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Abstract 
Problem statement: During the study, it’s presumed that despite sharing the 
same past, in the process of making different histories, the construction of 
the ‘I’ and the ‘Other’ may change via the knowledge that is legitimated 
through the changing contexts (Akter, 2013). Thus, the problem statement 
of the study is constructed upon the argument whether missing or mis-
leading information related to the past, as well as contents and contexts of 
the texts may cause a knowledge gap with respect to each other or not 

Purpose of the study: The purpose of the study, is to examine history text-
books of secondary schools, the power of the structured languages, and 
hence the ‘contexts’ of the written materials in the ‘construction of 
knowledge’ process. In other words, to show ‘how to know what we 
know’ and ‘how to be sure whether the knowledge that we have is ours or 
‘the one that is naturalized as if it’s ours’ is the purpose of the study.  

Method: Relational content analysis was the method of the study. 

Findings and Result: In principle, research findings were categorized re-
garding to the frequency of pages, titles, subtitles, usage of background 
colours and their relationship with the contents. In general, it’s noted that 
content of Cyprus History textbooks that are studied in Northern Cyprus 
and Southern Cyprus were not equivalent, background colors of books, 
especially the one that was studied in Northern part of the island was re-
flecting the ideology of the government at that time. There was a 
knowledge gap between the contents of the books and manipulative dis-
courses and representations as well as visual materials were also takes at-
tention regarding to the ideology of the governments. 
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Conclusion and Recommendation: During the present study, regarding to the 
changing governments and ideologies, differentiation at construction of 
past was noticed. ‘Absolute’ past was reflected from different aspects, in-
formation was constructed through the ideology of the dominant parties 
at that time. Different understandings about educational paradigms were 
shown via method of reflection of past, discourse which was used and also 
different expectations about the future of the island were drawn.  

Key words: Writing history, context, construction of knowledge, knowledge 
gap, and the past. 

 

History is the reconstruction of the past via related monuments that are obtained 
by the historians (Salmon & Adams, 2001; Baum & Lampel 2010; Lofts, 2000).   The 
‘Past’ is constructed through the facts that have happened and it cannot be lived once 
again (Jenkins & Munslow, 2003); Isacoff, 2006; Duthie, 2012).  

History can be handled as ‘the past’ and as ‘an account of the past.’ (Newall, 2005, 
online). History as the past, which involves the past: “seem to be just past: what hap-
pened before, whether in a specific period or just generally before now”. Newall ex-
plored history as if it’s the ‘true’ account of the past and the correspondence between 
what actually happened in the past and an account of it. However, according to Jen-
kins in history, only some of the facts and their discourses are explored.  

It is the reconstruction of the events that had happened in the past (Damen, 2012). 
However, owing to the unfeasibility of involving every single monument related to 
the past, only the ones prioritized and filtered by historians take part in creating his-
tory. Albeit, it would be possible that interpretations of those monuments would dif-
fer according to the authors or historians.  

The construction of statements, their discourses and context may influence the in-
terpretation of readers (Howarth, 2000; Hunston & Thompson, 2000 ). In the present 
study historians are treated as constructors of the past called ‘history’ and ‘the histo-
ry’ is treated as the means of media.  

The presents study is one of the early researches about History education matters 
of the Cyprus Island. It’s also one of the most comprehensive and detailed study in 
the field. Some of similar studies were done in cooperation with United Nations De-
velopment Program- Action and cooperation for Trust (UNDP-ACT) and edited by 
Perikleous and Shemilt (2011), but were mostly on history education system itself.  

However, the deadlock of Cyprus issue necessitates re-examination of the past for 
‘the future’ and reconstruction of the ‘history’ when needed. For the probable resolu-
tion of the issue, it’s essential to re-investigate every single issue which may play sig-
nificant role such as education, history and history education. The main shadow here 
is about changing ‘absolute’ past via the historical discourses and manipulating the 
future by those biased discourses. 

The Cyprus Island, as an issue in the sense of political, social, identical, or eco-
nomic aspects, has been negotiated for a long time by various nations. Because of its 
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socio-political and strategic position, as can be traced from the historical background, 
in the past years, the Cyprus Island had played a part in the joint line of various na-
tions (Atılım Üniversitesi Kıbrıs Araştırmaları Ve Uygulama Merkezi (AKAUM), 
n.d).The Cyprus Island owes its cultural richness to its historical background and the 
civilizations that played a role. For this reason, Cyprus and Cyprus related issues are 
of capital importance. 

Due to this, the present study draws attention to the fact that any wrong 
or misleading information about the past may influence the ‘schemas’ of 
the people and the significance of democratic education system as well 
as democratically structured curriculum for the  critical thinking, objec-
tivity and for rising reconciliatory generation. 

 

Method 
Research design 

Content analysis “is an unobtrusive technique that allows researchers to analyze 
relatively unstructured data in view of the meaning, symbolic qualities, expressive 
contents they have and of the communicative roles they play in the lives of the data’s 
sources” (Krippendorff, 2004, p. 44).  

It has two basic types: conceptual and relational analysis. During the present 
study relational content analysis was used. It begins with identifying concepts that 
exist in a given text but looks to go beyond existence by investigating the relation-
ships between the concepts that are identified. The steps for conducting relational 
analysis are; identifying the question, choosing a sample of analysis, determining the 
type of analysis, reducing the text to categories and code for words of patterns, deal-
ing with the relationships between concepts, coding the relationships, making analy-
sis and finally outlining the representations. 

Research Sample  

The books, one which was studied in Southern Cyprus was entitled as “Istoria tis 
Kyprou-Romaiki” and one which was studied in Northern Cypus was entitled as 
“Kibris Tarihi”, that were published by the leftist government that won the elections 
in North Cyprus (2004) and those published (2006) in South Cyprus (by the leftist 
government- Anorthotikó Kómma Ergazómenou Laoú [AKEL] and Cumhuriyetçi 
Türk Partisi [CTP]) were studied. As the books that were studied in the Southern 
part were not reprinted by the new government, the most recent books were ana-
lyzed. Nonetheless, the content of these books were not exactly the same, so the 
shared periods (1960 to 1974) that were included in history textbooks of both parts of 
Cyprus were analyzed.  

The rationale for this selection is the fact that the previously used history text-
books of Cyprus are not as comprehensive in their coverage the present ones are.  
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Procedure 

Above mentioned books were translated by three translators and interpreters. 
Two of thereof translators are Turkish natives and one is English and Greek, thus the 
translation were completed in Turkish and English for the analysis. Text discourses 
were assessed based on Turkish versions. 

Data Analysis 

There is no particular program for relational content analysis, due to this contents 
of the materials including both verbal and visual materials were categorized and ana-
lyzed. Mostly qualitative approach was taken for granted. 

 

Results 
Relational Content analysis of period between 1960 and 1974 

In overall it is noted that the history textbooks that are studied at secondary 
schools of both sides of the island are not equivalent at the frequency of pages, 
words, words per pages, titles and subtitles as well as background colors as shown 
below Table 1. 

 

Table 1 

Comparative Analysis of Textbooks That Were Studied Both in Northern and Southern Cy-
prus 

 
 1960-1974 
 Southern Cyprus 

 
Northern Cyprus 

Frequency of pages 
 

2 and a half 
 

25 (+2 blank) 
 

Frequency of words 
 

379 
 

4025 
 

Frequency of words per page 
 

111.6 words per page 
 

161 words per page 
 

Frequency of titles and subtitles 
 

4 
 

3 title+23 subtitles 
 

Frequency of background Black and White Colored 

 

According to Table 1 it is clarified that the period between 1960 and 1974 is cov-
ered in two and half pages in Southern Cyprus history textbooks while it is covered 
in 27 pages in total in Northern Cyprus History Textbooks. In addition to this it is 
noted that two and half pages in Southern Cyprus history textbooks is consist of 379 
words which is equivalent to 111.6 words per page and  4 subtitles  
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It is also noted that the history textbooks that are studied in secondary schools in 
Southern Cyprus have a formal format; all the pages are white with texts, pictures 
and figures in black.  

On the other hand it is remarked that 27 pages in Northern Cyprus history text-
books is consist of 4025 words, which is equivalent to 160 words per page and  3 ti-
tles with 23 subtitles  

It is also noted that the history textbooks that are studied in secondary schools in 
Southern Cyprus have a formal format; all the pages are white with texts, pictures 
and figures in black while textbooks that are studied in secondary schools in North-
ern Cyprus have colored backgrounds.  

As mentioned above the period between 1960 and 1974 is covered in two and a 
half pages. One of these pages is full of figures and in one quarter of that page a part 
of the Guarantee Agreement is placed and in a quarter of the third page a section 
about the ‘Government Blow’ is placed as a caricature.  

This period includes approximately 379 words, which is 9 paragraphs. There are 
four subtitles on the first page. The information about the establishment of the Re-
public is expressed in 20 words. ‘1960 constitution’ is explained in 78 words. ‘Devel-
opment’ section is explained in 52 words. The ‘Turkish Cypriot rebellion’ is ex-
pressed in 129 words, while the ‘Government Blow’ is explained in 81 words. There-
fore, it’s possible to claim that Greek Cypriots mostly explained the ‘Turkish Cypriot 
rebellion’ section. 

 
The information about the same period is given about 25 pages in textbooks of 

Northern Cyprus. 2 blank pages are also given for students to write their own com-
ments and summaries. These two pages encourage students to filter what they un-
derstand from the parts that they have studied. Within these 25 pages, there are 3 ti-
tles and 23 subtitles. In total, this period is explained in 4025 words of which 955 
words are quotations from several resources. The frequency of the number of words 
through the titles and subtitles are differentiated.  
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Textbooks of Southern Cyprus 

On the right corner of the subtitle entitled as ‘1960 constitution,’ a picture of a pot 
is placed with the symbol of the Republic of Cyprus. This cultivates the symbol of the 
republic to students. However, there is no written text related to this pot.  

On the right bottom corner of the page, which is next to the ‘Turkish Cypriot Re-
bellion’ part, a question is asked about the developments and problem that are faced 
in the Republic of Cyprus. At the bottom of this question, there is a small section 
with a short informative text, which explains the ‘Green Line.’ 

On the second page, which is relevant to “the period between 1960 and 1974,” 
four tables and the main components of the Guarantee Agreement are given. The 
first table is about the development in the telephone networks. It includes the compara-
tive findings of 1960 and 1985. It also includes the changes in the numbers of the 
networks of the regions that are under the ‘dominance’ of Turks and the ones which 
are not under their ‘sovereignty.’ A table clearly shows the increase in the number of 
telephone networks under their ‘sovereignty’ to manipulate the thought on ‘how bet-
ter it would be to be under their sovereignty.’  

Next to this table showing the development in the Republic of Cyprus between 
1952 and 1984, there is another one that also shows the comparative results in the de-
velopments between 1961 and 1988.  

This table ends with the 1960s Republic of Cyprus. From 1948 up to 1571 it’s men-
tioned as ‘Venice sovereignty,’ from 1571 to 1878 as ‘Turkish Sovereignty,’ from 1878 
to 1960 as ‘British Sovereignty’ and from 1960 up to the present as ‘Republic of Cy-
prus.’ Thus, the Republic of Cyprus is emphasized as the last sovereignty.  

The main component of the Guarantee Agreement, which is the second article of 
the agreement, is given within a black frame in one fourth of the page.  

As mentioned before, a quarter of the third page gives information about the 
‘Government Blow’ and there is an illustration depicting an innocent little girl sitting 
in front of a wire fence to the right of the text. The unjust treatment of civil Greek Cypri-
ots and the difficulty faced by them are expressed via this illustration. 
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Textbooks of Northern Cyprus 

Unlike the history textbooks that are studied in Southern Cyprus, those of North-
ern Cyprus are colored.  

Of the 25 pages, the break-up of the color backgrounds of the pages are as fol-
lows, 6 green, 5 brown, 4 orange, 4 blue, 3 yellow, 2 grey and 1 pink. Likewise, the 
blank pages for the students are also orange. Hence, the majority of the pages are 
green and orange, while pink is least represented. Frequency of background colors 
and meanings they refer to is shown in Table 2 

 

Table 2 

Frequency of Background Colors and Meanings They Refer To 

 

 1960-1974 

Color Frequency Meaning 

Green 

 

Brown 

Orange 

Blue 

6 times (24%) 

 

5 times (20%) 

4 times (16%) 

4 times (16%) 

harmony, understanding, balance, integration and peace 

seriousness, strength, warmth, reality, order and system 

stamina 

peace, ease and comfort 

Yellow  

 

 

Grey 

Pink 

3 times (12%) 

 

 

2 times (8%) 

1 times (4 %) 

‘friendship,’ ‘social life’ and ‘working together’ ‘temporariness.’ 
(light yellow mostly refers to sickness, sadness and down 
turn) 

negotiation 

dreaming 

 

In overall, it is noted that green color was used 6 times, and referred to harmony, 
understanding, balance, integration and peace; brown was used 5 times in total and 
referred to seriousness, strength, warmth, reality, order and system; Orange was 
used 4 times in total and referred to stamina; Blue was used 4 times as well and 
mostly  referred to peace, ease and comfort; yellow which was used 3 times, referred 
to ‘friendship,’ ‘social life’ and ‘working together’ ‘temporariness.’;  finally grey 
which was used 2 times referred to negotiation and pink which was used only once, 
drew attention to dreaming. 
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Green pages 

The first green page had only one subtitle ‘In Spite of Everything.’ While giving 
this subtitle in red, the authors draw attention to what had happened as in all the 
subtitles. However via the background, the idea that ‘nothing can corrupt the peaceful 
environment in Cyprus’ is stressed. In another green page, there is another subtitle: 
‘The migration routes.’ Within this page, there is an orange part, which includes a pho-
to of the Green Line. 

In the third green page, photos of two settlement places are shown. Therefore, in 
spite of immigration peace and balance was stressed. The fourth green page contains 
one subtitle: ‘1967 crisis’ that gives information about the change in Greek admin-
istration, dominance of military junta and its influences on the ‘Cypriots.’ The fifth 
page is about social life and it’s all about the social lives of Turkish Cypriots and con-
tains a photo of 2 actors and a scene from a play. Finally, the sixth green page only 
contains a cartoon depicting one Turkish Cypriot and one Greek Cypriot walking on 
the same road but separately. In all sections, the significant feeling for the people is 
peace, balance and understanding. 

The color green mostly signified harmony, understanding, balance, integration 
and peace. İt’s the color of nature, plants and forest and that is why it brings peace of 
mind 

Brown pages and contents 

There were 5 brown pages within the 25 pages. Brown signifies earth and mostly 
refers to seriousness, strength, warmth, reality, order and system. In the first brown page 
there are three photos; one is ‘Dr. Fazil Kucuk addressing the nation’ and the other two 
are ‘Turkish Cypriot and Greek Cypriot journalists’ visit to Turkey and Greece. There is a 
passage from a book of a Turkish Cypriot teacher. The brown color here refers to the 
strength of the relationship between the people who live in Cyprus.  

In the second brown page, there are three subtitles: ‘Non-alignment activity…,’ 
‘Cyprus and non-alignment activity…’ and ‘…and problems are going to start.’ There is al-
so a cartoon/caricature on this page showing ‘a man resisting the pressure of the US and 
the Soviet Union.’  

The color brown here signifies the system that both involves and influences Cy-
prus. The third brown page contains two photos and a passage from a book. While 
the passage was about a system within the society and the photo of a group of Turk-
ish–Greek Cypriot sportsmen, another photo includes Makarios’ requests for chang-
es in the constitution. Thus, brown once more refers to the system, both political and 
social.  

The fourth page that has a brown background includes two subtitles and a pho-
to. The first subtitle is ‘Turkish Cypriots Start Voicing themselves Through Their own 
Radio Channel...’ and the other one is ‘Efforts for a Solution All Over Again ...’  

Finally, the last page, which has a brown background, contains one subtitle as 
‘The Coup D'état of 15th July... and Makarios Escapes...’ and a passage from Makarios’ 
letter to the president of Greece about the system in Cyprus. There is one more 
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statement at the bottom that indicates that on July 15 Makarios was dismissed by 
the revolution of Greece’s ‘Operation Aphrodite,’ because of this letter. These two 
statements refer to the ‘sadness,’ ‘melancholy’ and ‘negativeness’ because of being the 
‘color of autumn.’. The photo that is placed on this page involves a small part within 
it. As it’s mentioned, both Turkish Cypriot and Greek Cypriot radios announced the 
death of Makarios because of the revolution. This information is given in light yellow 
background, which also signifies sadness, sickness or disease.  

In all brown pages, information was about the system. Thus, the purpose of us-
ing this color is to draw attention to the malcontented system of Cyprus.  

Orange pages 

There are 6 orange-colored pages within the 25 pages. The first and last orange-
colored pages are blank pages given at the end of the chapter for the students to 
write their comments, views and about the information obtained. At the top of this 
page there is a head line saying ‘Your page’ and at the bottom there are two cartoons 
that are used 12 times within the 25 pages, which encourage students to search the 
issue that was dealt with. The reason for coloring these pages can be to encourage 
students to write hopeful comments and views representing the color of the sun. 

The second page is the first page of the section ‘troublesome years (1964-1967).’ At 
the bottom of the headline, there is a quotation from a book ‘Because, I am from here.’ 
The background of this quotation is light yellow and it’s about what they were faced 
with when they arrived at school on December 20, 1963. As light yellow signifies 
sickness and sadness the text also expresses the feelings of the authors. At the bottom 
of this passage, a white-colored part includes the subtitle ‘collisions are going to start’ 
and a cartoon of the Greek army opening fire on one a Turkish high school. Prefer-
ring cartoons instead of photographs may have two probable reasons for this: (a) 
they had no evidence as photos and/or (b) to relive events that are claimed to have 
happened.  

Yet, the background of this part is white, which mostly refers to innocence as well 
as to peace. The cartoon is a charcoal pencil drawing as if it’s humorous. While trying 
to relieve what had happened by caricaturizing the events, the significance of the sit-
uation is also considered. Finally, a part of the page includes one more light yellow–
colored section that involves information about people who had died during the 
events and thus, the remaining antagonism or enmities are mentioned within this 
section. Owing to the color of the page, this situation can be interpreted as undesira-
ble. Therefore in spite of everything that had had happened, the stamina of the Cyp-
riots might be stressed upon by such a depiction.  

The third orange-colored page includes 3 photos and one subtitle. These are pho-
tos of U Thant and Acheson, one each of them separately and one together. The sug-
gestion of U Thant is given in a separate section, which is green colored and the sug-
gestion of Acheson is given in another section with a grey-colored background. U 
Thant’s suggestion is also referred to in another part, which is blue colored. Next to 
the photo of the U Thant and Acheson together, another part gives information about 
a report that is presented. This part is yellow. The bottom of this yellow part is green 
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and claims that Turkish Cypriots refused the suggestion presented. Under the subtitle 
‘Clashes Grow...,’ some information about the period is given and in another section 
the letter written by Johnson is included. This section is also green colored.  

While interpreting all the sections within the page, it’s noticeable that the texts 
and the meanings of the colors are all related. The points that are supposed to be giv-
en attention to are emphasized through the background colors. U Thant’s passage is 
in green because it was acceptable for the Turkish Cypriots, while Acheson’s is grey, 
which is diplomatic and sometimes refers to undesired conditions.  

In general, the color of the page bears a sense of stamina during those years. The 
fourth page bears the same meaning. The top of the page is divided and blue colored. 
The information included is about the cease-fire in Cyprus in 1964. There are three 
photos: two are of a group of Turkish soldiers and one is the photo of a Turkish mar-
tyr but it’s a passport photo. A caricature asks students to interview someone about 
his memories of Erenkoy. The rest of the page contains two different quotations: 
from a poem, which is light yellow–colored and from an article by Yasar Boran, 
which is green colored. The article is about ‘patriotism’ by some people and the light 
yellow–colored quotation is about the ‘disappointment’ of a student about the events 
that had happened. This page and the sections are also supported via the colors and 
the context involved. 

The last one contains two photos: a group of Turkish Cypriot musicians and two 
caricatures that ask research question to students. This page is about the social life 
and the developments in the field of music. 

The orange color signified ‘stamina,’. It was used with light yellow, which refers 
parts also give meaning to the green backgrounds.  

Blue pages,  

There are 4 blue-colored pages. The first includes pictures of two Turkish Cypri-
ots: Dr. Fazil Kucuk and Judge Mehmet Zeka. There is also a cartoon, which asks 
students to research the issue, and two red-colored subtitles. The first subtitle is ‘Vice 
Presidency elections’ and the other one is ‘Makarios Coming into Conflict with the Greek 
Junta.’  

The second page has two photos of soldiers and a cartoon that asks a research 
question. There is a quotation from another book on this page which is about the 
memory of a soldier and it has a green background.  

The next one contains 2 photos of Turkish Cypriots getting help from the Red 
Crescent. Likewise, there are two cartoons asking students to conduct a research 
about the issue and two parts separated from each other in a white background. The-
se texts are about the help of the Red Crescent.  

The last one includes a photo of Cengiz Topel who died during his military ser-
vice and at the top of the page, which is colored light blue; there is a text about the 
significance of Erenkoy city.  
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Mostly, the color blue signifies the sky thus referring to peace, ease and comfort. 
Within all blue pages, citizens survival is reflected.   

Yellow pages  

The first page gives information about the events which had had happened with 
the subtitle ‘The Republic that Could Not Create its own Citizens ... (1960-1963).’ It also 
includes a photo that is framed in green as mentioned before mostly referring to 
peace and it depicts Turkish and Greek Cypriot soldiers marching together. Another 
page that is light yellow includes two subtitles: ‘The Main Problems were below’ and 
‘But how did it come to this point.’  

 
Caricature 2 Cyprus island while crying(MEKB, 2004, p. 55) 

 

The second yellow page also includes a caricature of the Cyprus Island as a sad 
man sitting on a rock. Thus via this illustration, the endangered peace in the Cyprus 
Island is emphasized and disapprobation about this condition is stressed.  

Finally, the last page with a yellow background doesn’t have any subtitle but has 
information about the events that had happened in 1964. There is an image of the 
Turkish newspaper ‘Milliyet’ and the headline is about the unknown end of 
Makarios in the Greek revolution. Next to that image, there is a photo of Sampson. 
At the bottom of the page, another section that draws attention to the reaction of An-
kara is depicted. This section is framed and filled with pink. Pink can be explained as 
the color of ‘subtlety’ and ‘dreams.’ This section draws attention to the fact that, 
though deciding to interfere in Cyprus, England did not let them to do anything. İt’s 
possible to say that it was something like dreaming to interfere in Cyprus.  

Yellow mostly refered to ‘friendship,’ ‘social life’ and ‘working together’ as well as 
‘temporariness.’ The tint of a color also changes the meaning, as light yellow mostly 
refers to sickness, sadness and down turn.  
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Grey Pages  

The first grey page involves one header and one subtitle. The head line is ‘is every-
thing calming down??? (1968-1974)’ and the subtitle is ‘Negotiations ... Negotiations 
Again.’ There is also a cartoon of a man handing Cyprus to a childand in the back-
ground, a photo of Denktash with Klerides talking to journalists. The photo tries to 
emphasize the feeling that everything is going to be okay and safe. The photo reinforces 
the cartoon and shows that the leaders of both nations have come together to negoti-
ate the situation.  

The second page includes three photos and a subtitle. The subtitle is ‘Sports after 
the Republic of Cyprus...’ and the photos are of Turkish Cypriot sport teams. These 
photos indicate the idea that Turkish Cypriots got their rights back through the Re-
public of Cyprus in 1963.  

Pink Page 

The only pink page includes two photos; one is a Turkish Cypriot football team 
and the other is the photo of a group of Turkish Cypriot musicians. There is only one 
subtitle and it’s ‘Solidarity and Spirits Raise with Music.’ The whole page is colored in 
pink, which as mentioned before, refers to dreams and dreaming. Hence, this page 
emphasizes that nothing had happened and it was all about a ‘dream.’ This color 
gives positive meaning to the content of the page 

 

Relational Content analysis of 1974 Operation 

Descriptive analysis of books in Southern Cyprus 

The events of 1974 are covered approximately in 2 pages in textbooks that were 
studied in Southern Cyprus. The first page involves two subtitles: ‘Turkish Invasion’ 
and the ‘Consequences’ as well as a picture of a little girl. The second page includes 
one picture, which is placed at the top of the page and a map of Cyprus at the bottom 
of the picture. 

The 1974 operation is given in 191 words; 78 are about the ‘Turkish Invasion,’ 
while 110 are about the ‘Results.’ Next to the paragraph, which is related to the 1974 
operation, there is one more photo of a little girl. The little girl is holding a picture of 
a soldier and crying. As interpreted from the contents of the text, which is written on 
the left of the picture, it’s possible to claim that she is crying for someone who she 
loves and was martyred during the ‘Turkish Invasion.’ 
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Picture 1 A crying Greek girl (YAP,2007, p. 116) 

 

On the next page, there is a photo of Greek Cypriots in front of the tents and at 
the bottom of this photo the map of Cyprus is placed. In the photo, there is an image 
of an old Greek woman. She is dressed up in black color, which mostly signifies 
mourning. Three children who have no shoes stand in front of tents are also seen. This 
type of portrayal refers to the difficulties and the misery that was caused by the ‘Turkish 
Invasion.’ Therefore, through this picture, as relevant to the text that is written in the 
bottom, the gloomy results of the ‘Turkish Invasion’ are stressed. 

Descriptive analysis of books in Northern Cyprus 

On the other hand there are 5 and a half pages giving information about the op-
eration done in 1974 at Cyprus History textbooks that were studied in Northern Cy-
prus. The color of each page is different. Six photos are placed within these pages, 3 
images – one of the announcements that were distributed by the Turkish Army and 
two of newspapers published during those days. Within these pages only one quota-
tion and one cartoon that asks students to interview people who have memories 
about those days is included. One title and four subtitles are within the pages that are 
all in red. 

 

Discussion and Conclusions 
Regarding the interpretations of the contents of the pages, it’s possible to claim 

that ‘how to feel about past’ and ‘how to think about it’ is mostly supported by the addi-
tional data that is given. The most used colors were green, which signifies peace 
(Heer & Hall, 2009) and orange that refers to stamina which reflects the dominant 
ideology of the government at that time. 

There were several quotations which made textbooks more liberal and students 
were encouraged to investigation. However, selected writers and passages were tak-
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en from are ideological defenders of the government of Northern Cyprus during 
those years of history. 

The interpretations of the contents of the pages indicate that everything that is in-
cluded within the context may influence and manipulate both the interpretation and 
the meaning. The stages of the 1974 operation can be assumed as the combination of 
several senses 

Accordingly, the readings of the colors of the pages with respect to the context, 
give information about the events that had happened in the past encouraging interac-
tivity and effectiveness. Two colors are mostly used: green and orange. As men-
tioned before, while green signifies peace, orange (the color of the sun) refers to 
stamina. Thus, while giving information about the period between 1960 and 1974, 
peace and stamina are emphasized. 

It’s also clarified that the textbooks are not equivalent to each other and there is a 
knowledge gap between the two books. Picturing and caricaturizing the events in the 
books of Northern Cyprus create ‘pacifist’ tension than the one which is studied in the 
secondary schools of Southern Cyprus.  

In the textbooks of Southern Cyprus, the ones who live in Northern Cyprus are 
identified as ‘Turkish Cypriot’ and identified themselves as ‘Greek Cypriots’ in the 
sections which insist they were living in ‘peace’ together while defining themselves 
as being ‘unjustly treated’ after ‘the invasion.’ As disagreements began, identification 
changed from ‘Turkish Cypriots’ to ‘Turks’ and people of Turkey in 1974 identified 
as ‘invaders.’ Therefore, in any disagreement, national identifiers become a matter of 
primary importance. 

On the other hand, in the textbooks of Northern Cyprus, the ones who live in 
Southern Cyprus are identified as ‘Greek Cypriots’ and they identified themselves as 
‘Turkish Cypriots.’ Any specific ‘adjective’ or ‘position’ is not used. Yet, while em-
phasizing any ‘unjust’ or ‘unfair’ situation and stressing ‘their achievements,’ they 
identify themselves as ‘Turks.’ The identification of ‘Greek Cypriots’ never changed. 
Therefore, national identifiers play an important role for self-identification but not 
while identifying the ‘Other’ nation.  

It’s illuminated that there are a lot of ‘missing information about the ‘Other’ and the 
usage of words, codes and signs as well as their usage that identify the ‘Other’ have ma-
nipulative influences on students. 

Apart from this it’s also legitimated that ‘the knowledge that students have’ is 
cultivated to them and is naturalized by discourses.  

Both weakness and strengthen of the study is being only small piece of a research 
that was conducted in 2009 which had three inter-supportive methods; critical dis-
course analysis, relational content analysis and survey method. As it’s inadequate to 
obtain satisfactory answers related to the history education system in Cyprus Island 
via using only the relational content analysis, to be part of most detailed research ev-
er made, strengthens the study. 
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As a result, due to this is it essential to present results of critical discourse analy-
sis of the texts as well as findings of the survey that was conducted to the students 
who studied these textbooks in order to validate influential power of education sys-
tems 
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Geleceğin Belirleyicisi Olarak Geçmişin Yapılanması: Kıbrıs Tarihi 
Ders Kitalarının Eleştirel Ve Karşilaştırmalı Analizi 

Atıf: 
Akter, T. (2013). Structuring the past as a determinant of the future: Critical and 

comparative analysis of Cyprus’ history textbooks. Egitim Arastirmalari-
Eurasian Journal of Educational Research, 53/A, 239-256. 

 

Özet 
Problem Durumu: Çalışmada, geçmişin tarih ile aynı olmadığı göz önünde 
bulundurulup; aynı geçmişin farklı söylemlerle ifade edilişi, bu doğrultuda aynı 
geçmişten farklı birer tarih oluşturmanın mutlak geçmişe sahip toplumlarda “ben” 
ve “öteki”ne dair farklı bilgi inşalarının yapılanmasına sebep olup olamayacağı 
konusu irdelenmeye çalışılmıştır. (Akter, 2013). Stratejik konumundan dolayı günü-
müze kadar birçok ülke ve medeniyetin merkezi olan Kıbrıs adasında, uzun yıllardır 
çözümlenemeyen, adada yaşayan iki milletin sorunsalı halıne gelen “Kıbrıs Soru-
nu”na ilişkin sebep ve çözüm arayışı çalışmanın başlangıç noktasını tayin etmiştir. 
Birtürlü uzlaşıma varılamayan bu sorunsalın sosyal ve kültürel boyutunu irdelemek 
mahiyetinde ideolojik devlet aygıtlarından biri olan okullar, ve buna bağlı olarak da 
okulların ideolojik bağlamda işleyiş biçimlerinin irdelenmesinin temel soruna ilişkin 
birtakım ipuçları sunacağı varsayılarak çalışmaya başlanmıştır. Zira birbirine “öteki” 
olan iki toplumun (Kıbrıslı Rum ve Kıbrıslı Türk), sözkonusu geçmiş dahi olsa birbir-
lerini tanımlama veya kimliklendirme biçimlerinin  gelecek konusunda etken olabile-
ceği düşünülmüştür. Bu bağlamda, yapılan çalışma söylemler ve dilin iktidar ilişkile-
rini meşrulaştırdığı savından yola çıkarak geçmişle ilgili eksik veya yanlış 
yönlendiren enformasyonların ve metinsel bağlamların “öteki” ne dair potansiyel bir 
bilgi boşluğuna sebebiyet vereceği ve çözümsüzlük konusuna olumlu bir katkı 
sağlayamayacağı üzerine kurulmuştur. Çalışmada temel sorgulama, iki milletin 
mutlak geçmişi tarihselleştirme biçimlerinin uyuşup uyuşmadığını tesbit etme ve 
geçmişi aktarırken kullanılan söylemlerin barışçıl bir zemine ne denli gönderme 
yaptığını tesbit etmek noktasında başlamıştır.  

Araştırmanın amacı: Gelişen iletişim teknolojileri ile birlikte toplum ve medya 
ilişkisini irdeleyen alanların çoğalması da kaçınılmaz bir hal almıştır. Kitle iletişim 
araçlarını kimin kontrol ettiği ve hangi amaçla kontrol ettiği gibi sorgulamalar da 
beraberinde gün yüzüne çıkmaya başlamıştır. Bu gelişmelerin sosyo-kültürel ve 
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politik sonuçlarını irdelemenin en verimli yollarından birinin de kullanılan dili 
incelemek olduğu birçok araştırmacı ve düşünür tarafından ortaya konmuştur. 
Yapılan çalışma kapsamında, kitle iletişim araçlarından biri olan ve modern kitle 
iletişiminin başlangıcı olarak kabul edilen kitaplar ele alınmıştır. Buna ilaveten 
geçmiş ve günümüz arasında köprü olarak varsayıldığından çalışma sadece tarih 
kitapları ile sınırlandırılmış, ideolojik devlet aygıtlarından biri olan okullarda 
okutulan tarih kitapları bilhassa incelemeye alınmıştır. Eğitim yaşamında ilk kez 
ders olarak okutulması ortaokul dönemine rast geldiğinden ve ergen döneminin 
kimlik yapılanma sürecinde anahtar rol oynamasından  ortaokul tarih kitapları ile 
çalışma daraltılmıştır. Bu doğrultuda yapılan çalışmanın amacını yapılanmış dilin ve 
bilgi yapılandırma sürecindeki yazılı materyallerin bağlamsal gücünü irdelemek 
adına tarih ders kitaplarının irdelenmesi olarak belirlemek mümkündür. Diğer bir 
deyişle “neyi nereden bildiğimiz” ve “ bilgimizin bize mi ait olduğu yoksa bizimmiş 
gibi doğallaştırılsığı mı” çalışmanın temel sorusunu oluşturmaktadır.  

Araştırmanın Yöntemi:  İrdelenmeye alınmış olan ortaokul tarih kitaplarının eğitim 
müfredatındaki adının aynı olması ancak okutulan kitapların niteliksel ve niceliksel 
olarak ortak noktalarının çok fazla bulunmaması çalışma yöntemi konusunda sıkıntı 
yaratan sınırlılıkların bir tanesi olarak göze çarpmaktadır. Bu nedenle yapılan 
çalışmada “içerik analizi” ana yöntemlerinden, sadece “ilişkili içerik analizi” 
yöntemi uygulanabilmiş ve yeterli sayısal veri elde edilememiştir. Bu doğrultuda, 
ilişkisel içerik analizi bağlamında her iki kitaptaki verilen metinler 
kavramsallaştırılarak tanımlanmaya çalışılmış, farklılıklar üzerinden 
anlamlandırmalar yapılmıştır. Öncelikle belirleyici kavram ve kapsamlar 
belirlenmiş, analiz için örnekler alınmış, analiz biçimleri belirlenmiş, metinler 
kategorilere ayrılarak daraltılmış, kodlamalar yapılmıştır. Görsel ve metinsel 
verilerin karşılıklı ilişkileri ortaya konulmaya çalışılmış ve temelde farklılıklar 
üzerinden karşılaştırmalı ilişkisel içerik analizi yapılmaya çalışılmıştır. Bu amaçla 
temsiliyetler ve temsiliyetler arasındaki ilişkiler dikkate alınmış, yoğunluğu 
niteliksel olan derinlemesine yorumlamacı yaklaşımla analiz yapılmıştır. 

Araştırmanın Bulguları:  Temelde araştırma bulguları sayfa, başlık, altbaşlık, paragraf 
ve arkaplan renginin dağılımlarına göre niceliksel olarak analiz edilmiş; çalışma 
bulgularının da işaret ettiği ve çalışmanın başında da varsayıldığı üzere iki eğitim 
materyali arasında birçok farklılıklar olduğu tespit edilmiştir. Niceliksel ve niteliksel 
olarak birbirine eşit olmayan bu iki materyalin aynı alan üzerinde yazılmış olması, 
sözkonusu alanla ilgili kitaplar arasında bilgi boşluğu olduğu gerçeğine dikkati 
çekmektedir. Aynı geçmişi paylaşan ve yıllardır çözüm arayışı içerisinde olan Kıbrıs 
adası ve Kıbrıs halkları için özel bir önem teşkil ettiğine inanılan Kıbrıs Tarihi 
eğitiminin ve Kıbrıs Tarihi öğrenim-öğretim müfredatının yeniden gözden 
geçirilmesi gerektiği konusunu gün yüzüne çıkarmaktadır. Yapılan çalışma bulguları 
ışığında her iki toplumun öğrencilerine “önemli” olarak göstermeye çalıştığı 
dönemlerin farklılaştığı dikkati çekmekte, Kuzey Kıbrıs yönetiminin ideolojik 
yaklaşımının eğitim sistemine bariz bir şekilde yansıdığı görülmektedir. Güzey 
Kıbrıs politikalarının aksine siyasal duruşun ve dönemin ideolojik yaklaşımının 
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eğitim sektörüne yansıması okulların birer ideolojik devlet aygıtı olduğu gerçeğini 
bir kez daha ortaya koymaktadır.  

Araştırmanın Sonuç ve Önerileri: Çalışma milli kimlik yapılanma süreçlerinde rol 
oynadığı düşünülen ergen döneminde resmi olarak okutulan tarih kitaplarının bu 
süreç üzerindeki muhtemel etkileri ve “ben”/ “öteki”nin yapılanma süreçlerin 
farklılaşmasının nedenleri üzerine odaklanmıştır. Muhtemel bir farklılaşmanın 
doğurabileceği “geçmiş”e ve “öteki”ne dair “yanlış bilinçlenme” ihtimallerinin tespiti 
çerçevesinde formüle edilmeye çalışılmıştır. Çalışma yapılan alanın yeni olmasından 
kaynaklanan nedenlerden ötürü danışılacak kaynaklar bağlamında sıkıntı çekilmiştir 
ve alanla ilgili yapılmış en kapsamlı ilk çalışmanın bir parçası olması hem en güçlü 
hem de en zayıf noktasını oluşturmaktadır. Yararlanılacak kaynak bağlamında 
sıkıntı çekilmesinin yanı sıra yöntemsel olarak da karşılaşılan sıkıntılar konu ile ilgili 
farklı yöntemlerle benzeşik konuların irdelenmesinin ivediliğini ortaya koymaktadır. 
Buna ilaveten yöntemsel olarak yapılan en kapsamlı çalışmanın küçük bir parçası 
olması ve tek bir yöntemin bulgularına değinilmesi çalışmanın hem niceliksel hem 
de niteliksel olarak desteklenmesi gerektiğini göstermektedir. Aynı çalışmanın 
eleştirel söylem analizi ile desteklenmesi metinlerin içerik ile ilişkisini 
sağlamlaştırmak bağlamında gerekli görünürken, anket çalışması ile ilişkisel içerik 
analizindeki bulguların gerçekten okuyucu/ alıcılar tarafından aynı şekilde algılanıp 
algılanmadığı konusuna ışık tutacağı düşünülmektedir.  

Anahtar Sözcükler :  Tarih yazımı, bağlam, bilgi yapılanması, bilgi boşluğu, geçmiş. 

 


