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Turkish textbooks through document analysis. The
material for this study consisted of twelve primary
school Turkish textbooks from the 1t to the 4t grades.
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in the 2015-2016 academic years. A “Text Character
Evaluation Form” arranged in line with Bem'’s Sex-role
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Results: The texts included male characters with feminine and masculine roles, and female
characters with feminine and masculine roles. The first, second, third and fourth grade textbooks
had more male pictures than female pictures. All colors were used for both males and females in
the textbooks examined in this study. Dress, skirt, shirt and t-shirt were mostly worn by the
females in the textbooks. Male clothes consisted of trousers, shirt and t-shirt.

Implications for Research and Practice: It is observed that text characters have androgynous
roles, and it can be argued that using more texts with characters possessing such qualities may
have a positive effect on children’s opinions about gender.
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Introduction

It is necessary to determine how the practices within the education system affect
gender perception of children so that the child can be comfortable with both his/her
own sex and the opposite sex. Textbooks are carrying the gender’s model for girls and
boys. This study aims to reveal how the gender roles are described both in pictures
and texts of textbooks and to come up with suggestions in this regard.

Textbooks have become a research topic in education, sociology and many other
scientific fields as they are one of the oldest lesson materials, easily accessible and
cheaper than most materials (Esen, 2003; Yanpar, 2006), and serve as a significant tool
for preventing social conflicts (Pingel, 2010). The information and messages in
textbooks can have a positive or negative effect on the cognitive, affective and social
development of children through implicit or explicit images and writings (Sever, 2003).
The characters and situations in books introduce children to what the world may look
like through others’ eyes, and offer a chance to construct their own views of self and
the world (Mendoza, & Reese, 2001, 1). A textbook is and must be a medium for
obtaining correct information and protecting the right to obtain correct information.
As an objective communication medium, a textbook must be structured as to protect
both the right to receive education and the right to access correct information
(Cotuksoken, 2003) as well to be in line with the student’s level (Ozbay, 2006).

Some information and messages given in textbooks are related to gender either
implicitly or explicitly. It must be ensured through all kinds of media, types of
literature (Gol, 2011) and textbooks that children understand both males and females,
who have many differences in biological and/or sociological aspects according to the
gender role approaches, but are first of all humans and valuable beings in all
circumstances. There have been many studies in this field which examine textbooks in
terms of gender (Chick & State Altoona, 2006; Elgar, 2004; Gharbavi & Mousavi, 2012;
Gumusoglu, 2008; Gunes, 2008; Kirbasoglu Kili¢ & Eyup, 2011; Sano, Lida, & Hardy,
2001; Worland, 2008; Yayh & Kitis Cinar, 2014; Yildiz, 2013), female figure (Ozkan, 2013),
female characters (Vannicopulou, 2004), sexism (Asan Tezer, 2010), the gender concept
(Cubukcu & Sivaslhigil, 2007) and inclusion of female authors (Kuscu Kiictikler, 2014). In
addition, female characters in children’s books (Cinar, 2015), genders of parents
(Anderson, Hamilton, 2005), gender roles in children’s literature (Poarch, Monk-
Turner, 2001) are fields of interest as well.

Biology-based differences are accepted as “sex”, while social differences between
males and females, stemming from socio-cultural reasons, which are created by males
and change across time, culture and even family, are regarded as “gender” (Bhasin,
2014; Dokmen, 2015; Giddens, 2013). Images related to both genders exist in
everything ranging from dietary habits to dressing style, from toys to books, cartoons,
computer games as well as in textbooks first encountered by students at school (Yayl
& Kitis Cinar, 2014). Some behaviors and traits expected by society from males and
females as a group are called gender stereotypes (Dokmen, 2015). According to
Ciiceloglu (1993), the stereotypical perceptions of people about behavior and trait
differences between the genders may not be related to reality at all, but people believe
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stereotypes as if they were true. Some studies have been carried out with the aim of
examining gender stereotypes in children’s books (Anderson & Hamilton, 2005;
Catalcalr Soyer, 2009; Lee & Collins, 2009; Paterson & Lach, 1990;). Catalcali Soyer
(2009) states that children meet stereotypes of the adult world through children’s
books and become candidates for the adult world via these stereotypes.

Studies dealing with sex, gender etc. in textbooks examine pictures (Esen & Bagls,
2002; Ozkan, 2013; Yayh & Kitis Cinar, 2014) and pictures and texts (Asan Tezer, 2010;
Kilig Kirbasoglu & Eyup, 2011). The number of male-female pictures (Ozkan, 2013);
the people, actions, places and objects with which adult figures are depicted (Esen &
Bagli, 2002); roles of males and females in texts and images, gender roles, roles within
and outside the family, professional roles, housework roles and personality roles
(Kirbasoglu Kilic & Eyup, 2011); main and side characters of texts and pictures;
individuals, actions and places where people come together are analyzed according to
the sexes. One of the frequently used tools for determining sex roles in quantitative
research is the Sex-Role Inventory developed by Bem.

This study uses the Sex Role Inventory in order to evaluate the sex roles of text
characters. Bem’'s (1974) inventory is based on the gender schema theory developed by
herself. Children realize their own sex. Then, as they learn the content of the gender
schema, they learn which qualities are related to their own sex. Bem developed the
Sex-Role Inventory with the aim of measuring the perception of sex roles. This is a
frequently used tool in psychology and other fields because it measures masculine and
feminine sex roles separately, it can measure androgyny and has psychometric
properties (Holt & Ellis, 1998). The main point of Bem’s notions is that masculinity and
femininity are two separate dimensions. Sex role orientations of individuals are
determined by considering the level at which they possess the qualities in these two
separate dimensions. Individuals with high femininity and low masculinity have
feminine sex role orientation while individuals with high masculinity and low
femininity have masculine sex role orientation (Demirtas, 2000). According to Bem
(1974), mixed or androgynous self-perception may enable the individual to break free
from traditional masculine and feminine sex role orientations and to perform both
masculine and feminine behaviors freely. This study examines the roles of text
characters in terms of feminine, masculine and social acceptability adjectives in Bem's
Sex-Role Inventory, and pictures in terms of gender stereotypes in primary school
Turkish books. With this aim, the main research questions of this study were
determined as follows:

1. How are the gender roles of text characters in primary school Turkish Textbooks
(1st to 4th grades) depicted in terms of feminine, masculine and social acceptability
adjectives in Bem’s Sex-Role Inventory?

2. How are the number of males and females, the colors used for males and females,
the clothes of males and females, the environment where males and females are
depicted, the division of labor, professions and physical attributes expressed in
pictures according to gender stereotypes?
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Method
Research Design

Qualitative research model was used in this research. This paper examines
respectively the text characters and text pictures in terms of Bem’s Sex-Role Inventory
and gender stereotypes in the primary school Turkish textbooks from the 1st to the 4th
grades through document review. Document review is a method of qualitative
research (Yildirim & Simsek, 2005).

Research Sample

The materials in this study consisted of primary school Turkish textbooks from the
1st to the 4th grades. Textbooks were selected out of the ones used in Burdur in the 2015-
2016 academic years. The references section provides information about the books
reviewed.

Primary school Turkish student books consisted of three books and the first part of
each book was the textbook, and the second part was the workbook. The first parts of
the first and second books consisted of a section for teaching reading and writing only
in the first grade. Four sets of Turkish textbooks used from the 1st to the 4th grades of
primary school, which were equal to twelve books, (4x3), were reviewed during the
study. A total of twelve textbooks for four grades, twenty-four themes included in
those twelve textbooks, and one hundred and eighteen texts included in those themes
were reviewed. Themes about Atatiirk and the texts within that theme were not
included in the study. In addition, as the listening texts were not in the student books,
they were also excluded from the research.

Research Instruments and Procedures

A “Text Character Evaluation Form” arranged in line with Bem’s Sex-role
Inventory and “Picture Evaluation Form” were used in the study. Firstly, the research
about the textbooks were reviewed. Some studies include only picture reviews (Esen
& Bagli, 2002; Ozkan, 2013) while others examine both pictures and texts together
(Asan Tezer, 2010; Kirbasoglu Kilic & Eyup, 2011). This study also reviews text
characters and pictures together.

Text character evaluation form. Bem developed a scale for testing sex roles. It
consisted of three sub-scales of masculinity (20 adjectives), femininity (20 adjectives)
and social acceptability (20 adjectives) with a total of sixty items. The short version of
Bem'’s form (20 feminine and 20 masculine) was adapted to Turkish by Kavuncu
(1987), and the validity and reliability check was performed by Dokmen (1999). The
remaining twenty adjectives which were related to social acceptability were translated
into Turkish by the second researcher, and checked by an expert from the English
Teaching Department. The final text evaluation form consisted of the theme title, text
title, character name, roles, feminine, masculine and social acceptability adjectives.

Picture evaluation form. Firstly, the literature was examined (Esen & Bagli, 2002;
Kirbasoglu Kilic & Eyup, 2011; Ozkan, 2013), and an item pool was prepared based on
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the literature. The form took its final shape according to expert opinions and a pilot
study. The picture evaluation form consisted of the number of males and females,
colors used for males and females, clothes, division of labor, professions and physical
appearances of the characters. The third Turkish book of the 3rd grade was examined
separately by three researchers in terms of both text characters’ roles and pictures. The
inter-rater reliability score (Miles, Huberman, 1994) of the picture evaluation form was
determined to be .81.

Data Analysis

The text character evaluation form and picture evaluation form were used to
evaluate the text characters and pictures, respectively. The data were evaluated
through descriptive analysis, which is a qualitative research analysis method. The
pictures were examined by the first and the second researcher. Frequency was used
for evaluation.

The process of text character analysis is given below:

1. The first and second researchers read the texts together and determined the
personality roles of the text characters.

2. The determined roles were compared with sixty adjectives consisting of
twenty masculine, twenty feminine, and twenty social acceptability
adjectives developed by Bem. The text character evaluation form was used.

3. The comparison revealed the sex role of the character as feminine, masculine
or socially acceptable. A sample evaluation is shown in Table 1.

Table 1

Text Character Evaluation Form

According to Bem’s Sex-Role

Character Perso.n ality Masculine Feminine Social
Role in Text .
Acceptability
Big Ant - Mentor Acting like a - Compassionate -
- Sensitive leader
Sensitive  about
other’s needs
Three Young Men Arrogant Arrogant

One of the characters in the text, “Big Ant”, was determined to be a leader and
sensitive as shown in Table 1. According to Bem’s Sex-role Inventory, the mentor is
the leader (masculine) and compassionate (feminine). The responsive of being
sensitive is to be sensitive to wishes of the others (feminine). The other character in the
other text, “Three Young Man”, was arrogant. According to Bem'’s Sex-role Inventory,
arrogant is the arrogance of social acceptability. After this analysis, the characters” sex
role could be easily seen, if she\he acted feminine, masculine or\and in a social
acceptability role.
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The number of males and females, colors used for males and females, clothes, division
of labor, professions, and physical appearances of the characters in textbooks” pictures
were evaluated via descriptive analysis. Picture evaluation form was used.

Results
Findings about Gender Roles of Text Characters in terins of Bem’s Sex-Role

Gender roles of the text characters in the textbooks according to Bem'’s Sex-Role is
shown in Table 2.

Table 2

Gender Roles of the Text Characters in the Textbooks According to Bem'’s Sex-Role

Book Sex n Feminine Masculine Accizf;’zlili y
< Female 11 9 - 7
go Male 8 11 5 1
3 No sex 9 6 7 7
i Couple - - - -

Female 5 7 - 4
] Male 12 11 - 7
53 No sex 20 7 14 12
Y Couple 1 - 2 -
Female 14 24 11 12
Male 12 24 28 10
E3 No sex 17 22 7 13
E 5 Couple 2 1 - 1
Female 7 5 6 2
< . Male 12 8 11 3
5 g No sex 6 4 3 3
2 B Couple 1 - 2 -

As can be seen in Table 2, eleven female characters in the first grade Turkish
textbook had nine feminine and seven social acceptability roles. Eight male characters
in the texts had eleven feminine, five masculine, and one social acceptability roles. The
texts in the books had characters that were explained without stating any sex. Some
characters were depicted as females or males in the pictures although their sexes were
not stated in the text. Nine characters whose sexes were not stated in the texts had six
feminine, seven masculine, and seven social acceptability roles. The second grade
Turkish textbook depicted five female characters with seven feminine and four social
acceptability roles. Twelve male characters in the texts had eleven feminine and seven
social acceptability roles. Twenty characters whose sexes were not stated in the texts
had seven feminine, fourteen masculine, and twelve social acceptability roles. The
books also had a couple (e.g. parents) of characters, and these characters had masculine
roles.

The third grade Turkish textbook depicted fourteen female characters with twenty-
four feminine, eleven masculine, and twelve social acceptability roles. Twelve male
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characters in the texts had twenty-four feminine, twenty-eight masculine, and ten
social acceptability roles. Seventeen characters whose sexes were not stated in the texts
had twenty-two feminine, seven masculine, and thirteen social acceptability roles. The
fourth grade Turkish textbook depicted seven female characters with five feminine,
six masculine, and two social acceptability roles. Twelve male characters in the texts
had eight feminine, eleven masculine, and three social acceptability roles. Six
characters whose sexes were not stated in the texts had four feminine, three masculine,
and three social acceptability roles. The books also had a couple (e.g. parents) of
characters, and these characters had masculine roles.

Findings about the Evaluation of Pictures in terms of Gender Stereotypes

The number of males and females, the colors used for males and females, the
clothes of males and females, the environment where males and females were
depicted, the division of labor, professions, and physical attributes were examined in
the textbooks” pictures.

Table 3
The Number of Males and Females

Grade Female Male Total
First 216 263 479
Second 132 270 402
Third 173 244 417
Fourth 155 225 380

Primary school Turkish textbooks from the 1st to the 4th grades were examined, and
numbers of female and male pictures were determined as shown in Table 3. The first
grade text books had two hundred and sixteen female and two hundred and sixty-
three male pictures; the second grade textbooks had one hundred and thirty-two
female and two hundred and seventy male pictures; the third grade textbooks had one
hundred and seventy-three female and two hundred and forty-four male pictures; and
the fourth grade textbooks had one hundred and fifty-five female and two hundred
and twenty-five male pictures.

The colors used in the female and male pictures in the textbooks were examined.
The most used colors in the first grade textbooks were green (n = 52), white (n = 52),
blue (n = 45), red (n = 41), pink (n = 31), purple (n = 25), orange (n = 25), yellow (n =
22), and brown (n = 19) for females, while the most used colors for males were green
(n = 110), white (n = 73), brown (n = 49), blue (n = 47), grey (n = 36), orange (n = 34),
yellow (n = 28), red (n = 24), and purple (n =19). The most used colors in the second
grade textbooks were white (n = 68), green (n = 20), yellow (n = 17), blue (n = 17),
checkered (n = 16), grey (n = 15), orange (n = 14), red (n = 13), pink (n = 12), and black
(n =12) for females, while the most used colors for males were white (n = 120), brown
(n = 80), green (n = 62), red (n = 44), blue (n = 34), black (n = 25), grey (n = 23), and
orange (n = 21). The most used colors in the third grade textbooks were blue (n = 33),
green (n = 27), orange (n = 23), purple (n = 21), pink (n = 21), red (n = 10), and brown
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(n =5) for females, while the most used colors for males were brown (n = 64), green (n
=56), blue (n = 51), orange (n = 37), yellow (n = 28), purple (n = 27), white (n = 20), red
(n=17), and purple (n = 7). The most used colors in the fourth grade textbooks were
white (n = 38), blue (n = 33), pink (n = 13), orange (n = 11), yellow (n = 10), black (n =
8), and red (n =7) for females, while the most used colors for males were blue (n = 34),
white (n = 30), grey (n = 25), green (n = 18), brown (n = 16), orange (n = 13), yellow (n
=10), and red (n = 9). Female and male characters wore different colors. Examples of
pictures are given below in Figure 1 and 2.

Figure 1. Colors (Third Grade) Figure 2. Colors (First Grade)

The clothes of males and females in the primary school Turkish textbooks were
examined. The clothes worn the most in the first grade textbooks were in the following
order: dress, shirt, t-shirt, and skirt for females; shirt, trousers, t-shirt, and vest for
males. The most frequently worn clothes in the second-grade textbooks were in the
following order: skirt, t-shirt, shirt, trousers, blouse, and dress for females; shirt,
trousers, t-shirt, shalwar, and sweater for males. The clothes worn in the third grade
textbooks were in the following order: skirt, dress, shirt, and trousers for females; shirt,
trousers, military uniform, and shalwar for males. The most frequently worn clothes
in the fourth-grade textbooks were in the following order: shirt, blouse, trousers, t-
shirt, and shalwar for females; trousers, shirt, jacket, and t-shirt for males. It was
observed that females were depicted wearing dresses and skirts in general while males
were depicted with trousers and shirts. Examples of pictures are given below in Figure
3-4.
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Figure 3. Clothes (Third Grade) Figure 4. Clothes (Fourth Grade)

Table 4
The Places Where Males and Females are Depicted in Textbooks

Grade Place Female Male
First Indoor 44 30
Outdoor 76 116

Second Indoor 8 24
Outdoor 87 166

. Indoor 25 37
Third Outdoor 59 129

Indoor 15 24

Fourth Outdoor 62 70

Table 4 shows the amount of males and females depicted in and out of the home
in the primary school Turkish textbooks from the 1st to the 4th grades. Males and
females were depicted more outside their homes in all textbooks. The number of
pictures showing males at home was more than the ones showing females at home.

Another aspect reviewed in the textbooks was the co-operation in the pictures. The
primary school (1st to 4th grade) textbooks had the following pictures: a mother looking
after her child (n = 19), a woman in the kitchen (n = 3) (Figure 6), a grandmother
looking after children (n = 2), a woman doing shopping (n = 1), a woman cleaning (n
=1), a women doing the laundry (n = 1), a woman doing handicraft (n = 1), women by
the fountain (n = 1), men working outdoors (n = 8), man riding a bicycle (n =2), and a
father looking after his children (n = 6). The textbooks had more home-related pictures
of females. Furthermore, there were pictures depicting males and females together
doing the following: playing games (n = 17), working (n = 8), taking a holiday(n = 5),
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catching fish (n = 2), wandering (n = 2), watching television, doing sports, swimming
in the sea, planting saplings, talking, flying a kite, walking, collecting garbage, and
riding bikes. Also there were activities performed as a family such as reading books (n
=1). Moreover, there were family pictures and pictures showing parents and children
together (n = 4). In one picture, the mother was looking after her child while the father
was helping his daughter with her lessons (Figure 5). Examples of pictures were given
below in Figure 5-6.

Figure 5. Co-operation (Fourth Grade) Figure 6. Co-operation (Second Grade)

Occupations of males and females were examined in the Turkish textbooks.
Females were depicted as students (n = 16), farmers (n = 8), teachers (n = 5), workers
(n = 4), sportswomen (n = 3), soldiers (n = 3), scientists (n = 3), nurses (n = 2),
greengrocers, doctors, waitresses, receptionists, and astronauts. Males were depicted
while dealing with many occupations such as soldiers (n = 39), shepherds (n = 10),
farmers (n = 9), students (n = 8), astronauts (n = 6), scientists (n = 4), sultans (n = 4),
sportsmen (n = 4), architects (n = 3), apprentices (n = 3), engineers (n = 3), beekeepers
(n =2), bakers (n = 2), doctors (n = 2), trainers (n = 2), ice cream sellers, football players,
grooms, greengrocers, stallholders, drummers, barbers, teachers, canteen owners,
referees, policemen, insurance brokers, matadors, waiters, chauffeurs, and newsmen
etc. Examples of pictures are given below in Figure 7 and 8.
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Figure 7. Occupations (Fourth Grade) Figure 8. Occupations (Fourth
Grade)

Physical appearances were examined in the primary school Turkish textbooks in
terms of weight, hair color, and hairstyle, skin color for females; and hair color, hair
length, and skin color for males. Females and males were depicted mainly as slim with
the exception of a few overweight females and males. Females in the first, second, third
and fourth grade Turkish textbooks had black, brown, red or yellow hair. Their hair
was depicted with a knob, double or single pony tails. Haircuts were usually pageboy
style; and short hair was rare. Females were depicted with normal height and weight.
Very few overweight people were included, and they were old people. Females in the
pictures were mostly light skinned. Males” hair was mostly neither very short nor very
long in the first, second, third and fourth grade textbooks. The hair colors were black,
brown, white, and red. Males were depicted as light skinned with a shaven beard.
There were also bald and bearded men. Examples of pictures are given below in Figure
9-10.

Figure 9. Physical appearances (Third Figure 8. Physical appearances
Grade) (Second Grade)
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Discussion, Conclusion and Recommendations

Textbooks are one of the most important, indispensable, cheap, and easily
accessible education materials. It is easy for a teacher to ask students to have textbooks
instead of other materials so that the students can follow the course, and their influence
on individuals is important. This fact makes text books a significant topic of research.
Expressions included in textbooks affect stereotypes of societies. One of these
stereotypes is gender stereotypes. This study aims to evaluate the text characters and
pictures in the primary school Turkish textbooks from the 1st to the 4th grades in terms
of Bem’s Sex-role Inventory and gender stereotypes, respectively.

Textbooks are an important factor in the educational dimension. The part played
by textbooks, and the number of people reached by them cannot be denied. The
qualities of the characters in primary school Turkish textbooks, the distribution of sex
roles, and their effect on gender stereotypes within society must be evaluated. The
importance of androgyny and “being stuck in traditional gender roles” must be
emphasized and considered especially at the “educational” dimension (Demirtas,
2002). The texts included male characters with feminine and masculine roles, and
female characters with feminine and masculine roles. It was observed that the
characters had androgynous roles and it can be argued that using more texts with
characters possessing such qualities may have a positive effect on children’s opinions
about gender. One of the most significant properties of some texts was that the sexes
of the characters were not stated. This may enable the reader to envisage the characters
based on his/her own sex, and break down social gender stereotypes. However, the
fact that the designers of the text images depicted the sexes not specified in the texts
as male in some sections reinforces gender stereotypes.

The number of males was more than the number of females in the primary school
Turkish textbooks. There are other studies that have revealed the same results in
different textbooks (Chick & Altoona, 2006; Cubukcu & Sivasligil, 2007; Gharbavi, &
Mousavi, 2012; Lee & Collins, 2009; Yayh & Kitis Cinar, 2014). Yayh and Kitis Cinar
(2014) state that characters are depicted in harmony with gender stereotypes. It was
seen that colors that were in contrast with gender stereotypes were used in the
textbooks. Similar colors can be used for males and females. Cinar (2015) states that
females are depicted in pink. All colors were used for both males and females in the
textbooks examined in this study. It was seen that males were shown with pink, green,
yellow etc. in traditional texts such as Kaloghlan, Nasreddin Hodja etc.

Dress, skirt, shirt, and t-shirt were mostly worn by the females in the textbooks.
Male clothes consisted of trousers, shirt, and t-shirt although there were texts
including traditional clothing as well. Cinar (2015) stated that the children’s books he
examined included an apron, ribbon, skirt, and dress as the most common clothing
materials reflecting the appearance of females. Although females use trousers
frequently in daily life, they were depicted mostly with skirts and dresses in the
pictures.

As there were more males in the pictures, all settings, including individual settings,
favor the male. The reason was that the number of males was more than the number
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of females in the books, and this affected the number of pictures showing males in and
out of their homes. On the other hand, the number of females out of their homes had
increased in direct proportion to their number. It could be said that males were seen
at home more frequently. Poarch & Monk-Turner (2001) state that pictures showing
females out of their homes have increased in award-winning children’s books.

The textbooks had more home-related pictures of females. It was seen that the
division of labor between males and females was not reflected sufficiently in the
textbooks. Anderson and Hamilton (2005) state that mothers establish more
relationships with their children, feed their children, and express their feelings more
than the fathers in children’s books. According to Poarch & Monk-Turner (2001), even
award-winning children’s books more frequently depict female characters doing
housework.

It was seen that females were depicted as students, farmers, workers, teachers,
sportswomen, scientists, soldiers, nurses, waitresses, receptionists, and astronauts.
Males were depicted dealing with many other different jobs. Various studies have
revealed that males and females deal with traditional occupations (Lee, & Collins 2009;
Yayl & Kitis Cinar, 2014). Cubukcu and Sivasligil (2007) state that females are depicted
as students, teachers, nurses etc. while males are depicted doing many different jobs
in the 7th grade English textbook. The job varieties of females had increased in the
examined textbooks but they could not keep up with the variety in male occupations.

Apart from the sex differences between female and male pictures, males and
females were not much different among themselves in terms of physical appearance.
This may limit children’s male or female perception to certain types, and cause them
to act with prejudice, negative and exclusionary attitudes towards individuals with
different physical qualities. This will cause stereotypes on physical appearance.

In recent years, violence against women in Turkey is getting more frequent.
Children can live or watch this violence, and all these affect their gender perception.
Moreover, this situation makes families nervous especially who have girls. The
solution of this problem is showing the similarities of both women and men by means
of textbooks, television etc. Textbooks constitute a significant medium when the
subject of sex is discussed through similarities instead of differences. It is emphasized
in the textbooks of various countries (Australia, the USA, Japan, Iran etc.) that male
and female sexes must be included equally in pictures and texts. The Ministry of
National Education and the authors of textbooks have a major responsibility for
realizing the aim of raising gender awareness and overcoming inequality (Kuscu
Kucukler, 2014). Teachers may select supplementary books after reviewing them in
terms of gender stereotypes even though they cannot choose the textbooks. Publishing
houses that are sensitive about this subject should be praised and rewarded by the
Ministry of National Education. Speaking about negative examples reinforces the
negative behavior, but more people can be made aware of good examples. Texts
including androgynous characters can be placed in textbooks. Furthermore, sex roles
of text characters may be examined with adjectives other than those included in Bem’s
Inventory.
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Ozet

Problem Durumu: Cinsiyete toplumsal bakis agis1, cocuklar tarafindan dogrudan ya da
dolayl yollarla kazanilmaktadir. Ders kitaplari, ¢ocuklarin toplumsal cinsiyet kalip
yargilarmi actk ya da ortiik etkileme giictine sahip onemli, ucuz, kolay ulasilabilir
materyallerdir. Bu calismada resimler ve metinler incelenerek, cocuklara nasil mesajlar
verildigi belirlenmektedir. Metinlerdeki karakterlerin cinsiyet rolleri Bem’'in
gelistirdigi envanterde yer verilen kadinsi, erkeksi ve sosyal kabul edilirlikle ilgili
sifatlara gore sniflanmaktadir. Her kadin ve erkek duruma gore kadinsi ya da erkeksi
roller gosterebilir. Androjen kimlik, cinsiyetler arasindaki benzerlikleri farkliliklardan
daha fazla ortaya koyabilir. Bireyler kendi cinsiyeti ve karsi cinsi anlarsa toplumsal
birliktelik gticlenecektir.

Arastirmamn Amaci: Bu calismada ilkokul 1-4. simif Tiirkge ders kitaplarindaki metin
karakterlerinin cinsiyet rolleri BEM’in Cinsiyet Rolleri Envanteri ve resimler ise
toplumsal cinsiyet kalip yargilar: agisindan incelenmistir.

Arastirmamin Yontemi: Ilkokul 1-4. smuf Tiirkce ders kitaplarindaki metin
karakterlerinin cinsiyet rolleri BEM’in Cinsiyet Rolleri Envanteri, resimler ise
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toplumsal cinsiyet kalipyargilar: agisindan incelemek amaciyla dokiiman incelemesi
yapilmistir. Calismada ilkokul Tiirkge 1-4. Smif on iki kitap bu arastirmanin ¢alisma
materyalini olusturmaktadir. Burdur ilinde 2015-2016 egitim 6gretim yilinda okutulan
kitaplar arasindan se¢im yapilmustir. Arastirmada metinlerdeki karakterleri
degerlendirmek icin BEM'in Cinsiyet Rolleri Envanterine gére diizenlenmis “Metin
Degerlendirme Formu” ve resimleri degerlendirmek icin “Resim Degerlendirme
Formu” kullanilmastir.

Metin karakterlerini degerlendirme formu. Bem, cinsiyet rollerini test etmek icin, bir clgek
gelistirmistir. Erkeksilik (20 madde), kadinsilik (20 madde) ve sosyal kabul edilirlik
(20 madde) olmak tizere iig alt 6lcekten, toplam 60 maddeden olusmaktadir. Bem'in
kisa formu (20 kadinsi, 20 erkeksi) Tiirkge’ye Kavuncu (1987) tarafindan uyarlanmus,
gecerlik giivenirlik calismast Dokmen (1999) tarafindan yapilmistir.

Resim Degerlendirme Formu. Alanda yapilan calismalardan yola cikilarak madde
havuzu olusturulmustur. Uzman goriisleri ve 6n uygulama calismalari ile forma son
sekli verilmistir. Resim degerlendirme formu; kadin-erkek sayisi, kadin ve erkeklerde
kullamilan renkler, giyilen kiyafetler, isboliimii, meslekler, karakterlerin fiziksel
goriintisleri, aile yapisi (cekirdek aile, genis aile, tek ebeveynli aile ve parcalanmus aile)
maddelerinden olusmaktadir. 3. Siuf Tiirkce 3. Kitabr ti¢ arastirmaci tarafindan ayri
ayr1 hem resim hem de metin agisindan incelenmistir. Resim Degerlendirme Formu,
puanlayicilar aras: giivenirlik puani (Miles, Huberman, 1994).81 olarak bulunmustur.

Metindeki karakterlerin cinsiyet rollerini incelenmek amaciyla, Bem'in 6lgeginde yer
verdigi kadinsi, erkeksi ve sosyal kabul edilirlik sifatlarindan (Dokmen, 1999, Holt,
Ellis, 1998, Monto, 1993) yararlamilmistir. Envanterin gecerlik ¢alismasi, degisen
toplumsal kosullardan dolayr Holt ve Ellis (1999) tarafindan tekrarlanmis ve
envanterde kullanilan cinsiyet rolleri ile ilgili sifatlarin gegerli oldugu belirlenmistir.
Tuirkce’ye kisa form gevrildigi icin kalan sosyal kabul edilirlikle ilgili 20 sifat ikinci
arastirmaci tarafindan Tiirkge'ye gevrilmis, 1ngilizce Ogretmenligi Anabilim Dalindan
bir uzman tarafindan da kontrol edilmistir. Form tema adi, metin adi, karakter adi,
roller, kadinsi, erkeksi ve sosyal kabul edilirlik maddelerinden olusmaktadir. Veriler,
nitel arastirma analiz yontemlerinden betimsel analiz ile degerlendirilmistir.

Aragtirmamin Bulgulari: Metinlerdeki karakterlerde kadinsi, erkeksi ve sosyal kabul
edilirlik rolleri incelenmistir. Uctincii sinuf Tiirkce Kitabinda 14 kadin karakter; 24
kadmsi, 11 erkeksi, 12 sosyal kabul edilirlik rollerine sahip olarak betimlenmistir.
Metinlerdeki 12 erkek karakter; 24 kadmsi, 28 erkeksi ve 10 sosyal kabul edilirlik
rollerine sahiptir. Metinlerde cinsiyeti belirtilmeyen 17 karakter, 22 kadinsi, 7 erkeksi,
13 sosyal kabul edilirlik rollerine sahiptir. Arastirmada resimlerde birinci sinif ders
kitabinda 216 kadin, 263 erkek, ikinci sinuif kitabinda 132 kadin, 270 erkek, tigtincti sinif
kitabinda 173 kadin, 244 erkek, dordiincii sinif kitabinda 155 kadin, 225 erkek resmi
bulunmaktadir. Kadimnlar; 6grenci (n=16), ¢iftci (n=8), 6gretmen (n=5), is¢i (n=4),
sporcu (n=3), asker (n=3), bilim insan1 (n=3), hemsire (n=2), manav, doktor, garson,
resepsiyon gorevlisi, astronot olarak resimlenmistir. Erkekler; asker (n=39), ¢oban
(n=10), ciftci (n=9), 6grenci (n=8), isci (n=8), astronot (n=6), bilim adami (n=4), sultan
(n=4), sporcu (n=4), mimar (n=3), ¢irak (n=3), mithendis (n=3), aric1 (n=2), firinc1 (n=2),
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doktor (n=2), antrenor (n=2), dondurmaci, futbolcu, seyis, manav, pazarci, davulcu,
berber, 6gretmen, kantinci, hakem, polis, sigortaci, matador, garson, sofor, spiker gibi
erkekler bir cok meslegi yapmaktadir.

Arastirmamin Sonuclan ve Onerileri: Metinlerde erkek karakterler kadinsi ve erkeksi
roller, kadin karakterler de kadinsi ve erkeksi roller gostermektedirler. Karakterlerin
androjen roller gosterdigi goriiltirken, bu 6zelliklere sahip karakterlerin oldugu daha
fazla metne yer verilmesinin ¢ocuklarin cinsiyet ile ilgili diisiincelerini olumlu
etkileyebilecegi sdylenebilir. Bazi metinlerin en 6nemli 6zelliklerinden biri de
karakterlerin cinsiyetinin belirtilmemis olmasidir. Bu da okuyucunun, kendi
cinsiyetini temel alarak, karakterleri zihninde canlandirmasini saglayabilir. flkokul
Tuirkce ders kitaplarinda erkek sayilari kadin sayilarindan sayica daha fazladir.
Erkeklerin sayilari resimlerde fazla oldugu i¢in, bireylerin bulundugu biittin ortamlar
erkeklerin lehinedir. Kitaplarda kadin ve erkek resimlerinde biitiin renklerin
kullamldig1 gortilmektedir. Erkeklerin kadinlara gore daha farkli mesleklerde
resmedildigi gortilmektedir. Ders kitaplarinda kadinlarin ev ile alakali daha fazla
resmi bulunmaktadir.

Anahtar Sozciikler: Ders kitaplari, Toplumsal cinsiyet, Androjenlik, Bem.






