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Abstract 

Problem Statement: Integrating multicultural competencies into counseling 

education has been a concern of scholars and professionals in the field. 

Various multicultural models have been designed. Multicultural 

competencies are commonly taught in separate courses in counseling 

counseling education, multicultural counseling is still a neglected area. The 

course examined in the present study is one of few courses in Turkey that 

teaches multicultural counseling. This study both introduces the course 

briefly and examines its effectiveness.  

Purpose of Study: The study had two purposes: (1) to explore the effectiveness 

of a multicultural counseling course, in terms of developing counseling 

opinions regarding the teaching and learning processes used in the course.  

Method: A mixed data collection method was used. A one-group pre-test post-

test design study with a control group was carried out with a sample of 57 

senior counseling students. Quantitative data were gathered with the 

Multicultural Personality Questionnaire (MPQ), and qualitative data were 

collected with a self-reported written evaluation form. 

Findings and Results: The results indicated that students experienced an 

increase in cultural empathy and open-mindedness. A comprehensive 

assessment of the course, with a focus 

conducted, focusing especially on instructional strategies, the main duties and 

responsibilities of students and instructors, the contributions of the course to 
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 to the 

course.  

Conclusion and Recommendations: More studies regarding the effectiveness of 

various training approaches are needed, in order to integrate multicultural 

counseling into counseling education. Turkish counseling educators should 

also start to consider multicultural counseling a part of counseling education 

as soon as possible.  

Keywords: Counseling education, multicultural counseling, multicultural 

counseling course, experiential teaching strategies.   

The importance of multicultural competence has emerged as an important topic 

in human service professions and their teaching (Ridley & Kleiner, 2003), particularly 

in counseling education. During the half-century history of multicultural counseling, 

integrating multicultural competencies into counseling education has remained one 

of the concerns of scholars and professionals in the field. By the late 1990s, 80% of 

doctoral programs included multicultural courses (Ponterotto, 1997 cited in Abreu, 

Chung & Atkinson, 2000). The importance of including such courses in counseling 

curricula has been noted by the Council for Accreditation of Counseling and Related 

Educational Programs (CACREP) and the American Psychological Association 

(APA). These require graduate programs to include at least one course on 

multicultural issues (Utsey, Gernat & Bolden, 2003 cited in Chae, Foley & Chae, 

2006).  

 In an effort to effectively integrate multicultural competencies into counseling 

education, multicultural models have been designed (e.g. LaFromboise & Foster, 

1992; Ridley, Mendoza, & Kanitz, 1994). According to Chae, Foley and Chae (2006), 

three prominent models have emerged: (1) separate courses, (2) integration and 

infusion and (3) areas of concentration. In the separate course model, one or more 

courses are added to counseling program curricula and are designed to promote 

competencies in cross-cultural counseling (Ridley, Mendoza, & Kanitz, 1994). This 

model encompasses two schools of thought: (1) didactic and/or (2) experiential. 

These schools are infused into many counseling programs and multicultural courses. 

Additionally, didactic instruction, including course readings and student 

presentations, seem to be most common (Thomlison-Clarke, 2000). 

 These approaches are not without scrutiny. The use of didactic instruction alone 

is criticized for its limited effectiveness in teaching multicultural competence, and it 

has been proposed that multicultural courses should include experiential 

components (Chae, Foley, & Chae, 2006; Kim & Lyons, 2003; Vazquez & Vazquez, 

2003). For example, Vazquez and Vasquez (2003) have indicated that a multicultural 

course should meet two requirements. First it should be experimentally-based. 

Second, it should be process-oriented. To meet these requirements, Vazquez & 

Vazquez propose a nontraditional course consisting of a variety of instructional 

methods, including multicultural genograms, films, journaling and exercises. 

Similarly, Alvarez and Miville (2003, p. 537) have provided strategies for teaching 

undergraduate multicultural counseling courses. They propose a variety of activities, 
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such as traditional didactic lectures; small to large group discussions; self-reflective 

assignments, such as reaction papers; readings related to multicultural theories, 

concepts and skills; experiential activities; role playing and presentations.  

 According to Kim and Lyons (2003, p. 401), some advances have been made in 

the development of multicultural counseling models and their implementation in 

counseling education programs. However, the issue of how to effectively teach 

multicultural counseling competencies to counseling students has not been 

adequately addressed.  Moreover, testing the effectiveness of these programs is 

another concern. Though the literature reveals numerous scales (e.g. Multicultural 

Awareness-Knowledge-Skills Survey MAKSS), there are still deficits in the way 

multicultural counseling is examined for its effectiveness in teaching competency 

skills (Abreu, Chung, & Atkinson, 2000, p. 650). There is also a lack of research on the 

influence of specific educational experiences on the development of multicultural 

competence. Furthermore, there is need for specific and detailed research on the 

outcomes of multicultural training (Tomlinson-Clarke, 2000). 

In Turkey, the role of multicultural issues in counseling has been documented 

only recently Erdur-Baker, 2007; 

Mocan- -Acar, 2004). 

Unfortunately, as an area of study, multicultural counseling was neglected until 

approximately 2004. With the preparation and acceptance of new undergraduate 

counseling programs by Turkish university departments in 2004, multicultural 

counseling courses were included in counseling education programs as elective 

courses. Since then, research has been limited and has not specifically related 

standards for approaches to multicultural counseling education (Bekta

Currently, only two Turkish counseling programs include a multicultural 

counseling education course as an elective; one of these courses is at the 

undergraduate level and one at the graduate level. However, even these courses do 

not provide or assess standards for teaching multicultural competence. 

As a matter of fact, graduates of undergraduate counseling programs work as 

counselors all over the country. Taking into account the cultural richness of Turkey, 

it is inevitable that counselors work with clients of different cultural backgrounds. 

Therefore, it is especially important that Turkish undergraduate education 

counseling candidates be introduced to multicultural counseling. Efforts to teach 

multicultural counseling are essential in Turkey. Thus, the present study examines a 

multicultural counseling course that was offered to Turkish undergraduate 

counseling students. Additionally, the effectiveness of the approach used in this 

course is discussed from several angles.  

The present study 

Tomlinson-

existing challenges and readiness and willingness to commit to developing increased 

adaptability to cultu . The present study examined whether a 
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empathy, flexibility, openmindedness, social initiative and emotional stability levels.  

The purpose of the present study was twofold: (1) to test the effectiveness of a 

teaching and learning processes used in the course. This led to two research 

questions: 

1. Is there a significant difference between students who attended a 

multicultural counseling course and those who did not, in terms of 

measures of multicultural effectiveness? 

2. What are the opinions of counseling students on the teaching and 

learning processes used in the multicultural counseling course? 

 

Methods 

Research Design 

A concurrent triangulation strategy (mixed methods approach) was used to 

obtain well-validated and substantiated findings (Creswell, 2003). A pre-test/post-

test control group experimental design was carried out with a sample of 57 senior 

counseling students. A self-reported written evaluation form was also used, with the 

ions of the 

course.  

Sample 

Participants in the study consisted of undergraduate seniors enrolled in a 

counseling program at a large university located in the western part of Turkey.  

Participants who took the Multicultural Personality Questionnaire (MPQ): The 

treatment group was composed of 32 students enrolled in a multicultural counseling 

course. The control group was composed of 25 students enrolled in another elective 

course unrelated to multicultural issues. Of the 32 students in the treatment group, 

20 were female and 12 were male. Of the 25 students in the control group, 18 were 

female and 7 were male. 

 Participants who filled out the self-reported written evaluation form: Self-reported 

written evaluation forms were given to 32 students enrolled in the multicultural 

counseling course  thus, the treatment group.  

Research instruments 

Ponterotto (1998) has indicated that use of both qualitative and quantitative 

methods allows for full description of multicultural course experiences. Therefore, in 

the present study, a mixed data collection method was preferred. Quantitative data 

were collected via the Multicultural Personality Questionnaire, and qualitative data 

were collected with a self-reported written evaluation of the multicultural course. 

 Multicultural Personality Questionnaire (MPQ). The Multicultural Personality 

Questionnaire (Van der Zee & Van Oudenhoven, 2000) was developed to measure 

multicultural effectiveness. The MPQ has five subscales: (1) cultural empathy, (2) 
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open-mindedness, (3) flexibility, (4) emotional stability and (5) social initiative. The 

scale is a five-

present study, the 67-item Turkish version of the MPQ was used.  

The scale for cultural empathy (17 items) measures ability to emphasize with the 

feelings, thoughts and behaviors of individuals from different cultural backgrounds. 

The scale for open-mindedness (16 items) measures openmindedness and prejudice 

toward individuals of different groups and different cultural norms and values. The 

scale for flexibility (7 items) measures tendency and ability to behavioral strategies to 

different and more restricted circumstances within foreign cultures. The scale for 

social initiative (12 items) measures tendency to approach social situations in active 

ways and take initiative. The scale for emotional stability (15 items) measures tendency 

to remain calm in stressful situations, versus tendency to show strong emotional 

reactions under stressful circumstances.  

Self-reported written evaluation form: A self-reported written evaluation form was 

developed by the researcher to identify three areas of concern: 1) The learning and 

teaching processes 

professions and 3) the main duties and responsibilities of students and their 

instructors. 

Validity and Reliability 

The validity and reliability of the research instrument. The reliability and validity of 

the Turkish version of the MPQ were evaluated by the researcher. Studies of the 

adapted scale were carried out based on the opinions of three experts with doctoral 

degrees in the fields of guidance and counseling. Later, the final form of the test was 

administered to 605 students from various universities. To verify the construct 

validity of the MPQ, varimax rotation and exploratory factor analysis (EFA) were 

conducted. According to the results of the EFA, the scale had five factors. To test the 

of the subscales ranged from .63 to .84 For the cultural empathy, open-mindedness, 

flexibility, social initiative and emotional stability scales used in the present study, they 

were .78, .84, .66, .77 and .84, respectively.  

The validity and reliability of the qualitative data. To verify the external reliability of 

the study, both the participants and the data collection instruments were described in 

as much detail as possible. To verify the internal validity of the study, consistency 

was achieved during data collection, data analysis and data interpretation. Moreover, 

researcher variation was used to verify the findings. In regard to external validity, 

research design, data collection procedures, data collection instruments, data 

analysis, data interpretation methods and organization of the findings were 

described in detail.  

 



116  

The multicultural counseling course 

The course was taught as an elective during the fall semester of the 2007-2008 

academic year. Students met once a week for 3 hours for 15 weeks. The main purpose 

of the semester-long course was to expose students to multicultural awareness and 

knowledge. Multicultural counseling skills were not taught. The content of the 

course included five areas: (1) definition of culture; (2) similarities and differences in 

behaviors in different cultures, mainly in terms of emotions, personality, gender 

roles, individualism and collectivism; (3) acculturation processes, mainly based on 

psychological adaptation models (Berry, 1997); (4) historical developments and the 

current status of multicultural counseling and (5) multicultural training, including 

theories (e.g. Theory of Multicultural Counseling and Therapy; Culture-Centered 

Counseling) and training models (e.g. Triad Model)).  

Activities proposed by Alvarez and Miville (2003) were included in the course. 

More specifically, experiential activities, reaction papers, class discussions, 

interviews, written assignments, presentations and lectures were used as 

instructional strategies. For example, to teach the role of culture, each student was 

asked to prepare a cultural family tree and share it with the class. In their cultural 

family trees, students were asked to exhibit informa

backgrounds  in particular, their cultural values, behaviors and traditions. During 

class meetings, students were invited to share their family trees and also their 

experiences preparing them. After class, students were asked to write reflection 

papers on their experiences of that class hour. The reflection papers included 

other students shared their family trees. 

To teach cultural contact a

played. This game is designed to investigate the behaviors of different cultures and 

the effects of cultural contact. A group of engineers goes to a village, Derdya, in a 

different county to teach bridge building concepts. Preparation for the game takes 

about 30 minutes, and the game itself lasts for an hour and a half. After playing this 

game, students were asked to write reflection papers on their experiences of the 

game and discuss their thoughts, feelings and behaviors.  

In addition, as part of the course requirements, students were asked to interview 

international students on campus about their adaptation and write reports on their 

findings. Students made presentations about similarities and differences in the 

behaviors of different cultures, mainly in terms of emotion, personality, gender roles, 

individualism and collectivism. Students also read numerous articles about 

multicultural counseling and wrote reviews about these articles. The researcher also 

 

Procedures 

The quantitative aspect of the study relied on a pre-test/post-test control group 

experimental design. At the beginning of the course, the MPQ was administered to 

all participants. The MPQ was administered again on the last day of the course. The 

qualitative portion was only administered at the end of the semester. During the last 
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class meeting, participants in the treatment group were asked to complete the self-

reported written evaluation form, which asked them to provide feedback on aspects 

of the course. 

Data analysis 

The data were analyzed using qualitative and quantitative methods. For research 

question one, the data were analyzed using mixed multivariate analysis of variance 

(MANOVA). This determined whether there were differences between groups on the 

five dimensions of multicultural effectiveness measured by the MPQ.  

To test research question two, content analysis was used. How students 

evaluated the multicultural counseling course was analyzed by collecting rich 

examples of themes and codes and then conducting frequency counting of themes. 

questions on a self-reported written ev

evaluation form was given a code number, to maintain anonymity. The researcher 

read the data set several times, to identify different types of coding. Using a draft 

coding list, qualitative data were coded. During draft coding, possible themes were 

identified. After developing and assigning codes to themes, the researcher conducted 

new coding, based on theme-code relationships. Then, three other researchers with 

doctoral degrees and knowledge of qualitative methods also coded the qualitative 

data. The coding process was completed when the researchers came together and 

discussed their codes, themes and possible conflicts.  

 

Findings and Results 

Multicultural effectiveness 

Research question one referred to whether there was a significant difference 

between students who attended and students who did not attend the multicultural 

counseling course, with regard to five measures of multicultural effectiveness (MPQ). 

To test this question, mixed MANOVA was used. In Table 1, the means and standard 

deviations of five measures of multicultural effectiveness are presented.  
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Table 1 

Means and Standard Deviations of Multicultural Effectiveness Scales 

  
 
                                            Group 

M      SD N 

Pre-cultural empathy  Treatment 66.46 6.33 32 

 Control 66.97 7.09 25 

Post-cultural empathy Treatment 67.88 5.40 32 

 Control 64.49 7.18 25 

Pre-openmindedness Treatment 56.88 7.37 32 

 Control 56.86 8.27 25 

Post-openmindedness Treatment 59.66 6.30 32 

 Control 55.80 6.92 25 

Pre-social initiative Treatment 40.25 5.30 32 

 Control 42.62 5.73 25 

Post-social initiative Treatment 42.62 6.08 32 

 Control 43.84 7.07 25 

Pre-emotional stability Treatment 45.05 8.02 32 

 Control 47.20 7.62 25 

Post-emotional stability Treatment 45.72 6.50 32 

 Control 47.83 6.20 25 

Pre-flexibility Treatment 20.91 3.55 32 

 Control 23.35 3.67 25 

Post-flexibility Treatment 20.44 4.06 32 

 Control 21.27 3.21 25 

Mixed MANOVA found significant multivariate effects for group (F (5, 51) = 2.62, 

p < 0.05), time (F (5, 51) = 5.29, p < 0.001) and interaction between group and time (F 

(5, 51) = 3.65, p < 0.05). This interaction effect indicates a difference between the 

treatment and control groups. Follow-up ANOVAs revealed that there were 

significant changes in cultural empathy (F (1, 52) = 11.32, MSE = 9.42, p < .001) and 

openmindedness (F (1, 52) = 11.40, MSE= 9.07, p < 0.001) for the treatment and 

control groups. Examination of means suggested that the treatment group produced 

higher scores (M = 67.88) than did the control groups (M = 64.49) on cultural 

empathy and openmindedness (M = 59, 66; M = 55.80, respectively). In reference to 

social initiative (F (1, 52) = 1.61, MSE= 5.76, p = 0.21), emotional stability (F (1, 52) = 

0.002, MSE= 7.78, p = 0.97) and flexibility (F (1, 52) = 0.56, MSE= 3.88, p = 0.46) no 

significant differences were found between the treatment and control groups.  

 

The second research question referred to cou

teaching and learning processes of the multicultural counseling course they took. 

Content analysis indicated four main themes: (1) instructional strategies, (2) students 
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tributions of the course and (4) 

suggestions for improving the course.  

Instructional strategies 

Students indicated that such instructional strategies as experiential activities, 

reaction papers, class discussions, interviews, written assignments and lectures were 

very effective. However, student presentations were not. Students, interestingly, first 

defined the strategies. They indicated that the strategies used in the course 

encouraged thinking and retention of knowledge and motivated students to 

complete readings. Students mentioned that the strategies used promoted critical 

points of view (N = 7), self-expression (N = 5), interrogation of biases (N= 3) and curiosity 

about research (N = 2). One student wrote that:  

Since I had a chance to express myself, I found reflection papers and 

article reviews very effective. They helped me think about the 

concepts that form culture and discover my biases toward 

mainstream culture.  

Another student mentioned that:  

When the cultural family trees were shared by my friends in the 

class, this got my attention, and I was curious about exploring my 

own background and realized important aspects of my own cultural 

background. 

Overall, it was found that the strategies employed by instructors provided 

awareness (N =12) and opportunity (N= 11) to students. Students emphasized that they 

gained awareness of the richness of mainstream Turkish culture, their own culture 

assignment, we had the chance to get t

 

Besides gaining awareness, students indicated that they had the opportunity to 

gain knowledge about culture, the importance of cultural knowledge, and 

multicultural counseling and to become familiar with multicultural counseling 

literature. One student rep

experiences with the variety of instructional techniques used as sometimes 

exhausting but also very entertaining. Students indicated that they prepared for class 

with enjoyment and came to each class with pleasure. One student described the 

course experience: 

Our responsibilities were to come to class prepared, by thinking 

about what we had done in the previous class, writing about our 

reflections and being aware of our feelings. While I was doing these 
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were things that I enjoyed doing and learning and by which I 

became informed. 

In regard to the 20-minute group presentations that students did on topics 

assigned by their instructor, students mentioned that the time allowed was very 

limited and that they did not have any time to engage in discussions of their topics 

my opinion, the least beneficial aspect 

of this course were the presentations. When I think about all the class meetings, I 

 

 

According to students, being knowledgeable about multicultural counseling (N = 9) 

and having adequate teaching skills (N =22) were the main responsibilities of the 

instructor. Students mentioned that instructors should be knowledgeable enough of 

multicultural counseling to teach this course. Instructor responsibilities, as indicated 

 teach a multicultural 

counseling course, an instructor must motivate students and facilitate the processes 

by which they contribute to the course (N = 8), help them acquire awareness (N = 7) 

and encourage them to investigate while providing a comfortable environment for 

discussion (N = 5).  Furthermore, students indicated that instructors should be well-

organized, hold unbiased views on sensitive topics and be careful during discussions 

(N e main 

responsibility of the instructor was to plan the content of the course effectively and 

 

mentioned: being investigative throughout the course (N = 18), actively participating in the 

course (N = 16) and fulfilling the requirements of the course (N = 13). Students indicated 

that their main responsibilities were to come to class prepared. In other words, they 

were to do homework carefully, actively participate in the course and develop their 

 

Contributions of the course  

The course made both vocational and personal 

Vocational contributions were grouped under two main codes: belief in necessity (N = 

18) and knowledge (N = 13). Students indicated that they recognized the role of culture 

in the counseling process and gained cultural awareness. They realized culturally-

appropriate intervention strategies and the multicultural limitations of current 

counseling theories, and more importantly, they recognized the importance of their 

own v

realized how important our values, attitudes and beliefs are in counseling. I have 
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Personal contributions were grouped into three main domains: behavioral (N = 9), 

cognitive (N = 6) and emotional (N = 4). In the behavioral domain, students mentioned 

that they learned unbiased behaviors. They started to investigate and search for 

additional information about other cultures. One student stated: 

judgmental attitudes towards my clients, based on my own culture. 

But this course helped me realize that I should not impose my 

culture onto my client during the counseling process. 

In the cognitive domain, students indicated that they gained cultural perspective. 

More specifically, the concepts students learned helped them gain more rational 

critical power and personal development. In the emotional domain, students 

mentioned that they started to notice the differences they gained in tolerance, self-

esteem and awareness.  

Suggestions for improvement 

Almost all students mentioned that the course was effective and carefully 

planned as is and noted that they would not make any radical changes in content. 

under three headings: (1) the teaching and learning process, (2) the content and (3) 

the length of the course. Suggestions about the teaching and learning process included 

increasing experiential activities (N = 8); increasing visual tools, such as films and 

videos (N = 5); inviting a foreign student or an expert in multicultural counseling to 

the class (N = 3); providing examples from actual counseling sessions (N = 2) and 

canceling student presentations or extending the amount of time for presentations (N 

could be increased. Students could learn more from the course by having [more] 

 

Suggestions about the content of the course included localizing multiculturalism to 

Turkish society (N = 5), including multicultural counseling skills and extending the 

time for teaching multicultural counseling theories (N = 5) and seeing counseling 

sessions and practicing multicultural skills (N

multicult

 

The main suggestion about the length of the course was that it be extended to two 

semesters (N = 2). One student reported: 

The knowledge I got from the course was like giving food to a baby, 

making her taste it and taking it back. I have an idea of multicultural 

counseling, but there are many questions in my mind. Therefore, I 

think that the course should be taught over two semesters. 
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The course was like noticing the tree that I see every day on my way 

to school. I had never realized anything as much as I did in this 

course. The most interesting thing was that the things I have known 

shocked and surprised me when given in this course. We took a part 

of our lives and studied it as a course.  

In summary, the results of the quantitative data indicated that the course had a 

-mindedness. 

Similarly, the results of the qualitative data showed that the course contributed 

evels of multicultural 

competence. In brief, both measures indicated that students benefited from the class, 

in terms of multicultural effectiveness. 

 

Conclusions and Recommendations 

The present study examined the outcomes of an undergraduate multicultural 

counseling course. The results showed that students who took this course had higher 

cultural empathy and open-mindedness scores than students who did not take the 

course. No significant difference was found regarding flexibility, social initiative and 

emotional stability. According to Van der Zee and Van Oudenhoven (2000), the 

flexibility subscale measures ability to adjust behavioral strategies to different and 

more restricted circumstances within foreign cultures. The social initiative subscale 

tests tendency to approach social situations in active ways and take initiative. 

Emotional stability tests tendency to remain calm in stressful circumstances. All these 

subscales seem to point to the behavioral domain of a multicultural counseling 

training being most important for cultural competence. The present course only 

introduced multicultural counseling concepts to students; it did not provide any 

actual cultural contact experience to students, to test their behaviors in actual 

settings. The results of this study are similar to those of Tomlinson-

study, in that the students in the present study integrated the cognitive domain of 

multicultural counseling training more easily than they did the behavioral domain. 

The results of the qualitative data underscored the role of experiential 

instructional strategies in teaching multicultural counseling. Having an active role in 

the classroom and actually participating in activities, being able to investigate their 

own feelings and thoughts and being able 

students with realistic experiences of culture that could not have been obtained by 

Lyons, 2003) observation that experiential activities are a powerful means of 

stimulating multicultural awareness and helping students confront and overcome 

their biases. Based on the findings of this study, it can be stated that experiential 

activities in the course considered were important and powerful adjuncts to didactic 

teaching methods, as mentioned by Kim and Lyons (2003, p. 402). The results 

Miville & Kindaixhi, 2008; Villalba & Remond, 2008) in multicultural counseling 

training.  
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, 

definitions of qualified instructors pointed to qualified multicultural c

they be equipped with more than traditional instructional strategies. Moreover, it 

was found that students wanted to be part of the course, to actively participate in the 

process and only request assistance from the instructor. In other words, instructors of 

multicultural counseling courses were defined as facilitators. This means that 

instructors need to demonstrate higher performance in these courses by constantly 

encouraging and motivating students.    

The findings of this study once more pointed to the fact that a single course is not 

sufficient to teach multicultural counseling (Estrada, Durlak & Juarez, 2002). 

Students indicated that they gained awareness and knowledge of multicultural 

counseling. However, they did not learn the skills needed to participate in 

multicultural settings. To teach multicultural counseling and develop student 

competence in this area, at least two courses and field practices should be required. 

In the first course, concepts of culture and multicultural counseling can be taught. In 

the second course, multicultural counseling skills can be taught, and field practice 

can improve competence. As indicated by scholars (e.g. Estrada, Durlak & Juarez, 

2002; Robinson & Bradley, 1997), introducing multicultural training to students early 

in the course of their undergraduate educations may provide a variety of 

opportunities for counseling students to engage in field practice as part of their 

graduate programs.  

The present study had some limitations. First, the course was an elective 

undergraduate counseling course. In the United States and Europe, multicultural 

counseling courses are offered in graduate programs. Therefore, it is necessary to 

ke

maturity levels of the groups may be different. A second limitation is that the course 

 their early 

registration for it, may be a sign of their multicultural awareness. A final limitation is 

the lack of a follow-up data collection study. A follow-up study could provide more 

detailed information about the effects of the course.  

Effectively integrating multicultural counseling into counseling education is an 

important concern in the counseling field. Therefore, studies regarding the 

effectiveness of various training approaches, especially from different cultures, may 

provide valuable information for further studies. Qualitative studies could be 

especially enlightening, with regard to the deficits of current training models. 

Moreover, it is hoped that the present study might be a starting point for other 

studies on multicultural counseling in Turkey and other places in the world where 

multicultural counseling issues are of significant concern.  
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