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Abstract 

Problem Statement: When students graduate, they begin to work and start 

facing the real and difficult life outside school. In addition, what they are 

obliged to do is that they both have to stand on their own feet and become 

good members of the society they live in. Furthermore, the students at 

education faculties are going to be the educators of the future and they 

will be able to affect many people who will study in their classes. There-

fore, it is crucial to study the moral development of university students, 

especially the students studying at education faculties. Additionally, self-

realization, which is the highest lev

also important as it is the main force to motivate a person.  

Purpose of the Study: This study investigates the moral development of 

university students who study at education faculty. Then the study aims 

to find out whether there is a correlation with the moral development abil-

ities of the participants and their self-realization levels.  

Methods: The Turkish versions of Defining Issues Test (DIT) prepared by 

Akkoyun (1987) and Personal Orientation Inventory prepared by Kuzgun 

(1973) were given to the participants with an introductory part in order to 

get some demographic information such as age, gender, the literacy of 

parents, and so forth.  

Results: At the end of the study it is found out that the education level of 

mothers is very important for the moral judgment of participants. The 

study also shows that students with higher level of self-realization are bet-

ter at moral judgment.  
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Conclusions and Recommendations: The results reveal that the Junior stu-

 moral judgment is higher than the level of Freshman stu-

dents. Also, the education level of mothers and the departments of stu-

out more studies in order to analyze personal and cultural factors affecting 

 

Keywords: moral development, self-realization, education faculty stu-

dents, defining issues test, personal orientation inventory 

 

Introduction 

Moral Development 

Morality is the combination of good and right behaviours and the rules and man-

ners that people are responsible to obey. The norms about what is right and what is 

wrong vary from culture to culture or society to society. Besides every single human 

being has his/her own moral sentiment, the understanding of moral sentiment has 

been changed again and again throughout the history. Kant is one of the pioneers 

who devoted himself to work on ethics and moral development in a phase of his life. 

However, he strongly believed that the individual has to be free in order to talk 

about ethics as virtues and the personality of the individual are secondary when it 

comes to moral education ( -4).  

On the other hand, Lawrence Kohlberg is not the first person who has been inter-

ested in and spent time on moral development in history whereas he is the one who 

mainly focused and deeply and thoroughly examined the stages of moral develop-

ment, the relationship of these stages with each other, and the basic principles of 

moral development. 

In his research, Kohlberg has used stories which include ethical dilemmas (good-

bad / right-wrong) so the reader always has to make a choice but the decision is not 

as important for Kohlberg as the decision making process; he is more interested in 

the reasoning process than how the individual ends up with a choice. Therefore, it 

can be said that cognitive issues play an important role on moral development (Mer-

cin, 2005, p. 76) whereas they do not explain the level of moral development on their 

own; logical basis of why a person has to act like that is also vital. In brief, Kohlberg 

tried to identify and differentiate the levels of moral development stages that every 

 

Kohlberg had worked with individuals from various countries including Thail-

and, Malaysia, Turkey, Mexico and he realized that individuals from different cul-

tures have the same moral concepts like equity, justice, love, respect, and authority. 

In the moral development approach, there are seven important principles that were 

emphasized by Kohlberg (1971), which were cited by Akbaba (2011). These basics are 

listed below: 
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1. Each and every stage of development follows the previous one. 

2. Development can stop at any stage as there is a border for every indi-
vidual. 

3. For every individual there is a certain stage that his/her ethical judg-
ment is concentrated on and s/he mostly shows the characteristics of 
that certain stage. 

4. The moral development of an individual cannot go back to the previous 
stage but can go forward to the next one. 

5. Age is not an indicator of development. 

6. Cognitive development is necessary for moral development but it is not 
enough on its own. 

7. Empathy is necessary for moral development but it is also not enough 
on its own (p.176). 

As a result, he claimed that there are three moral development levels and each 
level consists of two stages as shown below: 

1. Level I: Pre-conventional Morality: This level is based on selfishness and 
egocentrism. The person in this level is open to cultural norms and val-
ues like right/wrong or good/bad. However, the person acts after eva-
luating the punishment and rewards (which are the physical conse-
quences) or the physical power of the person who sets the rules. 

a) Stage 1: Obedience and Punishment Orientation: The authority must be 
obeyed so the people at this stage avoid punishment. A behaviour is 
identified as either good or bad because of its consequences; if there is 
punishment after the behaviour (Kohlberg, 1980, p. 91). 

b) Stage 2: Individualism and Exchange: This is the stage where the people 
understand that the other people also have needs whereas his/her own 
needs are still prioritized. Personal gain is important for individuals who 
are at this stage so if there is personal gain after a behaviour, it becomes 
the right behaviour (Gander & Gardiner, 1995, p. 432). 

2. Level II: Conventional Morality: Personal needs are not being interested 
in anymore but the society the person lives in, his/her family, friends 

characteristic of this level that differentiates conventional morality level 
from pre-conventional morality level. 

c) Stage 3: Good Interpersonal Relationships: This is the first stage that good 

his/her peers because s/he needs to be involved in a group (Karakavak, 
2006, p. 33). 

d) Stage 4: Maintaining the Social Order: Good behaviour at this stage means 
obeying the community rules, contributing somehow to the community 
and maintaining the social order. The rules and regulations of the society 
the person lives in become very important rather than peers (Aypay, 
2009, p. 155). 
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3. Level III: Post-conventional Morality: The individuals who reach this 
level can question the social order and rules and regulations. Thus, s/he 
can choose his/her own moral principles and can have a personal sys-
tem of moral values. 

e) Stage 5: Social Contract and Individual Rights: The good behaviour at this 
stage is the behaviour which is based on accepted principles, supported 

255). The authorities, rules, order, system are not directly accepted but 
questioned and if necessary, can be changed. 

f) Stage 6: Universal Principles: The individual at this stage chooses his/her 

is the most important thing in every single condition  no matter what 

kind of moral judgment and usually these people are philosophers and 
 

Self-realization 

Abraham Maslow is the first person who has evaluated the nature of human be-

very famous notion is self-realization. He defined self-realization as actualizing an 
d talents (Crain, 2005, p. 373). He claimed that if 

a person is given the opportunity to freely choose and to take the responsibility of 
his/her own actions, s/he will choose the most convenient and beneficial one for 
himself/herself. 

Maslow has worked on motivation and he found out that motivation relies on 
human needs. He also mentioned that if motivation is defined as the energy or force 
that makes a person to take an action, this energy or force can be revealed from the 

e-
rarchic way and self-realization is the need of every healthy person.  

-actualizing 
tendency propounded by Carl Rogers. Both Maslow and Rogers, as humanist psy-
chologists, believe that the aim of all healthy human beings is to actualize themselves 

claimed that the actualized person is the person who fully uses his/her potential 
(Alkaya, 2010, p. 322). 

As the real target of all human beings is to reach the self-actualization stage in 
c to be 

researched on. Considering the current situation mentioned above, the teacher can-
didates studying at higher education are about to finish their school life and begin to 
work. When they graduate, they start facing the real and difficult life outside school, 
they both have to stand on their own feet and become good members of the society 
they live in.  

Furthermore, the students at education faculties are going to be the educators of 

the future and they will be able to affect many people who will study in their classes 

i-
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study the moral development of university students, especially the students studying 

at education faculties. In addition, self-realization, which is the highest level of Mas-

person. 

 

Purpose of the Study 

The main aims of the study are to examine whether there is an effect of the va-

the literacy level of their mother and fathers, the high school type they have graduat-

ed from, hometown, and level of self-realization on the development of their moral 

judgment abilities; and to examine whether there is a significant difference between 

the moral judgment abilities of university students and their level of self-realization. 

Four research questions have been asked in order to find out the above-

mentioned aims in the study and these are listed below: 

1. Do the factors such as age, gender, department, the year they are in, the lite-

racy level of their mother and fathers, the high school type they have grad-

uated from, hometown, and level of self-realization affect the moral judg-

ment ability points of university students? 

2. Is there a significant difference between the moral judgment ability points of 

orientation inventory? 

3. Is there a significant difference between the moral judgment ability points of 

orientation inventory? 

4. Is there a significant difference amongst the university students in terms of 

the year they are in, especially between the freshmen and the seniors? 

 

Methods 

As the study aims to examine the moral development of university students and 

to find out whether there is a correlation with the moral development abilities of the 

participants and their self-realization levels, the independent variables are gender, 

the high school type they have graduated from, hometown and self-realization level. 

The dependent variable is the moral development abilities. 

 

The Participants 

The target population of the study is the students that study at different depart-

ments of the Education Faculty at Eastern Mediterranean University in the Spring 
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Semester of the Academic Year 2011-2012. The sample is the Education Faculty stu-

dents who take courses from the researchers. There were 290 students in total. 

Table 1 shows the distribution of the students according to their gender and age. 

The table illustrates that 67.4% of the participants are female and 32.2% of partici-

pants are male. As it can be seen from the table, half of the participants are either at 

the age of 20 (28.9%) or at the age of 23 and above (28.5%). 

 

Table 1   

Distribution of the Students According to their Gender and Age 

Gender Frequency  Percent Age Frequency  Percent 

Female   67.4 18 years old  3.4 

 19 years old  13.4 

 20 years old  28.9 

Male  32.2 21 years old  13.4 

 22 years old  12.0 

 23 and above  28.5 

Total  99.6   99.7 

 

Table 2 demonstrates the distribution of the students according to their depart-

ments. When the table is examined, it is possible to say that most of the participants 

are from the Department of Psychological Guidance and Counseling (49.5%). The 

students from Turkish Language and Literature Teacher Education are on the second 

place (15.7%) and the students from Elementary School Teacher are on the fourth 

place (9.6%). 
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Table 2  

Distribution of the Students According to Their Departments 

Departments 

 Frequency Percent 

Psychological Guidance And Counseling  114 49.5 

Music Teacher Education 20 8.7 

Mathematics Teacher Education 11 4.8 

Early Childhood Teacher Education  7 3.0 

Social Studies Teacher Education 2 .9 

Elementary School Teacher Education  22 9.6 

Turkish Language And Literature 16 7.0 

Turkish Language And Literature Teacher Edu-

cation 

36 15.7 

Total 228 99.2 

Table 3 displays the distribution of the students according to the year they are in. 

20.1% of students are from freshman, 28.3 % of students are from sophomore, 16.5% 

of students are from junior, 23.9 of them are from senior and 9.6% of them are in their 

graduation year. 

 

Table 3  

Distribution of the Students According to the Year they are in 

Class 

 Frequency Percent 

Freshman 48 20.1 

Sophomore 65 28.3 

Junior 38 16.5 

Senior 55 23.9 

Graduation Year 22 9.6 

Total 230 98.4 

 

level. According to Table 4 half of the parti

university graduates (30.4% and 20.0% respectively) and 30.1% of them are primary 

school graduates. 
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Table 4   

 

 

 Frequency Percent 

Illiterate 14 6.1 

Primary School Graduate 71 30.1 

Secondary School Graduate 28 12.2 

High School Graduate 70 30.4 

University Graduate 46 20.0 

Total 230 98.8 

 

Table 5 shows the distribution of the literacy levels participa

is examined, it is possible to say that most of them are either high school or universi-

ty graduates (29.1% and 37.0% respectively). 

 

Table 5   

Distribution of The Students According t  

evel 

 Frequency Percent 

Illiterate 1 .4 

Primary School Graduate 43 18.7 

Secondary School Graduate 34 14.7 

High School Graduate 67 29.1 

University Graduate 85 37.0 

Total 230 99.9 

The Distribution of the Students According to Their High School Types 

 

Table 6 presents the distribution of the students according to their high school 

n-
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Table 6   

Distribution of the Students According to Their High School Types 

High School Types 

 Frequency Percent 

General High School 156 67.8 

Science High School 1 .4 

Anatolian High School 40 17.4 

Religious Vocational High School 2 .9 

Industrial Vocational High School 4 29.1 

Anatolian Teacher High School 2 1.74 

Vocational High School (Trade, Health)  10 4.3 

Other 15 6.5 

Total 230 99.9 

The Distribution of the Students According to their Home Towns 

Table 7 shows the distribution of the students according to their home towns and 

most of them were either from large cities or small cities (41.3% and 30.4% respec-

tively). 

 

Table 7  

 Distribution of the Students According to Their Home Town 

Home Town 

 Frequency Percent 

Village 27 11.7 

Town or District 36 15.7 

Small City 70 30.4 

Large City 95 41.3 

Abroad 2 .9 

Total 230 100 

The Data Collection Instruments 

For the data collection, two inventories have been used. The first one is the Defin-

ing Issues Test (DIT) which was developed by Rest (1979) and translated and 

adapted to Turkish by Akkoyun (1987) and the second one is the Personal Orienta-

tion Inventory which was developed by Shostrom (1968) and translated and adapted 

to Turkish by Kuzgun (1973).  
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Student Personal Information Form 

This form has been designed by the researchers in order to collect some personal 

details on the participants and this part includes the age of the students, their gender, 

department, the year they are in, the literacy level of their mother and fathers, the 

high school type they have graduated from, and their hometown. 

Defining Issues Test (DIT) 

Based on -stage model of moral development, in order to measure 

moral judgment objectively, James Rest (1979) developed Defining Issues Test (DIT) 

that includes six stories that include moral dilemmas. Even though there are original-

ly six stories in the DIT, five of them have been used in this study as the eliminated 

one was not very appropriate for the participants due to cultural reasons  Turkish 

norms. For each story, there were twelve opinions that represent various judgments.  

Students were expected to answer these by marking one of those Likert choices vary-

ing from very important to not important at all. Then among those twelve opinions, 

students were expected to choose four of them and put them in the order of impor-

tance. 

Personal Orientation Inventory (POI) 

This inventory was developed by Shostrom (1968) based on the theories of Rogers 

and Maslow which are used to determine the level of self-actualization of stu-

dents/individuals. It was then translated and adapted to Turkish by Kuzgun in 1973. 

It includes one hundred and fifty coupled sentences, which makes three hundred in 

total. These coupled sentences are two alternative manners or values that the partici-

pants are required to select one from and they belong to two major scales and ten 

subscales.  

The main aim of POI is to measure the self-actualization level of individuals so its 

scales focus on personal values, value concepts on personal and social basis. Howev-

er, the socially desirable responses are not obvious so the effect of response bias is 

eliminated. The two major scales are time consistency level which is measured with 

twenty-three coupled items (forty-six in total) and inner-direction level which is 

measured with one hundred and twenty-seven items (two hundred and fifty-four in 

total). 

A. Time Competency Level (Tc): measures the degree to which a person is 

oriented towards what is happening now, rather than what happened yes-

terday or what might happen tomorrow. The time incompetent person lives 

primarily in the past, with guilts, regrets, and resentments and/or in the fu-

ture, with idealized goals, plans, and expectations (Fogarty, 1994, p. 4). In 

brief, it is better to have a present orientation. 

B. Inner-Directed Level (I): measures the degree to which a person benefits 

from his/her inner resources. Inner-directed individuals are guided primar-

ily by internalized principles and motivations while outer directed people 

are greatly influenced by peers or other external sources (Fogarty, 1994, p. 

5). 
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The ten subscales of POI with their brief definitions, specific abbreviations and 

the total number of related items are explained below (Fogarty, 1994): 

a. Self-Actualizing Values (SAV): measures the extent to which people 

hold the values of self-actualized people. The self-actualizing person 

has a high self-concept and a positive view of life (26 items). 

b. Existentiality (Ex): measures a person's commitment and flexibility in 

applying values or principles to life. In other words, it is an estimate of 

a person's sense of judgment. Low scores indicate that a person is rigid 

and unable to compromise (32 items). 

c. Feeling Reactivity (Fr): measures the sensit

and needs. Low scorers are out of touch with their own emotional 

awareness of how s/he feels (23 items). 

d. Spontaneity (S): measures the ability to express feelings in spontane-

feelings in action (18 items). 

e. Self-Respect (Sr): measures the ability to like himself/herself because 

of perceived strengths as an individual. A low score indicates feelings 

of low self-esteem (16 items). 

f. Self-Acceptance (Sa): measures the acceptance of himself/herself in 

spite of his/her weaknesses and deficiencies (26 items). 

g. Nature of Man (Nc): measures whether s/he sees human nature in a 

positive manner. However, a person with low score is considered as 

essentially negative (16 items). 

h. Synergy (Sy): measures whether s/he sees the obvious dichotomies in 

life as being related such as work and play (9 items).  

i. Acceptance of Aggression (A): measures the ability to accept anger and 

aggression within himself/herself as natural (25 items). 

j. Capacity (C): measures the ability to develop meaningful, contractual 

relationships with other human beings (28 items) (p. 5). 

Data Collection Procedure 

As the instruments were lengthy and giving two of them at the same time would 

take too long, which might cause students to lose their concentration or feel bored 

and not to respond the items seriously and honestly, the researchers preferred to give 

them in two separate sessions. Firstly, Defining Issues Test (DIT) was given to the 

students who took part in this research and the next day Personal Orientation Inven-

tory (POI) was distributed to the same students. Thus, the data collection was com-

pleted in two days. On both days, the inventories were given to the participants in 

class, during class hours by the researchers and necessary help has been provided. 
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Results 

In this section the results of the research are given in detail related with the re-
search questions stated. 

The Findings for the Factors Affecting Moral Judgment Scores of Participants 

-
according to their moral judgment scores. Also, in order to have numerical data, the 

r-

c-
-conve

(Howitt and Cramer, 2008, p. 303) In this research gender, age, department, class, 
education level of mother, education level of father and hometown are used as pre-
dicting variables for moral development scores. 

t-
ing moral development scores are provided 

 

Table 8    

Factors Affecting Moral Judgment Scores 

  B S.E. Wald Sig. 

Depart-

ment 

Computer Education 

and Instructional 

Technologies 

-3.508 1.464 5.742 .017 

Psychological Counsel-

ing and Guidance  

-3.205 1.325 5.855 .016 

Music Teacher Educa-

tion 

-2.899 1.635 3.142 .076 

Mathematics Teacher 

Education 

12.837 11330.906 .000 .999 

Early Childhood 

Teacher Education 

-2.747 31502.700 .000 1.000 

Social Studies Teacher 

Education 

-2.342 1.190 3.874 .049 

Elementary School 

Teacher Education 

-6.131 2.245 7.461 .006 

Turkish Language and 

Literature Teacher 

Education 

-3.553 1.823 3.797 .051 

Education 

of mother 

Illiterate 1.933 1.545 1.566 .211 

Primary School Gradu-

ate 

1.217 .880 1.915 .166 

High School Graduate -.159 .890 .032 .858 

University Graduate 2.749 .965 8.116 .004 
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When the results are examined, it can be seen that the results are significant when 

t-

ments of Computer Teaching and Instructional Technologies, Psychological Counsel-

ing and Guidance, Social Studies Teacher, Elementary School Teacher Education, and 

Turkish Language and Literature Teacher Education. The other factor affecting par-

n of their mothers and it is signif-

icant for the participants who have university graduate mothers. 

It was expected to find out that predicting variables affect the moral judgment 

 level of 

r-

tic  

The Findings for the Relationship between Time Competence and Moral Judgment Scores 

In order to find out whether there is a significant difference between the partici-

e-

f the Time Competence scores 

 

In order to compare the means of Time Competence scores and Moral Judgment 

scores, t-test analysis has been conducted and the results are given in Table 9. 

 

Table 9   

 

The Groups N Mean Std.  

Deviation 

Std. 

Error 

Mean 

t Sig. 

Low 88 1.8662 .28913 .03082 2.010 .047 

High 142 1.9091 .34165 .02867 

When Table 9 is examined, it can be seen that there is a significant difference be-

tween Time Competence scores and Moral Judgment scores of the participants. (t (230) 

= 2.010, p <.05) 

At the beginning of the study it was supposed to observe significant difference 

as it is believed that people with high time competence are open for changes and new 

things in their lives and have their own value judgments. The results support the 

idea and significant difference has been found between the Time Competence scores 

and Moral Judgment scores.  
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The Findings for the Relationship between Inner Directed Level Scores and Moral Judge-

ment Scores 

In order to find out whether there is a significant difference between the partici-

have been categorized in two different groups according to their Inner Directed 

 

 

g-

-test analysis has been conducted and the results are given in Table 10. 

 

Table 10  

Scores. 

The Groups N Mean Std. Devi-

ation 

Std. Er-

ror 

Mean 

T Sig. 

Low 105 .33660  .33660 .565 .257 

High 124 1.8710 .30772 .03003 

When Table 10 is examined, it can be seen that no significant difference between 

Inner Directed Level scores and Moral judgment of the participants is found. (t (229) = 

.565, p >.05) 

At the beginning of the study, it was supposed to observe significant difference 

i-

pants as it is believed that people with high inner-directed level are tend to be inde-

pendent, democratic, autonomous, and self-regulated,  and behave according to their 

own value judgment. However, the results do not support the expected notion and 

scores has been observed. 

 

The students were categorized as Freshman and Senior students and the results 

nt Samples t-Test 

 

 

Table 11   

 

The Groups N Mean Std. Devia-

tion 

Std. Error 

Mean 

t Sig. 

Freshman 48 1.9583 .30772 .20194 3.537 .002 

Senior 55 1.8727 .33660 .33635 
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Table 11 shows that the mean of moral judgment results for Freshman students is 

(X=1.8727) and the mean of moral judgment scores for Senior year students is 

(X=1.9583). When the results are examined to see whether there is significant differ-

ent between these two groups, it can be seen that there is a significant difference be-

tween the two groups (t(103)=3,537 p,<.05). 

At the beginning of the study it was expected to find a significant difference be-

tween Freshman and Senior students as the years they have spent at the university 

might have affected their moral judgment levels and the results support the expecta-

tions. 

 

Discussion and Conclusion 

In this part the results obtained at the end of the study is discussed. Here the aim 

is to understand the data obtained from the research. 

There are different variables which can affect the moral judgment of people and 

judgment scores. The results of the study indicate that the education level of mothers 

and the departments of students are two variables which affect their moral judgment 

scores. Thus, it is possible to say that having more educated mothers is necessity for 

growing up young generations who take more responsibilities, do research, ask ques-

tions and analyze.  

Furthermore, at the end of the study it is expected to find out that the students 

with high time competence have better moral judgment scores and the results of the 

study match up with the hypothesis. As the students with higher time competence 

are better in moral judgment, it is possible to suggest that there is a need to have an 

education system which encourages students to be more democratic, autonomous, 

self-regulated and analytical.  

The findings of the study also supported that students in their Senior year have 

better moral judgment values than the Freshman students. Therefore, during the 

education of teachers the perceptions and approaches mentioned above should be 

adopted and theories lying behind these perceptions and approaches should be 

taught. For the current should have in-service training dealing with the perceptions 

and approaches mentioned above. 

In the light of the results of the research it is suggested that if the moral education 

at schools aims the development of individuals, reveals their existing potentials and 

-actualization 

and help them to have ethical judgments at a higher level. Moreover, in family cir-

cumstances children should be encouraged more to be autonomous, outgoing, self-

determined and plan their own lives as the study shows us that these personal cha-

racteristics help people to be better in their moral judgment. Additionally, the life-

related problems should be used as instructional materials and students should be 

encouraged to discuss the issues in their classes, schools and neighborhood. While 

discussing the problems the conflicting values and moral dilemmas will be thought, 
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discussed, different ideas and truths will be listened and understood. Last but not 

least, psychological guides and counselors at schools can contribute moral develop-

ment of students and teachers via having sessions which aim to support them to put 

with different ideas, developing tolerance and empathy. 

In consideration of the results of the research, it is recommended that more stu-

dies should be carried out to analyze the cultural and personal factors affecting 

t that this type of research can provide more comprehen-

sive and accurate data about the issue due to the facts that it brings out a more holis-

tic perspective and that it provides researchers to examine the issues in their natural 

context (p. 161). Besides, more comparative studies should be done in order to find 

the differences among different ages and different cultures. Likewise, the relation-

ship between moral judgment and different personal dimensions should be ex-

amined closer. Also, the effects of psychological sessions on the development of psy-

chological sessions and creative drama should be done as experimental research. 
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Abstract 

Problem Statement: In Turkey, while we examine the studies related to 

psychology counselors, we observe that many studies have been 

conducted on their emotional intelligent quotient, communicative and 

empathy skills, life satisfaction, automatic thinking and coping with stress 

levels, psychodrama practices, and burnout level and problem solving. 

However, there are no studies dealing with the interrelationship among 

automatic thoughts, problem solving skills and social skills of school 

counselors. Furthermore, while the thinking styles, social skills and prob-

lem solving skills of students were investigated, not enough research was 

conducted on whether school counselors possess these skills or not. In this 

respect, it is believed that the results of the present study will contribute 

significantly to the literature in the field. 

Purpose of the Study: The aim in conducting this study is to determine 

 automatic thoughts, perceptions 

on problem-solving skills and social skills.  

Methodology: This study is a literature review which uses a qualitative 

research technique. The population of this study encompasses the 

psychological counsolers working at the public primary/secondary 

                                                                 
* Assoc. Prof. Dr.: European University of Lefke, Faculty of Education, Department of Guidance 
and Psychological Counceling, Lefke, Northern Cyprus, Mersin 10, Turkey. 
nerguzserin@gmail.com  
** berrinemran@gmail.com  
* Assoc. Prof. Dr.: European University of Lefke, Faculty of Education, Department of Computer 
and Instructional Technology Teacher Education, Lefke, Northern Cyprus, Mersin 10, Turkey. 
oguzserin@gmail.com 

mailto:nerguzserin@gmail.com
mailto:berrinemran@gmail.com
mailto:oguzserin@gmail.com


68  

random sampling method was used. The 

data collecting tools used in this research are Automatic Thoughts 

Qustionnaire-Revised (ATQ-R), Problem Solving Inventory (PSI), Social 

Skills Inventory (SSI), and Personal Information Form developed by the 

researchers. To determine whether there is any relationship among 

technique was used. The significance level was accepted as .05 in the 

study. 

Findings: The results of the study show that there is a strong negative rela-

tionship among psychology counselors' automatic thoughts, problem solv-

ing skills, and social skills, working at primary and secondary schools. The 

study depicted a strong positive relationship between school psychologi-

cal counselors' problem solving skills and social skills.  

Conclusion and Recommendations: In general, the findings of the study state 

that there is a direct relationship between school psychological 

According to this, it is significant to design educational environments 

where school psychological counsellors can improve their problem solving 

and social ability levels. For this reason it is necessary to improve 

particularly social abilities, and problem solving approaches in the 

training of pre-service school psychological counsellors. Regarding this 

aim, it is good to support pre-service school psychological counsellors to 

present behaviours in developing these traits so as to gain positive 

approaches.  

Keywords: School psychological counselors, automatic thoughts, problem-

solving skills, social skills.  

Many individuals, who have plans on how to solve certain problems, are unable 

to do so, for they lack the social skills required to implement those plans. Social skills 

are important for all individuals and even more important for some professions one 

 to be the 

abilities of setting the proper actions in interpersonal relation in compliance with the 

thoughts and feelings of individuals. In other words; they are a set of behaviors 

enabling to effectively perceive the social stimuli and use them effectively (Marlowe, 

1986). Social skills are abilities that increase interrelations and help manage 

problems. Likewise, according to Howing, Wodarski, Kurtz, and Guadin (1990), 

social abilities enable individuals to act properly and skillfully in social 

environments, case their interrelations as well as problem-solving. As can be seen in 

the above mentioned excerpts, social abilites and interpersonal problem-solving 

skills are discussed in the relevant literature from both psychological and 

behavioristic view. Social skills have a highly important role in the life of an 

1999). According to studies conducted in this area, indiviuals with a high level of 

social skills can solve problems effectively (Bell & D'Zurilla, 2009; D'Zurilla, Nezu, & 

Maydeu-Olivares, 2002; Frauenknecht & Black, 1995; Nezu, 2004; Deniz, Hamarta, & 
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ffective interpersonal problem solving skills are 

said to be an important factor in determining the level of social skills). In this sense 

interpersonal problem solving skills are a quality of social behavior (Fallon, Barbieri, 

Boggian, & Lamonaca, 2007). 

Problem-solving skills, another important variable in accomplishing desirable 

interpersonal relationships enable to focus on cognitive processes and thus direct 

problem-solving processes towards the target (Anderson, 1980). While problems 

could be classified in such groups as long, short, simple or complex, they could also 

be categorized in such groups as emotional, economic or physical (Spence, 2003). 

Effective problem solvers are said to solve problems through independent thoughts 

and creative moods and they are believed to tolerate uncertainties and ambiguities, 

employing their high self confidence and adequate social skills (Dow & Mayer, 2004, 

p.1). In a sense, therefore, the features of interpersonal problem solving skills and 

social skills are a set of social behaviors comprising certain cultural factors that could 

be effective in reaching the targets (Argyle, 1986). In recent years studies related with 

problem solving and effective styles to cope with problems are being conducted 

in, 2006; 

, 2007; Eschenbeck, Kohlmann, & Lohaus, 2007; Bulut-Serin 

-

.  

Automatic thoughts of individuals are the forms of their perceiving / 

understanding / interpreting the social stimuli effecting their social skills as well as 

their psychological power of overcoming problems and also that form pressure on 

individuals. Thus, negative attitudes prevent individuals from acting in society 

effectively and getting satisfied with their lives. With such destructive features, 

automatic thoughts are thought to be irrational forms of ideas that are the basics of 

psyhological deficiencies (Ellis, 1968, p.8). In a sense, automatic thoughts are the 

attitudes accompanied by negative attitudes and automatically taking place against 

relationship between the means of thinking and negative attitudes. 

While social skills are important for many people, it gains more importance for 

1997). An effective psychological consultant is an individual who has the ability to 

think positively and high skills of problem solving and social ability level. These 

variables should be defined in determining and evaluating an effective psychological 

consultant. Maag (1994) suggested that it would be acceptable to provide the 

students who have learning disabilities with certain social skills. Besides, according 

to Wentzel (2003), social and emotional developments of teachers are very important 

Wentzel suggested that teachers should be individuals provided with affective class 

management who are able to establish positive interrelationships. Likewise; Plucker, 

Beghetto, and Dow (2004) pointed out that psychological consultants at schools 

should have the personality as well as the skills required by their professions and 
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should be equipped with professional knowledge well enough to structure social 

skills education programs: The personality factors in particular are of great 

importance if the social skills education program is to be effective. According to 

Plucker, Bechketto and Dow (2004), the psyhological consultants at schools form 

models both for students and others who need such consultary. 

School psychological consultants are expected to be equipped with adequate 

konowledge and skills to be able to effectively solve problems and apply programs 

(Bell & D'Zurilla, 2009). School counselors and counselor educators are aware of the 

strong influence the principal exerts on a school's counseling program and also of the 

need to make graduating school counselors aware of their future supervisors' views 

of the counselor's role (Fitch, Newby, & Ballestero, 2001). School counselor outcome 

data that aim at improving student learning are receiving increased amounts of 

attention and reflect trends within the school counseling profession and the larger 

educational community (Paisley & Hayes, 2003). 

Pyschological consultants are to have been well-equipped with both profesional 

knowledge and skills and personal features required for this job to be implemented 

effectively (Eisenberg & Harris, 1984). Consultants should have the ability that can 

perform this employ in point of both professional knowledge and skill and personal 

specialities (Eisenberg & Delanay, 1993). An efficient psychological consultant is an 

individual who has a high level problem solving skill and realiable rational ideas. At 

the same time, S/he is an individual who thinks positively and also who has an high 

problem solving skill. According to this, it is needed that this will expose the factors 

egative ideas, problem 

solving skills and social ability levels. In our county studies related with the fact that 

school psychological consultants encounter too many problems at work 

that these 

2001; Bulut, 2007).  

In Turkey in the studies related with counselors the relationship between the 

emotional quotient of counselors and communication and empathy skills (Alper, 

2007), between their life satisfaction and automatic thoughts and coping with stress 

-

, 

However there are no studies dealing with the interrelationship among automatic 

thoughts, problem solving skills and social skills of school counselors Furthermore, 

while the thinking styles, social skills and problem solving skills of students were 

investigated, not enough research was conducted on whether school counselors 

possess these skills. In this respect it is believed that the results of the present study 

will contribute significantly to the literature in the field. 
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Method 

Research Design 

This research is performed by descriptive type of associational model. Descriptive 

approach, which is widely used, aims to describe the relevant cases. However, 

screening models are research approaches that aim to describe an existing case as it is 

(Karasar, 2009). The dependent variables in this research are problem-solving skills, 

automatic thoughts and social skills.  

Sample 

The population of this study consists of the psychological consultants working at 

the public primary/s Sample of the research was deter-

mined with random sampling method. The sampling of the research comprises a to-

tal of 145 psychological consultants, 113 of whom are female (77.90%) and 32 of 

whom are male (22.10%).  

Research Instruments 

The data collecting tools used in this research are Automatic Thoughts 

Qustionnaire-Revised (ATQ-R), Problem Solving Inventory (PSI), Social Skills 

Inventory (SSI).  

Problem Solving Inventory (PSI): Developed by Heppner and Peterson (1982) and 

interpreted into -alpha 

reliability coefficient of this inventory has been found to be .88 and the reliability as 

r=.81. Problem-solving inventory is a self-report scale with 35 items and 1-6 likert 

type, through which and individual perceives his/her own problem-solving skills. 

While grading, the items of 9, 22 and 29 are excluded. The range of points is 32-192. 

The high rate of points gained in the scale means that individuals perceive that they 

are poor at problem-solving skills. 

Automatic Thoughts Qustionnare-Revised (ATQ-R): Developed by Kendall, Howard 

and Hays (1989). The original form of the scale (Auotmatic Thoughts Questionnare 

ATQ-30) had been developed by Hollon and Kendall (1980) and interpreted into 

Turkish including reliability-dependibility by Hisli (1990). The review-study on the 

reliability-dependibility of the ATQ-R formed by adding 10 positive statements on 

the original 30 statements, was carried out by Bozkurt (1997). The overall range of 

points to be gained in the scale is 40-200.  

Social Skills Inventory (SSI): 

(1997). The reliability coefficient gained from the total points is r=.94. The reliability 

coefficients gained from the subscales range from r=.81 to r=.96. The median internal 

consistency coefficient found was .84 for males and .80 for females. The dependibility 

.01 was regarded important for sub- 004). The basic subscales are: 

Emotional Expresivity (measures nonverbal communication skills, particularly 

emotional message relaying skills), Emotional Sensitivity (Skills of receiving and 

interpreting the nonverbal messages-communication of others), Emotional Control 
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(Skills for designing and controlling the emotional and nonverbal responses), Social 

Expressivity (verbal expressivity and social communication and relation establishing 

skill), Social Sensitivity (skills for interpreting the verbal communication of others), 

and Social Control (social role playing and social involvement).  

Data Analyses  

Data obtained from the measurements were analyzed with the SPSS.16 package 

program. 

Mom The significance level was 

accepted as .05 in the study. 

 

Results 

 In this part of the study, the findings gained through certain relevant statistical 

techniques are presented as responses to the questions of the study.  

 Question of the study: Is there a significant relationship among the automatic 

thoughts of the psychological consultants and their perceptions on problem-solving 

skills and social skills?  

 

Table 1 

The Correlation among the Psychological Consultants Automatic Thoughts, their Perceptions 

On Problem-Solving Skills, and Sub-Scales of Social Skills. 

Depedent Variables PSI ATQ-R EE ES E-CTRL SE SS 

ATQ-R .37** -      

EE .32** .36** -     

ES .45** .35** .78** -    

E-CTRL .40** .21** .50** .70** -   

SE .41** .23** .84** .84** .65** -  

SS .36** .52** .70** .76** .53** .64** - 

S-CTRL .45** .23** .83** .83** .72** .87** .58** 

**Correlation is significant at the .001 level (2-tailed). ATQ-R: Automatic 

Thoughts-Revised, PSI: Problem Solving Inventory, EE: Emotional Expressivity, ES: 

Emotional Sensitivity, E-CTRL: Emotional Control, SE: Social Expressivity, SS: Social 

Sensitivity, S-CTRL: Social Control. 

The Table 1 reveals that there is a significant relationship between the automatic 

thoughts and problem-solving skills (r=.372, p<.001). The high rate of the total points 

in the scale of interPersonal problem-solving skills and automatic thoughts is 

regarded as a negative result, in other words, such a result means that problem-

solving skills and automatic thoughts are negative. The relationship between the two 
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scales has been found between the problem-solving skills and the sub-scala of social 

skills: PSI with ATQ-R (r=.372; p<.001), PSI with EE (r=.327; p<.001), PSI with ES 

(r=.450; p<.001), PSI with E-CTRL (r=.401; p<.001), PSI with SE (r=.412; p<.001), PSI 

with SS (r=.360, p<.001), and PSI with S-CTRL (r=.456; p<.001). This means that the 

greater the problem-solving skills are, the greater the EE (Emotional Expression), ES 

(Emotional Sensitivity), E-CTRL (Emotional Control), SE (Social Expressivity) and SS 

(Social Sensitivity) get.  

Another positive relationship has been observed between the automatic thoughts 

and such sub-dimensions of social skills. ATQ-R with EE (r=.367; p<.001), ATQ-R 

with ES (r=.352; p<.001), ATQ-R with E-CTRL (r=.212; p<.001), ATQ-R with SE 

(r=.231; p<.001), SS (r=.522; p<.001), ATQ-R with S-CTRL (r=.231; p<.001). This 

means that the higher automatic thoughts are the higher are EE, ES, E-CTRL, SE, SS 

and S-CTRL.  

Still another positive relationship is seen between EE with ES (r=.781; p<.001), EE 

with E-CTRL (r=.502; p<.001), EE with SE (r=.841; p<.001), EE with SS (r=.701; 

p<.001). This means that the higher the emotional expressivity, the higher are the 

emotional sensitivity, emotional control, social expressivitiy, social sensitivity and 

social control.  

In this research a significant relationship has been found between ages and 

automatic thoughts scale (r=.113), problem-solving skills (r=.064), social skills-

emotional sensitivity (r=-.155), social skills-emotional control (r=-.107), social skills-

social expressivity (r=-.164), social skills-social sensitivity (r=-.139), social skills-social 

control (r=-.151). A significant negative relationship has been found between the age 

variable and social skills-emotional expressivity sub-scale (r=-.217). 

 

Discussion and Conclusion 

On the whole, regarding the results of the study, when negative thinking 

increases in school psychological counsellors, the perception of ability of problem 

solving decreases. This finding is parallel to the following studies (Cheng, 2001; 

Dixon, 1992; 2000; Nezu & Ronan, 1985; Shanmugham, 2009). Having an effective 

problem solving ability affects the reduction of some cognitive distortions (Hollon, 

Haman, & Brown, 2002). When Nezu (1985) examined the relation between problem 

solving with cognitive approach, and depression, a strong opposite relationship 

between the ability of problem solving and depression was found in the study. 

Having negative life stress and ineffective problem solving ability might cause 

depressive symptoms which are related to negative thoughts. In the study which was 

carried out with the students a strong positive relationship between negative 

automatic thoughts and problems solving was obtained (Tanrukulu, 1999). It is 

obvious that having high level of negative automatic thinking leads to negative sense 

of self perception in problem solving ability. School psychological counsellors are 

expected to be individuals who can improve themselves, are happy, productive, 

think positively, and have effective problem solving ability. It might be said that 

negative automatic thoughts might influence effective problem solving abilities in a 



74  

negative way. it is stated that optimistic individuals present active behaviours 

towards problem solving (Scheier & Carver, 1987). When school psychological 

ability sub scales such as affective expressivity, affective sensitivity, affective control, 

social expressivity and social sensitivity. According to Plucker, Bechketto and Dow 

(2004), every school psychological counsellor must have the knowledge of designing 

social educational program, personality traits and counselling abilities. It is 

expressed that individuals who can solve problems effectively are the ones who can 

think freely and independently, have enough sociality, have self-confidence, and can 

tolerate uncertainty (Dow & Mayer, 2004). That is so it is accepted that social ability 

behaviour and problem solving ability are related. According to Howing, Wodarski, 

Kurtz and Guadin (1990), social abilities are considered as abilities that enable 

individuals to behave effectively in social situations, make social interaction easier, 

and empower to use some problem solving abilities. When school psychological 

observed. It is remarked that individuals with positive thinking have high affective 

sensitivity, social control, and social sensitivity from social abilities (Vlasta & Darja, 

2004). Heppner, Reeder and Larson (1983), conducted a study which examined the 

difference between the level of problem solving and irrational thinking of university 

students who study at the Department of Psychology. According to the study, 

students with effective problem solving abilities have a positive sense of self and 

have a negative correlation between irrational thinking and the level of problem 

solving. The results of the study support the previous studies results.  

 

Conclusion 

In general, the findings of the study state that there is a direct relationship 

social abilities. According to this, it is significant to design educational environments 

where school psychological counsellors can improve their problem solving and social 

ability levels. For this reason it is necessary to improve particularly social abilities, 

and problem solving approaches in the training of pre-service school psychological 

counsellors. Regarding this aim, it is good to support pre-service school 

psychological counsellors to present behaviours in developing these traits so as to 

gain positive approaches. There are some limitations in the generalization of the 

study.  

Further studies which examine the relation between problem solving, social 

abilities and negative automatic thoughts with different social and emotional 

variables can be conducted by including school psychological counsellors who work 

in different regions of Turkey to the study sample.  
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