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Introduction

Music education is a significant aspect of human life and education, a point that
many writers, philosophers, and educators have provided and highlighted throughout
history. Some examples of such statements and considerations are as follows: “We do
notseem to educate anindividual in all aspects without music” (Welch & Adams, 2003,
p- 4); “Education through music is the most superior education because rhythm and
harmony go deep into soul and make it coherent (Platon, 2005, p. 117; cited in Akbulut,
2006, p. 3); and “Music provides unique and invaluable insights into the human
condition. Music allows us to know, discover, understand, experience, share, or
express such aspects of the human condition as feelings, aesthetic experiences, the
ineffable, thoughts, structure, time and space, self-knowledge, self-identity, group
identity, and healing and wholeness” (Donald, 2005, p.111). According to Suzuki
(Barrett, 1995), music is the most effective means by which to teach an individual
across all aspects. Unlike learning a language or mathematics, individuals should be
educated in all aspects and emotions through music, and, most of all should be
educated as such for civilization.

Music education is significant in the educational life of individuals; it can be
provided through several means, including vocational, general and volunteer music
education. Vocational music education is provided so that individuals can better
understand music through the acquisition of musical knowledge, skills, and habits
required by particular occupations or branches of music (Ucan, 2005). Vocational
music education in Turkey is provided in conservatories, fine arts high schools,
education faculties’ musical education departments, and faculties of fine arts. Among
these institutions, music education is provided at the primary, secondary, and
university educational level in conservatories; at the secondary education level in fine
arts high schools; and at the undergraduate educational level in departments of music
education in faculties of education and the faculties of fine arts. These institutions
include instrument education as an essential component of music education because
instruments are one of the most basic materials necessary for music education.
However, instrument education is a quite challenging process and requires intensive
practice.

Reschly and Christenson (2006) highlight the cognitive and psychological
dimensions of class participation within a lesson. Affective traits can also be listed
among the dimensions of class participation in musical education lessons. Much like
musical knowledge, affective traits are also cognitively stored. Hence, such affective
traits influence learning in a positive or negative manner. Thus, strong and positive
affective traits are needed so that students can carry out routine exercises in instrument
education. Consciousness is the reflection of one’s own being, and through such
reflection, individuals become stronger both personally and cognitively. As the
reflection of being — or, alternatively, reality — consciousness represents the practical
relationship between the individual human and their own being or their experience
with reality (Rubinstein, 1946; cited in Bull, 1968, p.32). Thus, human conscience
includes not only that knowledge which meets and addresses their needs regarding
the world but also their individual experiences. Affective traits, such as knowledge,
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are stored in cognition. Thus, affective traits constitute an aspect of the learning
process and influence learning in a positive or negative way. According to Akbulut
(2000), “[in]Jmost instances, individuals” positive affective traits positively influence
both their cognitive characteristics and their psychomotor characteristics and
behaviors” (p. 3). Therefore, negative affective traits can be said to be among the most
important problems preventing an effective instrument education; consequently,
continuous and intensive practice is required to avoid the challenges and problems
that may serve to prevent students from attaining their necessary goals.

In Turkey, education faculties and their music departments are an example of
music education providers. Herein, music teachers are critically important as they
provide students with the possibility of benefiting from the positive effects of music
itself. Music teachers play an important role in raising students who are actively
interested in music. Music teachers, like teachers of all subjects, encounter students
from different economic and social backgrounds in their occupational lives. While
some students may be lucky enough to experience inspiring moments in their musical
education outside of school and the classroom, others may be only being able to have
such experiences in the school environment. For those students whose musical
experiences are restricted to the classroom, music teachers play a key role in
encouraging and motivating them to engage and excel. Musical instruments are
among the most basic educational tools required for musical education; consequently,
music teachers who are adept in their musical instruments or instruments of choice
can play asignificant role in encouraging their students to engage in music by creating
a driving force. Consequently, music students can benefit considerably from music
education. Therefore, it may be said that music education has an essential place in the
music education department. However, students with negative affective traits
stemming from certain negative experiences cannot be successful at the expected level
in these departments. Breaking students’ affective resistance can be a challenging task
for teachers. Thus, determining the underlying reasons for students’ negative affective
background within music education departments can contribute to finding and
implementing the necessary applications and programs within music education
departments and thereby rectify the student’s condition.

In considering the average profile of students within music education
departments, it can be seen that the majority of enrolled students graduated from fine
arts high schools. Consequently, determining common affective problems students
encounter during their musical instrument education within these fine arts high
schools will help to develop programs and applications to overcome challenges
thereafter. Indeed, by intervening through these programs and applications, the
affective problems students experience in their musical instrument education may be
prevented from carrying over to their music education departments as the following
stage of their fine arts high schools. The secured transition from fine arts high school
to university music education can contribute to the improvement of achievement and
quality regarding musical instrument education in fine arts high schools and music
education departments, while also contributing to the promotion of qualified
preservice music teachers. Accordingly, the present study aims to investigate the
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predictive power of fine arts high school students” motivation toward musical
instrument education, their musical instrument performance self-efficacy beliefs, and
attitudes on their burnout. The study shall also investigate the levels of and the
relationships among students’ motivation toward musical instrument education, their
musical instrument performance self-efficacy beliefs, attitudes, and burnout. The
research questions for this study were formulated as follows:

1. What are fine arts high school students’ levels of motivation toward musical
instrument education, musical instrument performance self-efficacy beliefs, attitudes,
and burnout?

2. What is the relationship among fine arts high school students” motivation toward
musical instrument education, musical instrument performance self-efficacy beliefs,
attitudes, and burnout?

3. What is the predictive power of fine arts high school students” motivation toward
instrument education, musical instrument performance self-efficacy beliefs, and
attitudes regarding their burnout levels?

Method
Research Design

This study used a survey design; survey studies describe specific characteristics of
individuals, groups, or organizations (Berends, 2006, p. 623). Studies that attempt to
predict one variable concerning another variable are called predictiverelational survey
studies (see Buyukozturk, Cakmak, Akgun, Karadeniz, & Demirel, 2012, p.226). This
study aims to describe the predictive relationship between fine arts high school
students’ motivation in musical instrument education, musical instrument-
performance self-efficacy beliefs, attitudes, and burnout. Data for this study were
collated using a predictor relational survey method.

Research Sample

For this study, the researcher cooperated with 401 students enrolled in first,
second, third and fourth years in fine arts high schools in Agri, Samsun Ilkadim, Sivas
Muzaffer Sarisézen, istanbul Avni Akyol, Bursa Zeki Miiren, izmir Umran Baradan
and Gaziantep Ticaret Odasi fine arts high school during the 2015-2016 academic year
in Turkey. Of the students in this study, 33.7% were male, and 66.3% were female. Of
them, 16% were enrolled in their first year, 29,9% were in their second year, 23.4% were
in their third year, and 30.7% were enrolled in their fourth year. Participants were
selected using the simple random sampling technique.
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Research Instruments
The Musical Instrument Performance Self-Efficacy Belief Scale

The Musical Instrument Performance Self-Efficacy Belief Scale was developed by
Girgin (2015). Girgin (2015) determined the Cronbach’s alpha value for the entire scale
to be .72, and identified three sub-dimensions, namely, self-efficacy, self-inefficacy and
psychological indicators; the Cronbach’s alpha values for the scale’s sub-dimensions
are .86 for self-efficacy, .76 for self-inefficacy and .61 for psychological indicators. The
scale was designed as a five-point Likert-type scale, and participants” scores for the
scales’ 20 items range from 1="strongly disagree” to 5= “strongly agree.” The Musical
Instrument Performance Self-Efficacy Belief Scale includes 20 items; the highest and
lowest possible scores are 100 and 20, respectively. A high score on the entire scale
indicates a high-level of musical instrument performance self-efficacy belief.

The Motivation for Individual Instrument Classes Scale

The Motivation for Individual Instrument Classes Scale was developed by Girgin
(2015). Girgin (2015) determined the Cronbach’s alpha value for the entire scale to be
.77 and identified three sub-dimensions, namely, lack of motivation, achievement
motivation and motivation for studying. Cronbach’s alpha values for the scale’s sub-
dimensions are .90 for lack of motivation, .88 for achievement motivation and .76 for
motivation for studying. The scale was designed as a five-point Likert-type scale, and
participant’s scores range from 1= “strongly disagree” to 5= “strongly agree.” The
Motivation for Individual Instrument Classes Scale includes 25 items. Thus, the
highest and lowest possible scores are 125 and 25, respectively. A high score for the
entire scale indicates a high level of motivation for individual instrument classes.

The Burnout Scale for Individual Instrument Courses

The Burnout Scale for Individual Instrument Courses was developed by Girgin
(2015). In developing the Scale, Girgin determined that it had a single-factor structure.
The Cronbach’s alpha value for the entire scale is .97. Participants” scores for items
within this five-point Likert-type scale range from 1="strongly disagree” to
5="strongly agree.” The Burnout Scale for Individual Instrument Courses includes 36
items. Thus, the highest and lowest possible scores are 180 and 36, respectively. A high
score for the scale indicates a high level of burnout for individual instrument courses.

The Attitude Scale towards Instrument Education Lesson

The Attitude Scale towards Instrument Education Lesson was developed by
Topoglu and Erden (2012). In developing the scale, Topoglu and Erden determined
that the scale had a single-factor structure. Topoglu and Erden (2012) found the
Cronbach’s alpha value for the entire scale is .95. The items on this five-point Likert-
type scale range from 1="“strongly disagree” to 5= “strongly agree.” The Attitude Scale
towards Instrument Education Lesson includes 27 items. The highest and lowest
possible scores on the scale are 135 and 27, respectively. A high score for the scale
indicates a high level of attitude towards instrument education lessons.



98 Demet GIRGIN
Eurasian Journal of Educational Research 85 (2020) 93-108

Data Analysis

Arithmetical and standard deviation values of participants’ scores for each of the
scales—the Burnout Scale for Individual Instrument Courses, the Motivation for
Individual Instrument Classes Scale, the Musical Instrument Performance Self-
Efficacy Belief Scale, and the Attitude Scale towards Instrument Education Lesson
Scale were presented per a descriptive analysis. A correlation analysis was conducted
to determine the relationship among participant burnout, motivation, musical
instrument performance self-efficacy beliefs, attitudes, and burnout. A regression
analysis was carried outto determine the predictive power of the participants’
motivation, musical instrument performance self-efficacy beliefs, and attitudes
regarding their burnout. The confidence level for this study was determined to be .05.

Results

This section includes the results of the statistical analyses. Descriptive statistics
regarding the predicted variable, burnout, and the predictive variables, motivation,
musical instrument performance self-efficacy belief, and attitude can be seen in Table
1. The relationship among these variables can be seen in Table 2 and the results of the
regression analysis of the predictive variables can be seen in Table 3.

Descriptive Statistical Results

The results of the descriptive statistics regarding the data obtained by the Burnout
Scale for Individual Instrument Courses, the Motivation for Individual Instrument
Classes Scale, the Musical Instrument Performance Self-Efficacy Belief Scale, and the
Attitude Scale towards Instrument Education Lesson are presented in Table 1.

Table 1

Descriptive Analysis Results of the Study Variables

N M SD Minimum Maximum
BSIIC 401 1.752 0.914 1.000 4.940
MIICS 401 4.284 0.609 1.880 5.000
LM 401 4514 0.721 1.300 5.000
AM 401 4.433 0.636 1.000 5.000
MS 401 3.526 0.875 1.000 5.000
MIPSBS 401 3.221 0.766 1.050 5.000
SE 401 3.042 0.977 1.000 5.000
SI 401 3.610 0.967 1.000 5.000
PI 401 3.188 0.877 1.000 5.000
ASIEL 401 4.018 0.724 1.330 4.850

Note: BSIIC, the Burnout Scale for Individual Instrument Courses; MIICS, the Motivation for Individual
Instrument Classes Scale; LM, Lack of motivation; AM, Achievement Motivation; MS, Motivation for
studying; MIPSBS, the Musical Instrument Performance Self-Efficacy Belief Scale; SE, Self-Efficacy; SI,
Self-Inefficacy; PI, Psychological Indicators; ASIEL, the Attitude Scale towards Instrument Education
Lesson
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As can be seen in Table 1, participants” levels according to the entire scales and
their respective sub-dimensions were found to be: low for Burnout (1.752+0.914); high
for Motivation (4.284+0.609); low for Lack of Motivation (4.514+0.721); high for
Achievement Motivation (4.433+0.636); high for Studying Motivation (3.526+0.875);
middle for Musical Instrument Performance Self-Efficacy (3.221+0.766); middle for
Self-Efficacy (3.042+0.977); low for Self-Inefficacy (3.610+0.967); middle for
Psychological Indicators (3.188+0.877); and high for Attitude (4.018+0.724). The
participants’ levels of Lack of Motivation and Self-Inefficacy decreased as their scores
on these dimensions increased since they consisted of reverse items.

Results from the Correlation Analysis

A correlation analysis was conducted using the study findings to investigate the
relationship among the participants’ motivation, musical instrument performance self-
efficacy beliefs, attitudes, and burnout the related results are presented in Table 2.

Table 2
Correlation Analysis Results of the Study Variables

1- 2 3 4 5 6 7 8 9
BSIIC

2-MIICS  _ 537

3-LM -734%%  871xx*

4-AM -560%* . 868«x  590%x

5-MS -518*% 787%%  528* 598

6MIPSBS _5371s%% 522%%  442%%  499%%  5(09%x*

7-SE -391#xx  510%x  383**  440%*x  505%x 884k

8-SI =543 A49%xx  460%x  343xx  466%*  853*kx 599

9-P1 -383%%  142%% [ 185%x  399x%  509%x  582%x  196%% 540%*

10-ASIEL _802+% .870%x .767#+ .732%+ .704%+* .546%% .A495%x 525%x D23

*p<.01, **p<.05

Note: BSIIC, the Burnout Scale for Individual Instrument Courses; MIICS, the Motivation for Individual
Instrument Classes Scale; LM, Lack of motivation; AM, Achievement Motivation; MS, Motivation for
studying; MIPSBS, the Musical Instrument Performance Self-Efficacy Belief Scale; SE, Self-Efficacy; SI,
Self-Inefficacy; P1, Psychological Indicators; ASIEL, the Attitude Scale towards Instrument Education
Lesson

As can be seen from Table 2, the highest correlations within each scale and among
the scales’” sub-dimensions were between general motivation and lack of motivation for
the Motivation for Individual Instrument Classes Scale (r=.871; p<.05); general musical
instrument performance self-efficacy beliefand Self-Efficacy in the Musical Instrument
Performance Self-Efficacy Belief Scale (r=.884; p<.05); Lack of motivation and general
burnout between the Burnout Scale for Individual Instrument Courses and the
Motivation for Individual Instrument Classes Scale (r=-.734; p<.05); general burnout
and general musical instrument performance self-efficacy belief between the Burnout
Scale for Individual Instrument Courses and the Musical Instrument Performance Self-
Efficacy Belief Scale (r=-.531; p<.05); the Burnout Scale for Individual Instrument
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Courses and the Attitude Scale towards Instrument Education Lesson (r=-.802; p<.05);
general motivation and general musical instrument performance sel f-efficacy belief
between the Motivation for Individual Instrument Classes Scale and the Musical
Instrument Performance Self-Efficacy Belief Scale (r= 522; p<.05); general motivation

and general attitude between the Motivation for Individual Instrument Classes Scale
and the Attitude Scale towards Instrument Education Lesson (r=.870; p<.05); and

general musical instrument performance self-efficacy belief and general attitude
between the Musical Instrument Performance Self-Efficacy Belief Scale and the Attitude
Scale towards Instrument Education Lesson (r=.546; p<.05).

Results Regarding the Regression Analysis

A multiple regression analysis was conducted on the predictive power of the
participants’ musical instrument education motivation, their musical instrument
performance self-efficacy beliefs, students” attitudes on their burnout, and the related
results are presented in Table 3.

Table 3

Regression Analysis Results of the Study Variables

Dependent Independent B t p F  Model R2
Variable Variable (p)
BSIIC Constant  6.166 31.708 0.000
MIICS -0.160 -1.550  0.046 254486 0.000% 0650
MIPSBS -0.150 -3.573 0.000
ASIEL -0.808 -10.484  0.000

*p<.05

Note: BSIIC, the Burnout Scale for Individual Instrument Courses; MIICS, the Motivation for Individual
Instrument Classes Scale; MIPSBS, the Musical Instrument Performance Self-Efficacy Belief Scalg
ASIEL, the Attitude Scale towards Instrument Education Lesson

As seenin Table 3, participants’ scores on the Motivation for Individual Instrument
Classes Scale, the Musical Instrument Performance Self-Efficacy Belief Scale, and the
Attitude Scale towards Instrument Education Lesson were found to significantly
predict their scores on the Burnout Scale for Individual Instrument Courses
(F=254.486; p=<.05). Results from the regression analysis suggest that the participants’
motivation, musical instrument-performance self-efficacy beliefs, and attitudes
regarding instrument education are significant predictors of students” burnout level
(R2=0.650). Fine art students” burnoutlevels decreased as their motivation (8=-0.160),
musical instrument performance self-efficacy (£=-0.150), or attitude (£=-0.808)
increased.
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Discussion, Conclusion and Recommendations

The results of this study are discussed in this section. This study revealed that
regarding their instrument education, fine art students’ burnout levels are low; their
motivation level is high, their musical instrument performance self-efficacy level is
middle, and their attitude level ishigh. It is noteworthy that participants’ self-efficacy
beliefs are ata mid-level as self-efficacy beliefs are one of the drivingstructures behind
individuals’actions (Kurt, 2012). Individuals with low self-efficacy are unable to apply
themselves to the learning processes, have a low level of enthusiasm regarding
learning, are unwilling to face the difficulties they encounter and do not put effort into
overcoming such difficulties (Bandura, 1993). Compared to individuals withlow self-
efficacy beliefs, students with high self-efficacy beliefs put more effort and work for
longer periods of time to accomplish a given task (Schunk, 1989). Consequently, it can
be said that self-efficacy beliefs are of critical importance in instrumental education,
which requires intensive practice, like all educational fields. Therefore, it is
recommended that future further studies should be conducted to determine those
factors influencing fine arts high school students’ self-efficacy beliefs regarding
instrument education. If such prospective studies are successful in identifying these
factors, measures can then be taken to eliminate these factors. Thus, the quality of
instrument education in fine arts high schools can be developed.

The results of the present study also reported a negative significant relationship
among the participants’ musical instrument education motivation, musical instrument
performance self-efficacy-beliefs, attitudes, and burnout. Existing literature on the
concept of burnout has primarily focused on the burnout in the corporate and business
world (Yang & Farn, 2005) and its negative consequences on corporate life. However,
some studies investigating students’ burnout regarding their educational institutions
have been undertaken, and this signifies a new approach in the literature. These
studies have reported that burnout may cause students to become desensitized, to
burn out emotionally, and to feel unsuccessful in their endeavors. This situation may
lead to a fall in students” motivation towards lessons and, consequently, an increase in
their absenteeism (McCarthy, Pretty& Catano, 1990; Yang & Farn, 2005). The results of
the present study indicating a negative relationship among motivation, self-efficacy,
attitude, and burnout are corroborated by existing literature in the field.

The findings obtained in this study suggest that fine arts high school students’
motivation is a significant predictor of their burnout. This result indicates that the
students’ motivation regarding musical instrument education decreases their burnout
level. In other words, the students’ burnout level decreases as their motivational level
increases. To my knowledge, there is not any study on a relationship between
motivation and burnout in the field of music in the literature. However, considering
relevant theoretical and empirical studies conducted in different but related fields, the
results of the relevant literature are consistent with the results of the present study.
Several studies in the relevant literature have found a significant relationship between
motivation and burnout. Lamyree, Treasure and Roberts (2006) conducted a study on
a group of athletes, and found the motivation to be a significant predictor of burnout;
in a similar study, also on a group of athletes, Appleton and Hill (2012) also reported
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a significant relationship between motivation and burnout. Aypay and Eryilmaz
(2012) conducted a study on high school students and found that students” motivation
to attend courses decreases as their burnout level increases. The relationship between
motivation and burnout is supported by Pines’s Psychoanalytic-Existentialist Model;
according to Pines and Aranson (1988), burnout can be defined as a loss of enthusiasm,
energy, idealism, perspective, and purpose, and can be described through physical,
emotional, and mental symptoms leading to the feelings of continuous stress,
hopelessness, despair, and a sense of being trapped. It can be argued that decreasing
fine arts high school students’ burnout levels regarding instrument education
contributes to an increase in their motivation. Therefore, it is necessary to determine
the causes leading to fine arts high school students experiencing burnout regarding
instrument education. Based on the results of this study, the researchers suggest that
further studies should be conducted to investigate the source of burnout among fine
arts high school students—and whether these sources are family-based or teacher-
based etc.—so that informed measures can be taken to eliminate negative causes.
Consequently, it is hoped that students” burnout levels can be decreased, and their
motivation can, therefore, be indirectly increased.

This study also found that fine arts high school students” musical instrument
performance self-efficacy beliefs were a significant predictor of their burnout levels.
According to this result, participants’ burnout levels decrease as their level of
instrument performance self-efficacy beliefs increases; that is, their level of instrument
performance self-efficacy decreases as their level of burnout increases. Although no
similar studies in the field of music education could be found, several studies from
different but related fields revealed findings that corroborate the result of the present
study (Yangé& Farn, 2005; Schwarzer & Hallum, 2008; Skaalvik &Skaalvik, 2009; Ciftdi,
2015; Karahan & Balat, 2011; Saricam & Sakiz, 2014). This situation can be explained
by the personal success dimension, the third dimension of Maslach’s burnout model.
According to Maslach, a low-level personal success is one constituent part of burnout
in the individual in question (Demir, 2010). This model defines burnout as a syndrome
manifesting itself as a feeling of exhaustion and a decrease in personal success and
competence (Aksoy, 2007). According to the results of the present study, determining
those factors that negatively influence fine arts high school students” competence and
success regarding instrument education, and the elimination of those factors can help
to decrease student burnout in instrument education. Thus, further studies can be
conducted to determine those factors influencing fine arts high school students’
competence and success regarding instrument education.

The attitudes of fine arts high school students regarding instrument education
were found to be a significant predictor of burnout. The results of the present study
have shown that the participants” attitudes regarding instrument education increase
their burnout level decreases. In other words, the participants’ attitudes decrease as
their burnout level increases. To my knowledge, there is not any study indicating a
relationship between attitude and burnout has in the literature. Further studies on the
relationship between burnout and attitudes can, therefore, provide considerable
contributions to the current literature due to this gap in this research. The findings
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obtained in this study suggest that determining those factors that negatively influence
fine arts high school students” attitudes toward instrument education and eliminating
these factors can help to decrease students” burnout in instrument education. Hence,
it ishoped that further studies will be conducted to determine the influencing factors
on fine arts high school students’ attitudes toward instrument education.

Hitherto, Turkish literature on the burnout within music education has mostly
focused on music teachers and preservice music teachers (Otacioglu, 2008;
Kucuksuleymanoglu & Onuray Egilmez, 2013; Talsik, 2016; Inci & Burak, 2017). The
researcher suggests that further studies should be conducted to investigate the
burnout among students from different institutions.
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Ozet

Problem Durumu: Ulkemizde miizik egitimi veren kurumlardan birisi de miizik
ogretmenligi bolumleridir. Miizik 6gretmenlerinin, miizik egitiminin olumlu
etkilerinden 6grencilerinin faydalanmasini saglamada bir koprii olusturacak olmasi
nedeniyle oldukca 6nemlibir yere sahip oldugu séylenebilir. Diger alan 6gretmenlerin
de oldugu gibi miizik 6gretmenleri de meslek yasamlarmnda farkliekonomik ve sosyal
yapilardan gelen 6grencilerle karsilasmaktadirlar. Ayni smiftaki 6grencilerden
bazilari, miizik egitimine 6zendirici ortamlarla okul disinda karsilasabilirken, bazilart
sadece miizik dersleri yoluyla miizik egitimine 6zendirici ortamlarla
karsilasabilmektedir. Bu noktada miizik 6gretmenleri, miizik egitimine 6zendiric
ortamlarla sadece okul ortaminda karsilasan dgrencileri miizik egitimine ¢ekmede
o6nemli bir anahtar gorevi gormektedir. Calgi miizik 6gretmeninin temel
materyallerinden birisidir. Bu baglamda calgisinda iyi yetismis miizik 6gretmenleri,
ogrencilerde itici bir gii¢ olusturarak, 6grencilerini miizikle ilgilenmeye tesvik
edebilecegi soylenebilir. Bu durum 6grencilerin miizik egitiminden en tist diizeyde
faydalanmasm saglayabilir. Bu goriisler 1s1gmda miizik 6gretmenligi boliimlerinde
calg1 egitiminin oldukga 6nemli bir yere sahip oldugu soylenebilir. Ancak miizik
ogretmenligi boliimlerine, gecmislerinde bir calgi egitimi deneyimi olan ve olumsuz
deneyimlerinden dolay1olumsuz duyussal 6zelliklere sahip olarak gelen 6grencilerin
calgi egitiminde istenen basariyr ve gelismeyi gosteremedikleri goriilmektedir.
Ogrencilerin sahip oldugu duygusal direngleri kirmak 6gretmen icin oldukca biiyik
sorun teskil etmektedir. Bu nedenlerle miizik 6gretmenligi boliimlerine gelen ve bir
miizik ge¢misi olan 8grencilerin, miizik 6gretmenligi boltimlerine gelmeden 6nce
egitim aldiklar1 kurumlarda yasadiklar1 negatif duyussal 6zelliklerin altinda yatan
nedenlerin belirlenmesi, s6z edilen sorunlarin daha temel asamadayken ¢oziilmesine
yonelik gerekli uygulamalarmn gelistirilmesine ve program degisikliklerine 1sik
tutabilir.

Miizik 6gretmenligi boliimlerine gelen 6grenci profilleri incelendiginde, bu
bolimlerdeki 6grencilerin biiyiik ¢ogunlugunu giizel sanatlar liselerinden mezun
olmus 6grencilerin olusturdugu goriilmektedir. Sz edilen nedenlerle giizel sanatlar
liselerindeki ©6grencilerin calgi egitiminde karsilastiklar1 duyussal sorunlarm
belirlenmesi ve bu sorunlarin ¢6ziilmesine yonelik program ve uygulamalar
gelistirilmesi, bu kurumlarin bir sonraki ayag: olan miizik 6gretmenligi boltimlerine
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ogrencilerin calgiegitimi ile ilgili yasadiklari1sorunlarmn tasinmasini engelleyebilir ve
sz edilen durum giizel sanatlar liselerinde ve miizik 6gretmenligi boltimlerinde calg
egitiminde basarmmn ve niteligin artmasina katki saglayabilir.

Aragtirmanm Amaci: Bu calismada, giizel sanatlar lisesindeki 6grencilerin ¢algt
egitiminde, motivasyonlarinmn, calgi performans: o6zyeterlik inanglarmmin ve
tutumlarmim, tiikenmisliklerini ne derece yordadigy giizel sanatlar lisesindeki
ogrencilerin ¢algi egitiminde motivasyonlarmnin, calgi performans: dzyeterlik
inanglarmm, tutumlarmm ve titkenmisliklerinin diizeyleri; gtizel sanatlar lisesindeki
ogrencilerin ¢algi egitiminde motivasyonlari, calg1 performanst 6zyeterlik inanglary,
tutumlarive tiikkenmislikleri arasindaki iliskiler belirlenmeye calisilmistir. Bu goriisler
1s1ginda calismada asagidaki sorulara yanit aranmustir:

1. Giizel sanatlar lisesindeki ogrencilerin ¢algi egitiminde motivasyonlari, ¢algt
performansi 6zyeterlik inanglari, tutumlari ve tiikkenmislikleri ne diizeydedir?

2. Giizel sanatlar lisesindeki ogrencilerin ¢algi egitiminde motivasyonlari, ¢algt
performansi 6zyeterlik inanglary, tutumlarive tiikenmislikleri arasmda nasil bir iliski
vardir?

3. Giizel sanatlar lisesindeki 6grencilerin calg1 egitiminde, motivasyonlari, ¢algt
performans: ozyeterlik inanglar1 ve tutumlari, tiikenmisliklerini ne derece
yordamaktadir?

Aragtirmanmm  Yontemi: Glizel sanatlar liselerindeki 6grencilerin calgi egitiminde
motivasyonlarmm, calgi performans: ozyeterlik inanglarmm, tutumlarnmn ve
tiikenmisliklerinin arasindaki yordayici iliskiyi betimlemeyi amaglayan bu arastrma
yordayici iliskisel tarama modelindedir. Arastirma 2015-2016 egitim-6gretim y1ilinda
1., 2, 3. ve 4. smiflarda egitim goren 401 giizel sanatlar lisesi 6grencisiyle
gerceklestirilmistir. Arastirmada 6l¢gme araci olarak, Bireysel Calgi Dersi Motivasyon
Olgegi (Girgin, 2015), Calgi Performanst Ozyeterlik inanct Olgegi (Girgin, 2015),
Bireysel Calgi Dersi Tiikenmislik Olgegi (Girgin, 2015), Bireysel Calgi Dersi Tutum
Olgegi (Topoglu & Erden 2012) kullanimistir. Ogrencilerin tiikkenmislikleri,
motivasyonlari, calgt performanst 6zyeterlik inanglar1 ve tutumlar: arasmdaki
iligkilerin incelenmesinde korelasyon analizi; motivasyonlarmnmn, ¢alg: performanst
ozyeterlik inanglarinin ve tutumlarmin, tiikenmisliklerini ne derece yordadigmnin
belirlenmesinde regresyon analizinden yararlanilmistir.

Aragtirmanm Bulgulari: Arastirmaya katillan giizel sanatlar lisesi ogrencilerinin
“tilkenmislik” diizeyleri diisiik (1,75240,914), “motivasyon” diizeyleri yiiksek
(4,284+0,609); “calg1 performans: 6zyeterlik inanc1” diizeyleri orta (3,221+0,766);
“tutum” diizeyleri yiiksektir (4,018+0,724). Bireysel Calgi Dersi Tiikenmislik Olgegi
ile Bireysel Calgi Dersi Motivasyon Olgegi arasnda en vyiiksek korelasyon
motivasyonsuzluk ve genel tiikkenmislik arasmdadir (r=-.734; p<0.05). Bireysel Calgt
Dersi Titkenmislik Olgegi ile Calgi Performansi Ozyeterlik Inancinin  geneli ve alt
boyutlariarasinda en yiiksek korelasyon genel titkkenmislik ve genel calg1 performanst
6zyeterlik inanci geneliarasindadir (r=-.531; p<0.05). Bireysel CalgiDersi Tiitkenmislik
Olgegiile Bireysel Calgi Dersi Tutum Olgegi arasinda oldukca yiiksek biriliski var dir
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(r=-802; p<0.05). Bireysel Calgi Dersi Motivasyon Olgegi, Calgt Performansi
Ozyeterlik Inanc Olgegi, Bireysel Calgi Dersi Tutum Olgegi ile Bireysel Calgi Dersi
Titkenmislik Olgegi arasindaki neden sonug iligkisini belirlemek tizere yapilan
regresyon analizi istatistiksel olarak anlamli bulunmustur (F=254,486; p=<0.05).
Regresyon analizi sonuglarmma gore giizel sanatlar lisesi 6grencilerinin calgt
egitiminde, motivasyonlari, ¢alg1 performansi dzyeterlik inanglar1 ve tutumlari,
tikenmisliklerinin anlamli birer yordayicilaridir (R2=0,650).

Arastirmanin Sonuglar: ve Oneriler: Arastrma sonunda, giizel sanatlar lisesindeki
ogrencilerin ¢algt egitiminde tiikenmislik diizeylerinin  dusiik, motivasyon
diizeylerinin yiiksek, calgi performansi 6zyeterlik inanc1 diizeylerinin orta, tutum
diizeylerinin yiiksek oldugu; giizel sanatlar lisesindeki 6grencilerin ¢algi egitiminde
motivasyonlari, ¢alg1 performansi 6zyeterlik inanglary, tutumlar: ve tiikenmislikleri
arasinda negatif yonde anlamlibir iliski oldugu; giizel sanatlarlisesindeki 6 grencilerin
calg1 egitiminde motivasyonlarmin, ¢algr performansi 6zyeterlik inanglarmin ve
tutumlarmm,  tiikenmisliklerinin anlamli birer yordayicisi oldugu sonucuna
ulasilmistir. Bu ¢alismada motivasyon, ¢algi performansi 6zyeterlik inanci ve tutum
yordayic1 degisken olarak ele almmistir. Diger arastirmacilarca giizel sanatlar
liselerindeki dgrencilerin ¢algi egitiminde farkli duyussal degiskenlerin tiikenmigligi
yordama giicii belirlenebilir. Ayrica ulusal yazinda miizik egitiminde tiikenmiglikle
ilgili calismalarm daha ¢ok miizik 6gretmenleri ve miizik 6gretmeni adaylarina
yonelik oldugu goriilmiistiir. Arastirmacilara miizik egitiminde farkli kurumlardaki
ogrencilerin tiikkenmislikleri ile ilgili calismalar yapmalari 6nerilebilir.

Anahtar Sozciikler: Miizik egitimi, mesleki miizik egitimi, calgiegitimi, duyussal
faktorler





