6gretmen adaylarinin yasam doyumu
diizeylerini degerlendirmek ve ikincisi yasam doyumunun iliskili oldugu
degiskenleri ve yasam doyumunun yordayicilarimi belirlemektedir. Bu calisma
ozellikle 6gretmen adaylarinin yasam doyumlarina odaklanmaktadir. Ogretmenlerin
¢ocuk ve genclerin yetismeleri konusunda sorumluluk almalar ve onlar i¢in dnemli
birer rol modeli olmalari dikkate alindiginda, $gretmen adaylarimin yasam doyumu
diizeylerinin ve yasam doyumu diizeylerini yordayan degiskenlerin belirlenmesi ve
yasam doyumlarinin gelistirilmesine yonelik ¢alismalarin 6zellikle 6nem tasidigy
soylenebilir.

Arastirmanmin Yontemi

Arastirma Dokuz EBylil Universitesi Buca Egitim Fakiiltesinin Okul Oncesi
Ogretmenligi, Sinif Ogretmenligi, [Ikdgretim Sosyal Bilgiler Ogretmenligi, lIkdgretim
Fen Bilgisi Ogretmenligi, [lkogretim Matematik Ogretmenligi ve Rehberlik ve
Psikolojik Danismanlik béliimlerine devam eden 6grenciler arasindan random olarak
secilen toplam 272 6gretmen adayi ile yiriitiilmistir. Katilimcilar 1911 kuz (% 71)
ve 77'si (% 28.6) erkektir. Katilimcilann yas ortalamas: 21.52'dir (SD = 2.11).

Arastirmada veri toplama arac olarak Beck Depresyon Olcegi, Cok Boyutlu
Algilanan Sosyal Destek Olgegi, Yasam Doyumu Olgegi ve arastirmaci tarafindan
hazirlanan bir demografik bilgi formu kullamlmistir. Bilgi formu araciligiyla
katilimciarin cinsiyeti, siuf diizeyi, bolimii, aylhk aile geliri ve yasadigi yer
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hakkinda veri toplannustir. Ayrica katilimcilara devam ettikleri boliimii ne diizeyde
tercih ettikleri ve mezuniyet sonrast is bulma olasiliklarii ne diizeyde
degerlendirdikleri sorulmustur.

Arastirmaya ait veriler 2008-2009 akademik yilimin bahar doneminde toplanmustir.
Verilerin analizi siirecinde, arastirmada ele alinan degiskenlere iliskin betimsel
istatistikler hesaplanmistir. Yasam doyumu ile depresyon, algilanan sosyal destek
toplam ve alt Olgekleri arasindaki iliskiler Pearson korelasyon teknigi ile
hesaplanmustir. Yasam doyumu puanlarinin cinsiyete gore anlamli olarak farklilasip
farklilasmadigini degerlendirmek igin bagimsiz orneklem t-testi, arastirmada ele
alman sosyo-demografik  degigskenlere gore anlamli olarak farklilasip
farkhilasmadigini = degerlendirmek amaciyla ise tek yonli varyans analizi
kullanilmistir. Yasam doyumunun yordayicilarini bulmak amaciyla ¢oklu regresyon
analizi (stepwise yontemi) yapilmistir. Arastirmaya ait veriler SPSS 15.00 paket
programinda degerlendirilmistir.

Arasttrmanmn Bulgulart

Arastirmadan elde edilen yagsam doyumu diizeyine iliskin bulgular, katilimcilarin
yasam doyumu puan ortalamalarinin 22.34 oldugunu ortaya koymustur. Pavot ve
Diener’in dlgegin nodtr puani olarak verdikleri 20.0 puanm goz dniine alindiginda,
Tiirk ogretmen adaylarimn yasam doyumu diizeylerinin biraz yiiksek oldugu
soylenebilir. Yasam doyumu {iizerine onceki arastirmalarin sonuglari, bireyci
kiltiiriin egemen oldugu Batili iilkelerde yasayan iiniversite dgrencilerinin yasam
doyumu dtizeylerinin, kolektivist kiiltiire sahip olan iilkelerde yasayan tiniversite
ogrencilerinin puanlarindan yiiksek oldugunu gostermektedir. Arastirmadan elde
edilen sonuglar, Tiirk ogretmen adaylarmun yasam doyumu diizeylerinin Batili
iilkelerde yasayan iiniversite dgrencilerinin yasam doyumu diizeylerinden diisiik,
Cin ve Kore gibi kollektivist kiiltiire sahip olarak degerlendirilen iilkelerde yasayan
tniversite Ogrencilerinin  yasam doyumu diizeylerinden yiiksek oldugunu
gostermektedir.

Arastirma kapsaminda yapilan korelasyon analizi sonuclary, yasam doyumu ile
depresyon puanlar: arasinda negatif yonde, algilanan sosyal destek toplam ve alt
Olcek puanlart arasinda ise pozitif yonde anlaml iligskiler oldugunu gostermistir.
Ayrica, yasam doyumu puanlarmin cinsiyete gore anlamli olarak farklilastig,
kizlarin yasam doyumu puanlarinin  erkeklere gore daha yiiksek oldugu
bulunmustur. Yasam doyumu puanlarinin katihmeilarin boliim tercihlerine ve is
bulma olasiliklarint  degerlendirmelerine gére de anlamli olarak farklilagtig:
bulunmustur. Devam ettikleri bsliimiin en ¢ok istedikleri bslim oldugunu belirten
katiimellarin = yasam doyumu puanlari, geriye kalan diger katilimeilarin
puanlarindan; i bulma olasiliklarini ¢ok yiiksek olarak degerlendiren katilimeilarin
yasam doyumu puanlari ise is bulma olasiliklarii daha diistik diizeylerde
degerlendiren diger katilimcilardan anlamh olarak daha yiiksek bulunmustur. Son
olarak, asamali regresyon analizi sonuclari, depresyon puanlari, boliim tercihi, sosyal
destek toplam puanlar1 ve cinsiyetin birlikte yasam doyumu puanlarindaki
varyansin % 34’ inii acikladigini gostermistir.

Arastirmamin Sonuclart ve Onerileri
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Arastirmadan elde edilen sonuglarin iiniversite 6grencileri ile galisan ruh saglg:
uzmanlarina yonelik bazi onemli dogurgulari vardir. Arastirmadan elde edilen
depresyon ve yasam doyumu arasindaki iliskiye dair bulgular, {tniversite
ogrencileriyle calisan psikolojik damismanlarin, iiniversite ogrencilerinin yasam
doyumlarimi artirmak amaciyla, depresif ozellikler gosteren ogrencileri ivedilikle
yardim almalar1 konusunda bilgilendirmeleri ve iiniversitelerin psikolojik damisma
merkezlerine ya da diger ruh sagligi merkezlerine yonlendirmelerinin 6nemine isaret
etmektedir. Diger taraftan bulgular, iiniversitelerin psikolojik danisma merkezlerinin
iiniversite dgrencilerine yeni girdikleri bu ortamda, yeni sosyal destek sistemleri
gelistirmeleri ve etkili kisileraras: iliskiler kurmalarina yonelik yardim hizmetleri
sunmalarinin  geregini  vurgulamaktadir. Universitelerin  psikolojik ~danisma
merkezlerinde gorev yapan uzmanlarin, baglica sosyal destek kaynaklarindan biri
olarak bu gecis siireclerinde iniversite Ogrencilerine yardimci olmalar
beklenmektedir.

Arastirmadan elde edilen bulgularin lise oOgrencileri ile calisan psikolojik
damismanlar agisindan da dnemli dogurgulara sahip oldugu soylenebilir. Arastirma
sonuglary, bolim tercihinin dgretmen adaylarmn yasam doyumu diizeylerinin
anlamlt bir yordayicist oldugunu gostermistir. Arastirmadan elde edilen bu bulgu,
liselerde sunulan mesleki damisma ve rehberlik hizmetlerinin onemine isaret
etmektedir. Buna gore, okul psikolojik danismanlarinin 6grencilere meslek se¢iminin
onemi, kisisel farkindaliklarinin arttirilmasi, mesleki tercih yapma ve karar verme
becerilerinin gelistirilmesi ve o©grencilerin meslek secimi ile yasam doyumu
arasindaki iliskilerin farkinda olmalar1 konusundaki calismalara ozellikle dnem
vermeleri Onerilmektedir.

Anahtar Sozciikler: Yagam doyumu; 6gretmen adaylary; yordayicilar.



